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HISTORY OF EDUCATION DEPARTFENT AND TEACHET TRAINING

AT SOUTH DAKOTA STATE COLLECE

By Dr. C, R. Wiseman

Professor Emeritus of Education & Psychology

Scuth Dakota State College had ite beginning in 1881. The legislative
assembly of the Dakota Territory !which embraced the territory of what is
now North and South Dakota) in 1881 authorized the establishment of a new
agricultural college at Brookings, S. Dake The college was possible because
of the Federal Land Grant of 1862.

Tt must have been a very challenging task to start a new college of this
kind in relatively new territory. South Dakota did not become a state until
1889 and Brookings was established as a village in 1878.

These new agricultural colleges were revolutionary institutions. They
were really schools of protest: protest against the traditions of the
classical college education of the time provided by means of a strongly
classical curriculum. The language of the Federal Land Grant of 1862 was
clearly utilitarion for such colleges:

Where the leading object shall be, without excluding scientific

and classical studies and including military tactics, to teach such
branches of learning as are related to agriculture and the
mechanic arts.

This is familiarly known as the Land Grant Act hecause the federal share
and contribution to the separate states was in the form of fererally owned
lands. The institutions thus created became kncwn as the Land Grant
Institutions. State College was authorized and the money (state share) was
appropriated by the territorial legislature in orcder to meet the federal
requirements on the states to qualify them for their share of the lands so

set aside,



Because of the newness of the country (in South Takota) and the
relatively poor provisions for the common schools in the state the young
people who would attend for the college worls were poorly preparer to undertake
college worke The first preparatory classes were started at the college in
the fall of 188l and the first college classes were startesf in 1885,

The success of the college was of course tied up with the personalities,
training and backgrounds of the administrators and instructors, with the
students and with the governing board and the legislature. The local and
state publics and groups had their pressures to exert and did so. The
federal act creating the instituvtions had designated the objectives of such
an institution and the federal government had to see that the grants which
had been made were userf for the purposes designated and thus ward off
oxploitation and wastage of the funds.

These few sentences concerning the early histery of the college are
given here as a very brief background for the subject of this report "Mistory

of Education Department and of Teacher Training at South Dakota State College",.

As the college struggled and grew, the teacher training work undertaken
struggled and grew with it. It has been customary to state that the formal
work in education (for teachers) at State College began in 190L. 7rue, that
is the date at which the first department for such work (Latin and Pedagogy)
was organized. However, it is evident from the sources that the college
officials and the students there were aware of preparation of teachers as a
function of the college, at least in a general way, before that:--even from
the very beginnings of the college.

Sources of Information

For the earlier parts of this report a major scurce of informetion was

the series of annual bulletins or catalogs published by the college. Doubtless



these bulletins were intended as statements of purposes at the institution
and a combination on the one hand of projections or plans of curricula and
courses and on the other hand to some extent a rerort of what was done.
Recocurse was also had to "HlstorV'gf_Sgpih_ﬁékgtg §ﬁ§ts College lBﬁl:—lQilﬂ
to the early Biennial Revorts of State llepartment of Public Instruction and
to the early Proceedings of the South TMakota Education Association as to
teacher supply and teacher certification in the state.

For the later parts of this account (1918 to the present time) the same
general sources were used and these were supplemented and interpreted through
the writer's versonal knowledge an? experiences here at the college and in the
education department. He came to the college in 1918 as Assistant Professor
of Education in charge of Agricultural Education and has been a member of the
education department ever since. Thus he has seen the changes take place and
had a personal knowledge of the forces operating and for many yeers was head
of the education department and in that way was responsible for the changes
made, In the study, memory has been checked by recourse to the bulletins
mentioned and to personal professional records of tle work anfl to departmental

records in the Education Department,

Sections of this Report

Section I-deals briefly with the early strivings for rreparation of teachers
at the college--first, up to 190l when the first organization (Department of
Latin % Pedagogy) took place and then continues the record to 1918. The date
1918 is chosen for two purposes:-lst, that the federal Smith-Hughes Act for
Vocational Education (1917) greatly influenced the teacher training work and
organization at State College (1918) and 2né, that the writer came to the
college then to undertake the new work of preparation of teacher of agriculture
at that time and can report from then personally as to the education worl at

the collegee.



Section II-covers largely the period of time 1918--1933,

The point of the first date here (1918) has just been explained. The
significance of the latter date (1933) is largely arbitrary and determined

by the circumstance that the decision of the recent Committee for 75th Amniversai

of State College that the earlier "llistory of South Takota State College

1881--1931" published for the Fiftieth Anniversary and edited by Professor
W. H. Powers, Librarian at the College over many years would furnish a
convenient date from which to build the new History for 75 years at the
college,

Section TII-is a separate on "History and Development of Meacher Training in

Agriculture at State College". This was completec by the author in 1958,

This really covers the period of 1918--1957.,

Section IV-This last section is entitled "History of T'epartment of Education

and Psychology at State College 1930--1957. This was prepared by the author

for the central committee for the 75th Anniversary of the college for which
the several histories of the several college departments were prepared,
particularly for the last twenty-five years following the earlier fifty-year
history. Consequently, the reader will find a little overlapping between
Section IV and other parts due to the fact that they cover some of the same
area but written for different purposes,

The Supplementary Part was added to Section IV covering additional pertinent

matters and personal impressions of the work of the Department of Education

during these yearse

Taken as a whole, the series of sections gives a fairly complete History of
The Department of Education and of teacher training at the college over the

full periode



Section I

Beginnings up to 1918.

Older instructors at State College who were at the college as instructors
or students in the very early years with whom I have conversed reported
considerable irregularity of student attendance in the early college years
due to the fact that a considerable number of students alternated periods
of attendance there with werk zs teachers in the cormen schools in order to
earn money by teaching to finance them at college. Seemingly quite a number
of them needed such financial assistance and teaching paid as well or better
than did other employment. Also by this scheme of alternation of college
attendance and teaching, they could, through the additional training,
qualify for the teacher certificate and advance to higher certificates and

better teaching jobs. Br. G, L. Brown, writing in "History of South Dakota

State College, 1881--1931"--reports that at one time at an early period the

college used a rather odd schedule--
The college year consisted of a summer term, a fall term and a
winter term; the long vmcation coming in the winter so that
students might have the opportunity to teach in the public
schools during the college vacation period. Fowever, aprarently
there were other reasons too for the odd schedule znt it lasted
only a short time. Toubtless many of the sturlents alternated
the teaching to earn money with their college attendance.
Thus it seems tha* in the early days of the college that many students
were very conscious of their college training as preparation for teaching
and for teacher certificetion. Doubtless many, upon gfraduation, went into

teaching.

Certification of Teachers Within the State.

The early biennial reports of the State Superintendent of Public
Instruction of South Dakota reveal the great concern of that office for

teacher supply and for proper teacher certificates. Cf course the early



certification standards, as we view them today, were very meagre. The
colleges in the state set up their courses and curricula to enable the
teachers to get the necessary preparation and training. ¥Xarly statements of
adequate preparation for teacher certification are quite replete with items
of level of schecoling atfained and of subject-matter preparation. Theyv also
make some reference to the pedagogical studies., At that time there was a
great deal of attention to procedures of attaining teacher certificates by
examinetions Tn this, of course, the work tsken at the college served the
student by getting him ready to take zni to pass the examinations. As a
whole, in terms of teacher preparation, as we think of it today, the early
teacher preparation was largely grneral scholastic attainment with very little
of the professional education part but even then certain ones at the colleges
had the professional education preparation in mind tooe.

Pedagogy course at State College == Latin and Pedagogy Department

In the State College catalogs of 1900--'01 and 1901--1902 we find that

there was a course labeled Ethics and Pedagogy. This course was listed in

the Department of History, Economics and Philosophy and was taught by
President J. W, Heston who was also Professor of that department. Seemingly

the dual title, Ethics and Pedagogy, was a convenience rather than a

correlation of the two areas for each part had a separate course description
in the catalog and neither description refers to the other one. Still there
was buf one course title. In the "Pedagogy" description we find: "The aim
in pedagogy is to show the application of psychology to general teaching

methods and processes". The pedagogy course seems to have been short-lived

for in the next catalog we find the course listed as "Ethics and fipplied

Psychology",

Dr. Chalmers followed Dr. Heston as President of the college (1903--1905)
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and it was during his administration that the first departmental organization

for training teachers was set up as = Department of Latin and Pedagory (170L).

Professor He H, Hoy writing in "Fistory of South Dakota State College 1881--

1931" wrote concerning Dr. Chalmers as being "a man who had proved himself

as an educator of high ability with training largely in literature, education
and theology and hardly fitted for agricultural college work". Chalmers

was said to be the author and editer of a number of books and pamphlets on
educational subjects and was a very entertaining speaker. Doubtless the
earlier efforts of Dr. Heston in starting the education course 'Pedagogy!

was a stimulus towards the new pecagogy department. Dr. Chalmers brought

in Professor Rufus lMcClenon as the head of the new Department of Latin and

Pedagogye. Professor Hoy wrote that this (the new department) was significant
at the time and later because many sraduates came to occupy positions (in the
schools) of influence in the state.

Development of Department of Education at State College from 190);--1918

These dates chosen have these significanc®s. The 190l date is used

because it marked the time of the organization of the college Department of

Latin and Pedagogy. The 1918 date is used here because it was from that date

on that the organization of training vocational teachers was set up in the
department due to the great stimulus for it with the passage of the federal
Smith-Hughes Act (1917) providing for vocational training in the high schools
in the state and at the same time providing for the training of vocational
teachers in certain of the colleges of the states. South Dakota State
College was so designated in South Dakota. The details of that reorganization
of the department in 1918 are presented in a later section of the full report.
In terms of departmental organization and reorganization, this is what
happened: -

As Tepartment of Latin and Pedagogy 190, -=106



As Department of Philosophy 1906-=1173
(EQucation and Psychology included)

As Department of Education 1913--1'18
(Reorganized after 1918)
and continued as Education Department

In terms of personnel this is what happened. During the time here it

was a one-man department:-

Professor Rufus McClenon 190)--109
Dre Je N, Rodheaver 1909--'13
Professor B. E. McProud 1913--115
Professor Charles H. Brady 1915--120

#Professor Brady was largely responsible for the reorganization mentioned.
The college and the department of education were feeling their way along and
trying to £fit the times. There were several potent influencing factors =
teacher training forms and developments in other states, competition with
the other teacher training institutions in the state and strong demands for
qualified teachers from the schools in the state, particularly the demand
for high school teachers.

The demand for teachers was very strong and the college was very
conscious of thise In one of the earlier college catalogs we find this in
the portion describing the work of the Education Dlepartment:-

The obJject of the work in Pedagogy is to offer a course of
instruction which will fit the graduates of the college to
enter the work of teaching. There is a great demand for
trained teachers in our state, especially in the sciences.
‘This demand the college will endeavor to meet by offering
a course in pedagogy which will include the study of
Fsychologyv, History of Education and Methods of Teachinge.

There is a demand for teachers who are prepared to teach
Agriculture in our public schoolse.

While preparation for teaching agriculture is mentioned here, actuallwy there
was no professional education course in agricultural education until 1919.

Changing Teaching Personnel in Education Department 190),--1918, The reader

should keep in mind that through this early period Education was a one-man




departmente. Professor Rufus McClenon (190,4--1910) was the first education

head. The department was first titled Latin and Pedagogy, but in 1906

was given the title of Department of Philosophy which included the work in
Education and Psychology. It would seem that the college was particularly
fortunate in having Frofessor McClenon as the first education head. For the
times, he was well prepared for the work both by training and by educational
experience. He was a graduate of Williams College and had been a teacher in
academies and seminaries in New York and Wisconsin, and had been an instructor
at Beloit College in Wisconsin. Successively he had been Principal of the
High School at Sioux Falls for four years and Superintenfent of Schools at
Madison, South Dakota for ten years, and Principal of the Normal Department
at Huron College for a short time. Thus he had had experience in teaching,
administration and teacher training work, 2nd was familiar with the state of
South Dakota. He was very active in the newly organized state Education
Association and had served as its president. Professor McClenon organized

the first two regular education courses here; History of Education and Methods

of Teaching and continued the course in Fsychology which had been continued
from the earlier days. At that time at the college, Psychology was a
required course for several of the student groupse.

The state-wide provisions and requirements for teacher certification
Wwere being worked out. In the new state, it was very hard for the schools
to find fully-qualified teachers--even hard to find partially qualified ones.
The catalog statements of the purposes of the teacher-training work at the
college reflect their consciousness of that problem.

McClenon seemed to serve the department and the college well in getting
the new work launched. Undoubtedly, his six-year tenure as head had much to

do in stabilizing the worke. The professional education curriculum was made up
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of three courses: Psychology, History of Education and Methods of Teachinge.

The education courses were given in the senior year and Psxchologl was a
prerequisite for taking the others. While the early department was named
Department of Latin and Pedagogy, there was no functional relationship of
the two. Apparently, Professor McClenon taught the Latin courses too. While
the department title was changed in 1906 to Department of Philosophy it does
not appear that this change made any difference in the stated purpose of the
department nor in the courses offered. However the Latin was separated from
ite The catalog statement of the purroses of the work of the Department of
Philosophy included:-

For those students who intend to teach, a course in pedagogy is

offered including History of Education and Methods of Teachinge

Graduates who have ta'ten this course and have had a year's

experience in teaching are entitled to a provisional State

Certificate (for teaching) and after two years of successful
teaching experience are entitled to the State Certificate.

A further sentence in the catalog statement throws more light on the role of
the education courses:-

They may yield large values to every student but are designed
primarily for those who expect to teach,

Thus they are recognized as acceptable credit for a degree when offered by
the non-teaching student.
The early Psychology course included in its description:-

In Psycholo study of the nervous system at the disposal

of the mind. Discussion of various phases of mentel activity.

Special attention given to the cultivation of the mental
faculties and will power an’ their relation to the study of

pedagogye

The early History of Education course included in its description:-

Begins with the Oriental nations and comes up to the present
time. The text used was History of Zducation by Painter.

The early Methods of Teaching course included in its description:-

Special attention is given to child study, to school organization,
and to school management. The text used was by White.
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're Jo Ne Rodeheaver was the second Education head at State College

(1910--'13). His training and teaching experience are reported in the college

bulletin as follows:-

Ohio Wesleran University, Tellow in Fsychology at Clark University,
Student in Philosophy at Boston University and PhD at Boston
University. Instructor at Ohio Wesleyan University, Professor of
English and Latin at Middlebury, College, Vermont, Instructor of
Logic end Expression School in Boston, Instructor in Psycholcgy
and Public Speaking at Wabash College.

It is not strange (from his training and experience) to find that =zt State

College under his regime that Public Speaking and Logic are listed in the

then Philosophy Department. Apparently, this was a convenience at the
college and no education credit was allowed¢ for these two courses. After
his service at the college, Speech was no longer attached %o the Philosophy
department. Under Rodeheaver, there was no course in Philosophy in the
philosophy department. Ethics was given as a course but apparently no
education credit was allowed for it. The Psycholegy course was continued

as before. The Methods of Teaching course was replaced by a new course

entitled Principles of Education. The course description of this new

course was:i:-

The aim is to give the student a knowledge of psychological
principles as applied to education rather than to study the
details of methods. Effort is made to reveal the essential nature
and function of education and the kind of teaching necessary to
serve the best results in teachinge

This change would seem to reflect the thinking of Tir. Rodeheaveron the

matter.

Prof'essor B. E. lMcProud was the third education head at the college

(1913--115), The early college catalog gives these interesting facts as to
his training and teaching experience:=-

He had a bachelor's and Master's degree from Baker University
and had been a graduate student in ®ducation and Psychology at
University of Chicago for a year and a summer. He had been
superintendent of schools in Kansas and Nebraska. He had college
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teaching experience and had been Dean of Teachers College and
Professor of Education at Wesleyan University in Nebraska.
Thus he seems to have had considerable education training and considtrable
teaching and administrative experience at Wo*h secondary end collegiate
levels, It was a milestone in the history of the education department at
the college when with the coming of Professor McProud (1913) that the title
of the department wes changed to Tepertnent of Edvcetiony ani the name
holds to the present time.
The catalog statement of the purpose of the department was as follows:-

The courses in Education are planned to give a clear grasp of

the organization and administration of public education with special

erphasis on the present theory and practice in educational

procedure. The purpose is to make all courses concrete and

practicale.

Professor IcProud seems to have worked out considerable change in the

education courses in the department. Public Speaking and Logic taught by

Professor Rodeheaver were dropped from the department's course list. To

the core of three professional education courses, Psychology, History of

Education and Principles of Education four more education courses were

added:- School Organization and Administration, Principles of Teaching,

Psychology of Children and Observation and Practice Teaching. The new course

in school administration reflected new areas of training of the professcr
of education at the time and was a new dimension to teacher education at

State College. The new Principles of Teaching course included in its

description:-

An application of the principles of psycliology to the techniques
of instruction as used in the drill lesson, in the deductive and
inductive lessons and in the review and examination lessons.
Lesson plans and lesson planning and classroom management are
included.

It is interesting to note this change as to methods and techniques. In 1909

the Methods of Teaching course had been dropped and replaced by the course

Principles of Education, the reason given then being to get away from
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detailed methods and to put the instruction on a broader base,

Here in 1913 the Principles of Teaching course is set up in a way

reviving the methods course and the Principles of Educaticn course is

retained. They evidently saw the need of both of them. The new Fsychology

of Child Development was really the beginning of our present course in

Educational Psychology. With its advent, seeminply less specific application

to learning and to teaching was attempted in the elementary psychology course,
A distinct innovation (1913) at the college was the new course Observation

and Practice Teaching., This was an elective course for seniors and a

prerequisite for it was considerable edncation course worke It was not until
about 1931 that the State Department of Public Instruction at Pierre made the
student teaching course for high school teachers required for teacher
certification thus enabling the education department to make the course
requirede.

Professor Charles H., Brady (1915--1920) was the fourth education head at

the college. The year 1918 was set as the later boundary for this section

of this report because it is the date when the Smith-lughes Act for

Vocational Education brought with it the irmportant education department
reorganization changes at the college., This arbitrary date thus divides the
service period of Professor Prady as head into two parts, FHe served there from
1915--1918-~(before tre effects of the federal act)and also he served 1918--1920
during the period when the reorganization took place of which he was to a
considerable extent responsible. The latter part of tha* service is reported
in the next section.

Professor Brady was for the time, well trained and had a good background
experience for the job here. He had advanced training in Education and
Psychology at University of Indiana (M.Ae degree) and had had further work
along these lines at Columbia University. He had had some eleven years

experience as principal of high schools in Indiana and had been on the

124277 SOUTH DAKOTA &TATE COLLEGe LIERERY
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education staffs at Teachers College at Creeley, Colorado and at Indiana
University.

Catalog Statement of Educaztion Department and of Education Courses ==

With Professor Brady's arrival the catalog statement of the Education
Department was changed somewhat. The new statement reflected a strong demand
for trained teachers and administrators for the schools. The new statement
made a strong appeal for trained teachers of Agriculturs, home economics,
manual training and for science. McProud had built up the education course
offerings to seven courses. During 1915--1917 Professor Brady made a few
course changes. Ethics, then taught in the department was discontinued. A

new course was Educational Fsychology changing from the previous title

Psychology of Children. The course Principles of Education was fropped from

the course 1list and courses in Educational Sociology and Educational

Measurements were added. Thus in this early period of Brady's administration

there were eight education courses as follows:-

Psychology School Administration
Educational Psychology Educational Sociology

Principles of Teaching Educational Measurements
History of Education Supervision and Practice Teaching

Account of Early Summer Session Work at State College

In 1908 the college had organized short summer session of two or three
weeks held jointly with the Teachers Institute which was being held each
surmer at the college. The main purpose of the institutes was to up-grade
teachers who did not have the regularly required teachers certificates.

Uver and over the sources reveal the great difficulty the schools had to get
fully certified teachers. The county superintendents of schools were
responsible for the teacher institutes. The college was used as the meeting
pPlace end some of the college instructors were used. Dr. Brigham, Principsal
of the Secondary School of Agriculture at the college was named as college

Director of the Institutes and of such work as was given in the Institutes by
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college staff. Professor Rodeheaver who was at that time head of department
of education taught education courses to the teachers convened in the early
summer sessions. The School of Agriculture was in session for the four or
five winter months each year and so having Dr. Brigham serve as Director of

the Summer Session work was both a convenience and an economy. This

administrative tie-up of the School of Agriculture and the Director of

Summer Session continued to 1919, Following Dr. Brigham, Professor E. D.

Stivers served in that dual cepacity until he left the college in the fall

of 1918. In 1914 the college administration decided to branch out in summer
session work and organized a full six-weeks summer session at the college.

This was for teachers and for regular college students. The "Joint" Institutes
which were a legal requirement, were held for two weeks along with the summer
session. The idea of "Joint" used here was that as many as four or more
counties cooperated and held their institute together and here, at the college.
Following Professor Rodeheaver as education head were Professor McProud and
Professor Brady. Both taught education courses in the summer session but were
not administratively responsible for ite In 1922 Professor J. A. Williams

who was the sixth education head was also named as Principal of the School of

Agriculture and Director of the Summer Session. This was the first time that

the summer session was brought under the direction of the head of the education
department. The next section§for years 1918--1933 and for 1933--1957 will

report briefly on the Surmer Session through those periods.

Section Summery

Here we have reported the development of the Department of Education at
State College through its formative years of 190L4--1918, served by the first
four department heads;--Professor McClenon, Dr. Rodeheaver, Professor lcPrcud

and Professor Brady. During this time it was a one-man department. &s
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looked at today--forty or fifty years later, the training of the instructors,
the courses in education offered, and other provisions for the teacher
training were somewhat meagre. Mainly the professors had had experiences in
both public school and college work and in some instances in teacher training.
They and the public schools seem to have always been plagued with demand for
teachers muich beyond the possible supply and many went out with but partial
preparation professionally for teaching. Some came back for summer session
work in order to complete the necessary work for the regular teaching
certificates. This section has reported the additions of education courses
to the offering. In 1914 an elective course in practice teaching had been
set up and was not really recuired for certification. In fact, such course

was not made a state requirement for high school teachers until about 1931,



Section II

Development of Department of Education at State College 1918--1933

As noted in the precedinr section, the date (1918) is here chosen
because it marks the date of important functional and organizational matters
in the department following the passage of the Smith-Fughes Vocational
Education Act in 1917. However, it does divide the tenure of Professor
Brady as head of the department (1915--1920) into two parts:- before 1918
and after 1918, The other date (1933) is here chosen in that it roughly
coincides with the ending fifty-year period of the college and the early

reported history, History of South Dakota State College - 1881--1931---which

latter date is the beginning of the last twenty-five years for which period
a new history of the college is being prepared. Also, the 1933 date is when
Dr. Hrudka left the college and the education headship and Dr. Wiseman
became the new head for practiczlly all the latter period--(1933--195l).

We now undertake the report of the significant changes in the department
immediately after and for some time after that due to the passege of the
Smith-Hughes Law.

Reorganization of Department to Prepare Vocational Teachers

The 1917--18 catalog of the college and later ones referred to the
passage of the Smith-Hughes Law. For the reader, it can be stated that the
purpose of this act was to meke possible for schools to serve in the War
effort either through the existing schools or by creating other schools.
However, the promoters of the act could envision that after the War the work
undertaken would serve very well in peace-time too. The act provided for the
instructing in vocational lines of work as agriculture, home economics and
trades and industries. Very wisely the act also provided that correlated

financial aid and guidance was to be provided the states to train vocational
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teachers for the vocational courses an? schools. Certain of %*he colleges in
the states would carry on the latter task. It was natural in South Takota
that the newly created State Board for Vocational Education would name State
College as the institution in South Takota to train the teachers mi agriculture
and home economics under the benefits of this act. That is what was done and
so it greatly affected the work of the Efucation Tepartment st State College.
At the time much less mttention was given to the trades aned incdustries work
although mentioned in the act because of their relative insignificance then

in South Takota's economy. The Federal Board of Vocational Education had
ruled that manual training work and manual training teachers were not
"vocationally-poinied" enough to come unfer the provisions of the Smith-Hughes
Law as being trade and industrial in character.,

Professor Brady's Role

Professor Brady, as Head of the Education Department, was alert to the
possibilities of an exransion of the work of the department and was ambitious
to build it up. The 1917-18 college catalog in the portion referring to
Education maltes mention of the Smith-Law and its implications for training
teachers of agriculture and home economics. It also refers to the need for
training school principals and superintendents. Reference was made to the
professional education requirement of "fifteen (semester) hours in the
Department of Education",

That number had become the standard amount of professional education
credit for high school teacher certification. The college catalog set up
special curricula for training teachers of agriculture and home economics.

It should be noted that the South Dakota State plans for training
teachers of agriculture and home economics under the Smith-Hurhes act had
been set up following suggestions from the Federal Board and the college

bulletin of the time carried over these suggestions and requirements. In
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this way the concerr of the various agencies dﬁ;ﬁymet: the State Board of
Vocational Education, the State Department of Public Instruction, the State
Supervisors of Agriculture and Home Economics and the College. The State
Superintendent of Public Instruction was a member of the State Board and the
two Supervisors were regarded as members of the staff of the State Department
of Public Instruction. In a definite way, the training of the vocational
teachers at the college were under the supervision of the respective
vocational supervisors.

Undgbtedly, throvugh the influence of Professor Brady, the department

was given a new title: Department of Vocational Zducation, That was the title

used for that department at Iowa State College at Ames.
The reorganization pattern of the Education Department at the college was
undoubtedly influenced by a certain survey and its report. The Survey of

Education in South Dakota (1918) was carried out under the general auspices

of the U. S. Cffice of Education at ashington. The Survey Committee had
recommended for State follege that there should be a Department of Education
with a head -- also a specialist in agricultural education to train teachers

of agriculture; a specialist in home economics education to train teachers of
home economics. » hey had est recommended for teachers of trades and industries.
This general scheme in the Survey Report met the requirements for such under
the Smith-Hughes Law and was in a way adopted by the college and by Professor
Brady. Teachers of academic branches would still be taughte.

In the fall of 1918, Professor C. R. "iseman was brought to the college
to handle the work in agricultural education and to assist with the general
education courses. Miss Ethel Cline was brought in to handle the parallel
work in home economics education. This made a2 three-person department. The
part as to agricultural education worked out rather smoothly. However,

difficulties arose as to integrating the home economics education with ‘he
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Department of Education. Those in home economics proper thought that the
work and the person in home economics education should be integrated with the
technical work in home econcmics rather than with the fepartment of education.
Miss Cline was on a difficult spot. Professor Brady was anxious to have her
with Bducation. For a time during the year she was here at the college she
did office in the education department. Miss Edith Pierson came in 1919 for
the home economics ecucation work and allied herself with the technical home
economics worke The home economics students took their psychology and their
general education courses in the education department and took the special
home economics education methods and stufent teaching with the home economics
department. Shortl:~ after, Yiss Gudrun Carlson left the work as head of

Home Economics and Miss Pierson was appointed to that position and Miss Laura
McArthur took charge of the work in home economics education.

Regardless of these differences, virtually there were three separate
teacher curricula at the college:-- 1/-for academic teachers 2/-for
agriculture teachers 3/-for home economics teachers. The financial
reimbursements under the Smith-Hughes Law applied only to the professional
education courses for training teachers of agriculture and home economics and
did not apply to the teaching of the technical subjects and supposedly did
not apply to teaching of the general education subjects. So in this report we

are concerned herewith these new special courses. We had then:

For Vocational Agriculture Teachers For Vocational Home Ec Teachers

1-Vocational Agricultural Education 1-Unit Course in H.E. Education

2-Unit Course-In Vocational Agriculture (Special Methods C.)
(Special Methods Teaching 2-Fractice Teaching Home Ec.

Vocational Agriculture)
3-Practice Teaching in Vocational Agri-
culture
L-Project Work

In the earlier days the Federal Board was feirly liberal in its

interpretation of reimbursable education courses but mainly these were the
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strictly vocational education courses. The reimbursement plan was on the
instructor--the portion of his time devoted strictly to training vocational
teachers. Courses labeled vocational in the course title were likely to be

so honored. A new elective course titled Rural Education met approval for

reimbursement.. However, Professor Brady went = to extremes on a few of the

titles to the education courses. History of Education was re-titled

Vocational Ecducationsl History; Principles of Education was re-titled

Vocational Secondary Education and Educational Sociology was re-titled

Vocational Educational Sociologye. Ff course, mere vocational titles without

change of content would not suffice if they were intended to be reimbursable
courses and within a year or two these courses were returned to the earlier

wording. #lso, the department title of Vocational Education DPepartment was

returned to the earlier wording of Department of Education. For a short time

the general psychology course was dropped from the course list. While Professor
Brady was with the department the following courses made up the course offerings:.
both the general education courses and the special ones applying to training

vocational teachers:-

Vocational Educational History Vocational Secondary Education
Principles of Vocational Teaching Vocational Agriculture Education
School fidministration Special Methods Teaching Voec, Agr,
Vocational Educational Sociology Practice Teaching Voc. Agr.
Educational Psychology Rural Education

Educational Measurements Project Work in Agriculture
Practice Teaching Theory and Practice in Home Ec.

(Special Methods)
Practice Teaching in Home Ec,
Office space for the Department was provided on the 3rd floor of the new north

section of the Administration Building.
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Professor Brady did much to organize the new vocational education work.
He was enthusiastic about it. There is no evidence here that he was trained
along vocational lines. In his earlier experiences as high school principal
in Ohio both agriculture and home economics were part of the high schools!
programe Early in 1919 Professor Brady was appointed to serve part time as
State Supervisor of Vocational Agriculture in South Dskota. In this, his
responsibility was to get such agriculture departments started in our high
schools. This he did and by June, 1919 there were nine high schools with
agriculture courses. To do so, it was necessary to bring in prepared teachers
from other states. Also, Professor Brady, upon leaving the college in 1920
was for a short time appointed Director of Vocational Education in the state
of Ohio,.

In 1919 State College had a new President in the person of Dr, Willis E,
Johnson., He came to the college from the Presidency of Northern Normal and
Industrial School at Aberdeen. Professor Brady resigned as Head of Department
of Education in 1920 and Dr. Johnson brought in Professor Arleirh C. Griffin
to be the new education head., With the coming of Dr. Johnson to the college
there were three significant moves made which affected the Education
department considerably. 1/-The new education head (Griffin) was also made
Principal of the Secondary School of Agriculture on the campus. Coming from
the Normal School, naturally President Johnson was deeply interester in
training teachers et the college and was interested in practice teaching as a
part of their professional training. His general idea seemed to be that the
School of Agriculture at the College could well be used to carry on the
practice teachinge. In this he saw reason to tie up administratively the
Department of Education and the School of Agriculture. Besides providing a
practice teaching facility there would also be economy in it administratively

and having the students do some of the teaching in the School of Agriculture
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would be for still more economy. As reported later, this did not work out
successfully. 2/-President Johnson also brought to the college Tr. Rachel
Knight to serve as Tlean of Women and to teach Psychology. She had a

doctorate in Psychology. The course in General Psychology was resumed and

three quarters of such work was mside £vailable in the freshman year. Also

added were courses in Cenetic Psychology and Social PFsychology. In the college

catalog *he Psychology was set up as a separate section in the Department of
Education. Dr. Emight was at the college just one year. 3/-For the first

time Industrial Education was set up in the Education Department as attempted
teacher training work paralleling the organizations for agriculturesl and home
economics education. The Smith-Hughes lLaw had made provision for all three
areas. South Dakota really had very little industrial development and had
mich less need for training such teachers than did several of the other states.
President Johnson, by virtue of that position,was a member of the State Board
of Vocational Education which decided such matters and the provision was made
to have the work developed at tre college.

Professor Arleigh Griffin (1920--121) was the fifth education department

head, He was here for one college yesr and did not stay for summer session
teaching. He was a youngish man--single. He had an A. M. degree from
University of Chicago and seemed to ke particularly interested in curriculum
work which he had had in courses with Professor Bgbbitt there. Tle had the
title and work as Professor of Education and Principal of the School of
Agriculture. It was during Professor Griffin's terure that the title of the
department was changed back to Department of Educa*ion, The college catalog
statement of the work of the department still emphasized the work of training
teachers of agriculture an® home economics and to them added mention of the
special work an® the new curriculum in Industrial Education. The college

education statement contains thiss-
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Those (students) desirous of obtaining the regular state
certificate should elect fifteen semester hours of education
(state requirement) not omitting Ed. Psychology, Principles
of Teaching, History of Education and Observation and
Practice Teaching,.

Actually, these were recommendations rather than requirements. The
State Department did not require just those particular ones and while there
was a scarcity of teachers the college could not effectively require just
those mentioned. 1In fact the college catalog statement for education had
mentioned such "not to be omitted" during Professor Brady's tenure but the
prescription was not effective. It was not until the early thirties that
the State Department specified that for teacher certification a person must
present credit in the practice teaching. fnly then did that prescription
become effective at the college.

The 1920--21 college catalog referred to the interfunctioning of the
Department of Education and the School of Agriculture:-

The School of Agriculture is an adjunct of the Department of
Education and offers excellent opportunity for observation
and practice teaching,
Mention was also made of using the Brookings High School for observation and
practice teaching.

To those who held the School of Agriculture in high regard as an
institution it was not at all tactful to refer to it as "an adjunct" of
anything nor was it wise to exploit it for practice teaching for the college
students preparing to teach. As a matter of fact the School of Agriculture
was not used a great deal as a practice teaching facility. Some did student
teaching in the Brookings High School, some did it as laboratory assistants at
the college and many preparing for teaching did not elect the practice teaching
course,

The education department description in the college bulletin during

Griffin's administration refers to a "Bureau of Cooperation" to maintain close
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contact between the department at the college and the practical school
field. This was a good idea but was scarcely effective durinfg his short
tenure. Also the catalog statement makes first reference fo Placement
Service for Teachers. Mainly, this was just suggestive but did later make
significant development and contribution,

Education Course Changes by Professor Griffin---Several education course changes

were made. Mention has been made that at that time provision was made for a

year sequence of three quarters of Psychology in the freshman year. Genetic

Psychology antd Social Psychology were added and Psychology was set up as a
separate section in educatione Mainly the seven general education courses
remained as they were before. Also tlie seven special courses for vocational
teachers were retained. Two new vocational courses were added Vocational

Education and Industrial Educatione. The word 'vocational' was stricken from

the titles of about four other courses. A new course, Principles of Secondary

Education appears. The Education lMeasurements course previcisly introduced

was outlined as three measurements courses:- Introduction to Education

Measurements, Educational Measurements and Advanced Ed. Measurements. However,

this was planning rather than they being actually taught. Education Seminar

also shows up as a new courses.

The one-year tenure of Professor Griffin did not give much opportunity
to develop his ideas here. The impression remains that neither his background
nor his interests were along the line of the work of the School of Agriculture
nor as strongly favorable to vocational education as were those of Professor
Brady and of those coming later,

Dr. J. A. ®Williams was the sixth education head at State College (1921--28).

President Jomson brought Professor Williams into succeed Professor
Griffine Note has been made that with Criffin's coming that the Principalship

of the School of Agriculture had been tied in with the headship of the
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Department of Education. With the coming of Williams, Johnson went one step
farther and tied in, not only the School of Agriculture but also the
Directorship of the Summer Session as well. This was the first time that
the surmer session had been under 'he rdirection of the education department
and in itself was a good move.

Professor Williams had his master's degree from the University of Indiana.
He had also done consicerable more graduate work at the Universities of
Chicago and Indiana and by taking some leave from the college completed his
doctorate in Psychology at University of Indiana about 1923. He had had
considerable public school teaching and administrative experience and at
least teaching experience in college. He was aggressive and anxious to expand
and develop *he work of the department in psychology, in education and the work
of the summer session.

The chief change that we find in the college bulletin about education at
this time pertains to detailed descriptions and requirements of the different
kinds of teaching certificates issued at the State Tepartment. Two pages are
devoted to this. There were certain courses arranged for those taking work
for the two-year teaching certificatej ('f'wo-year prepsration) but little in
the general staiement about such. Mention was made of use of School of
Agriculture classes for practice teaching and also of use of Brookings High
School classes for same. Ffeference was made to the Bureau of Recormendations
for teacher placement. It was about this time that the general f orms for
teacher information and placement procedures were set up. Specific mention is
made that education and psychclogy ccurses were not to be taken until the
student had reached sophoriore rank.

It is surprising now to recall how much waz then done in training the
two-year teachker group (quite a number) and so little reference is made to it

in the education statement in the college catalog. The writer, then in charge
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of Agricultural Education at the college was used to teach certain of the
courses to these people. There was a demand on the college for such worke
The normal schools and the state university had such a curriculum and courses
and some students requested such work also be given at State Mollege. It
was a way of increasing the college enrollment. The normal schools protested
such work given a2t the State College and the University as encroaching on
their field. A partial solution, at least at State College, was a regents'
ruling that these two-year people may not take education and psychclogy
until they had achieved sophomore ranke. This may have discouraged some in
continuing such work at State College but many adjusted to the rule by taking
purely academic courses during the freshmar year ancd by doubling up on
professional educaticn courses and psychology in the sophomore year. Usually
it meant that such student would find it necessary to attend a summer session
additionally. Student teaching was a state requirement for the two-year
preparation certificate. Largely, this was done in the 7th and 8th grades of
the Brookings schools. Some of the professional education courses for this
group were especially for them and others were taken along with the regular
four-year people,

Williams and Courses in Education---The proliferation of education courses

seems to well represent the ambitions of Professor Williams in the development
of the Department of Education. During Brady's administration before the
special courses for the vocational teachers were organized there were eight
education courses. When the special courses for the vocational teachers were
set up (under Brady) there were seven more making in all fifteen courses,
Rather there were, in fact, thirteen education courses for the practice
teaching was stated three times--for academic teachers and for both
agriculture and home economics teachers. With the coming of Professor Griffin

and Dr. Knight in Psychology there were in all twenty-six courses in etucation
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and psychology listed. Even on the three-quarter plan of the college and
the summer session the listings were beyond the time of the limited staff
to handle theme Professor Williams expanded the efducation and psychology
very considerably, President Johnson who had recently came from the Normal
School at Aberdeen was anxious to expand the college enrollment and the
teacher training work at the college., In 1921-22 the college catalog lists
forty-three education and psychology courses, nine being in psychology and
additionally the course in Ethics is listede A very few of the courses were
short=lived and some were taught only in summer session, but by 1928 when
Professor Williams left the college he haf had more than fiftv different
education and psychology courses on the department's offering.

At one time or another nine different courses in education were offered
to the two-year group. These people could also take some of the courses with
the four-year group. Student teaching was required for that group. Some

courses were discontinued after being used for a year or twoe. Teaching Rural

School Agriculture was offered only in the summer session. The professional

education requirement for the two-year certificate was 15 semester or 23
quarter credits in education subjectse.

Started in Griffin's administration, the work of training teachers for
the trades and industries was added to the training of agriculture and home
economics teachers anf certain courses was added for this purpose. The course

in Vocational Education was added. This was designed to give the over-all

picture of vocational education and often was taken by the non-vocational
teachers as well as by the vocational teachers.

In agricultural education we had developed five special education courses
for that group and all were used regularly, although not all were required.

These were:- Introduction to Agric. Education, Special Methods of Teaching
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Vocate. Agric., Practice Teaching in Vocational Agriculture, Course of Study

in Vocat. Agric., and Seminar in Agric. Education.

In Home Economics Education three special home economics education

courses were used. These were: Special Methods in Teaching Home Economics

(two courses) and Practice Teaching in Home Economics. General education

courses were used to fill out their teacher certificaetion requirementse.

In Industrial Education, four special courses were set up:-Industrial

Education, Organ. and Adm. of Industrial Education, Practice Teaching in it,

and Seminar in Inde Ede This was the plan. They never did have an identified

group of students in this, so in 1931 this curriculum was replaced by a
curriculum in Industrial Arts. There was a small and developing group in the
latter.

At one time or another in Williams' administration as head there were
some seventeen general education courses listed. Most of these were continued

from the preceding administrations. They were as follows:-

History of Education Fd. Crg. and Admine.

Principles of Education Org. and Admin. Sec. Education
El, Ed. Psychology Adv. Ed. Psychology

Methods of Teaching in He S, Mental Tests

Practice Tchg. in E. S, Ed. Meas. & Statistics

Comparative Education
Ed. Sociology
Philosophy of Education
The Curriculum

Educe Surveys

Seminar in Education
Ethics

A fourth group of courses listed in the department then were seven
Special methods courses in academic subjects and labeled in each case as:=-

Teaching of English in He Se Etc. The others were in History and Civics,

Mathematics, Physics, Chemistry, Biology, and Commercial Subjectse. The idea
here was to have the respective subject matter departments on the campus teach

these special methods courses rather than have the regular education instructors
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do so. However, they were to carry education cresdit. The plan Aid not work
out well., Some of these courses were never organized or #taught. Too, where
so organized and taught in some of the departments the content, as determined
by the inst*ructor, was very largely subject-matter review rather than a
professional educet?on approach ter the feaching,

The fifth grouvp of courses to mention as listed in the department were
those in Psychology. These were in thi whole department but set up in the
college bulletin as a separate part. Dr. Williams, as has been stated, had
his doctorate in Psychology. Before his time there had been listed General

Psychology, Genetic Psychology and Social Psychology. To these were then

added, Vocational Psythology, Abnermal Psychology, Psychological (or)

Intellirence Tests, Fsychology of Religion and Psychology Seminar. Especially,

the course in Intelligence Tests was allowed to count as education credit.

It so worked out that by 1927-2€ there had been set up some fifty courses
in education and psychology in the department. However, Jjust a few of these
had been discontinued. Some had been used only in the surmmer session. The
course expansion was beyond the demand and beyond the time of the then present
staff to handle. Dr. Hrudka (192£--33) came to the headship of the department
with the understanding to decrease the number of courses, especially in
Psychology.

President Johnson had been relieved of his duties as president of the
college in 192L. President C. W. Pugsley came in. Willisms was relieved of
his duties of the college as of July, 1928, He protested the action, appealed
to the national A. A. U. P. and its committee came to the college to
investigate. The committee made its report which was unfavorable to the
college administration and this was published in their Journal. A part of
the local chapter of A. A. U. P. group prepared a rebuttal teo the report in

the national journal, largely on the ground that the national committee group
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had made but a cursory investigation and had failed to find and to report
many fundamental facts. Williams left the college in the early summer of 1928.

Dr. L. M. Hrudka was the seventh Education Fead -- (1028--1777!. He was

a dynamic person and well trained having recently been granted the PhD. degree
at University of HWisconsin with major in Education. He had tsaught in the
rural schools in Wisconsin and knew and was deeply interested in Rural Life.
He was Boherian 'y extrac*ion. He had prepared for teaching vocational
agriculture in high school but really had not taught in high schocl. He had
had some teaching experience with on-the-farm vocational training for the

war veterans. Nevertheless he adjusted quite well, It was later a peculiar
circumstance when in 1933 he was chosen for the principalship of the large
(Approx. 7000 students) high school and junior college--Sterling-Morton High
School of Cicero, Tll. near Chicago--with no teaching experience at that level.
Upon leaving the college he rrceived double the salary tha®t he was getting at
the college.

In 1928--29 college catalog description the work of education department
is fairly brief. Special mention was made of training for vocational teachers;
freshmen were not to be permitted to take education and psychology courses;
reference was made to the availability of the Bureau of Recommendations for
Teachers and a cross reference is made to courses for shop teachers to be
found as listed in the Department of Agricultural Engineeringe. Generally the
rather excessive education offerings of Professor Williams' administration
were somewhat reduced. The psychology courses were reduced %fo five courses,
The courses in agricultural education and home economics education were left
as they were. By 1931 the curriculum for training trades and industrial
teachers had been replaced by one for training industrial ar*s teachers with

reduction in education courses.
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A noteworthy change for the Department of %ducation occurred in 1931
when the State Department of Public Instruction ruled that for certification,
the high school teachers must present education credit in supervised student
teaching. We already had the course as an elective. The two-year teacher
certificate had reguired the student teeching course for several years. With
us the latter student teaching was done in the upper elementary school grades
of the Brookings H. S. To take on the reguired student teaching in the high
school grades of the Brookings school additionally would put an excessive
student-teaching load on the Brookings schools. It was cecided that the two-
year curriculum for teaching at the college would be dropred in order to
concentrate on the preparation of high schocl teachers. This cleared the
situation for student teaching in the Brookings schools and reduced by several
the number of education courses taught in the department. Miss Katherine Klein
was brought into the department as special supervisor of the academic student
teaching and to teach other courses in education and psychology. The general
scheme of having a representative of the education department supervise the
student teaching for the college was a good one and worked out well. Of course
each student teacher worked intimately with the regular high school teacher
in the course in which he was to teach but still the college supervision was
necessary to set up safeguerds as to the amounts of teaching done by the
students and determining the schedules and the mark in the course. The college
undertook to set up a "quality of work" rule as prerequisite to entry upon
student teaching. The matter of determining some remuneration of high schcol
teachers for this service was worked out later. In the surmer of 1932 Tr,
Wiseman was on leave from the department to teach education courses in summer
session at the University of Montana at Missoula. Professor 7. E. Nylin of

Minnesota served in his place at State College for the summer,
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In Dr. Hrudka's administration the course in School Supervision was

brought in and later as the graduate education program was developed it
became a course for gra“uate students only. Also the course in School
Guidance was set up. As course number 137 it was taken by a good many
undergraduates and graduates. The series of Zpecial Methods courses in the
academic branches was abancdones and the courses dropped from the course list.,
However, a new s'art was made on this end a new educaticn course titled

Teaching the Social Studies in High School was set up with !liss Klein as

teacher. This was a strictly professional education course (not a reviews
course) anc¢ worked out nicely for the prospective social studies teachers and
from this one over & period of years several other such special courses in the
other academic fields were set upe

Through such adding end dropping of courses in Hrudka's administration
there were on the course list some sixteen general education courses, five
specials in agricultural education; three specials in home economics education
and five courses in Psychology--a total of twenty-nine courses in education
and psychology.

During this administration good progress was made in the department, the
object being to give good sound training to the high school teachers rather
than to expand the department in many directions. The major change began
then was some anticipation of graduate training and graduate courses in
education.

Account of Courses in KEducational lMeasurements, Education Statistics and

Education Seminars ---

This should be a good place to insert a short account of these. Professor

Brady in 1915 had introduced a course in Educational Measurements. Professor

Criffin in (1920-21) had attempted to expand this to three courses but not all

were taught. In these mention was mede to statistical procedures in the more
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advanced course but Statistics wes not then made a separate course, Professor
Williams set up two courses in plsce of the three which CGriffin had set up.

One was called Educational Measurements and Statistics and the other was

titled Mental Tests. The whole school-testing movement had received a great

deal of stimulus from the testing done in the Army in World War I. In 1925-
26 we find that in the departmen* that there was a course titled Educmtional

Statistics, having been split off from the Ed., Measuirements course. Professor

William Asker had just come to the department and was very proficient in
Statistics and taught the course in the summer session. The three courses,

Educational Measurements, Mental or Intelligence Tests and Educational

Statistics have continued to the present time,

In 1920-21 Professor Griffin had mentioned Educational Research in the

education department description, In 1921--'22 we find in the department list

fldb’a alita

courses in Education Seminar and AgriculturallSeminar, and in 1925--'26 a

Seminar in Industrial Ecducation was added. The latter was dropred in 1931,

The college catalogs con*ained statements as to graduate work at the
college over many years and quite a few masters degrees were granted. There
was little or no graduate work in education in the early years. The mention
of the seminars applies to special problems in education taken on by seniors.
The first master} degree in Education was really in Agricultural Education
and was attained by R. B. Fall in 1930 with Professor Wiseman as adviser and
supervisor of his thesis. A full account of the development of graduate
study in the Education Department is given in a later section of the full
report.

Stirrings Towards Graduate Work in Education

About this time there were stirrings for and student demand for graduate

work at the college., Particularly the newer faculty members were anxious to
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have student graduate work in the departments., There were stirrings in the
state among the school men as superintendents and a few of the teachers for
such worke The State University provided such work leading to the masters
degree. But many of the men went outside the state for such training. This
was largely a matter of summer session instruction. The demand for such
work at State College crystallized somewhat.

The college had had some graduate work and several master degrees had
been granted over the yeary. In 1931-32 college bulletin a separate section
was devoted to graduate study making a brief statement as to its organization
and the regulations governing such work wes made. Tn the 1932--83 college
bulletin in the Education Department description we find reference to graduate
work in Education:-

Students interested in graduate work in the various fields of
education should consult the section of the catalog devoted to
graduate work.,

Our first master's degree with a major in agricultural education was
granted to Mr, R. B, Fall in 1930, Other students were coming to the college
summer sessions--some with their eye on a masterk degree and others to accumu-
late a few graduate credits in Education so as to qualify for the State School
Administrators' Certificate. Dr. G. L. Brown of the college was chairman of
the college graduate committee and had ruch to do with the development of
graduate work at the college at that time. He was sympathetic to graduate
work and .the master's degree for those in Education.

In line with these stirrings, in the same year, a considerable revision
of the course numbering at the college was undertaken, including the numbers
for education courses. Courses numbered under 100 were for undergraduate
students and did not count as graduate credit. Courses numbered over 200
were for graduate students and courses in the 100 series may, according to

circumstances, be counted either as undergraduate or graduate credit. In
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the process in education five education courses were put in the 200 series
and there were eleven education courses put in the 100 series. Three of
the wl:epsychology courses were put in the 100 group. Special mention of
graduate work at the college was made in the 193l summer session bulletine.
In the 1934--35 college bulletin we find that fourteen departments were
listed as having course work for a graduate major and four more were listed
with a graduate minor. Department of Education and Psychclogy was listed as
offering a graduate major. A fuller and extended report of the development
of graduate work in the education department is given in the following
section of the full report.

This concludes Section II, NDevelopment of Department of Education-=-

State College (1918--1933).
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Some Interrelations of College Department of Education, School of jggriculture,
State Supervisorship of Vocational Agriculture and Director of Summer Session.

The purpose of this section is to give a running historical account of
the somewhat formal relationships between the Department of Education, the
School of Agriculture, the State Supervisorship of Vocational Agriculture
and the Directorship of Summer Session and particularly how at various times
each of the other three were tied to the Department of Education in an
organizational manner. In the full report the main objective is to give a
rather full account of the work of the Department of Education and is not to
give any full account of the others.

At the same time that these interrelationships are being reported of
the organizations that were made, it should be realized that there were
valuable cooperations between certain ones that were not dependent upon the
organization adopted and used.

In 1907, following the practice of several other agricultural colleges
in the country, State College organized the Secondary School of Agriculture
on the campuse. This was a four-year school of five months in the winter for
students who wished a practical education in agriculture. Most of these
students had not completed a high school education, However, some had a full
four-year high-school education, some part of that and a considerable number
had finished only the eighth grade. Many came from communities where there
was no local high school. The students were a relatively mature group of 18
to 21 years of age. Dr. A. h. Brigham was the first Prine¢ipal of the School
of Agriculture and served from 1907--191li. Dre. Brigham was also in charge of
Short Courses in Agriculture at the college of which there were several.
These also included some correspondence courses in agriculture.

In 1908, the college organized a short summer session of two or three
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weeks held jointly with the Teacher's Institute which was held each summer at
the college, Mainly these Teacher Institutes were held for the purpose of
upgrading teachers who did not have tle regularly required teacher certificatese.
Apparently at the time there were a considerable number of such teacherse.
Mainly the Tounty Superintendents were responsible for the Institutes and
used the college as place of meetince. Tr. Brigham, Principal of the School
of Agriculture, was named Director of the College 3ummer Session which was
held jointly with the Teacher Institutes. Evidently this was a short course
needing direction but was not of agricultural nature. The School of Agriculture
was winter worl: and apparently it was convenient and economical to have Dre.
Brigham handle the administration of the summer session in the summer time,
So a tie-up of the School of Agriculture and the Summer Zession was made, that
extended through with very little exception for sixteen years--until 192,
The summer session was tierfd with the Education Department in 1922,

The work of the early summer teacter institutes held at the college was
very largely for teachers, Professor Rotheaver (1909) who was the Head of
the Education Department and sole member, (then called T'epartment of FPhilosophy!
taught the Education courses in the early summer sessions. OCther instructors
were somewhat specialists in education from outside; others from the ranks of
school superintendcnts and county superintendents and others were regular
subject-matter faculty members who taught some of their own courses.

In 191l the college decrided to branch out with the summer se'ssion work
and set up suchn work for a full six weeks surmer session. This was for
teachers and for regular college students. The Joint Teackers Institutes
which were a legal requirement for teachers without regular certificates were
held jointly for two weeks with the summer session. The idea here of "joint"
was that as many as four or even more counties cooperated and held their

Institute together.
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In 191h, Dr, Brigham left the college and Professor E. D. Stivers was
brought into serve in the position as Principal of the School of Airiculture
and Director of the Summer Session. According to the College Bulletin of the
time, Mr. Stivers was given the title of Professor of Secondary Agricultural
Education. However he is not listed as a member of the Education Department
staff and no courses in Agricultural Education were taught until 1919,

In 1913--'1l; Professor McProud succeeded Professor Rodeheaver as head
of the education work at the college and the new title of Department of
Education replaced the previous title of Department of Philosophy for that
work. Professor licProud %aught education courses in the summer as Professor
Rodeheaver had done before but Professor Stivers, Principal of the School
of Agriculture, was Director of the Summer Session. In the summer of 191l,
there was quite an array of Education subjects and some instructors in from
the outside as school superintendents, county superintendents of schools and
some specialists, especially in elementary-school subjects in the Joint
Institutese

Professor Charles H. Brady came in in l9ﬂh succeeding as head of the
Department of Education, Professor MMcProude. Still the education department
was a one-man affair. Professor “rady served, also teaching in Summer Session
through the summer of 1920,

In 1917, the federal Vocational Education Act was passed by Congress--
known as the Smith-Hughes Law. By provisions of the Act there had to be in
each state a State Board to carry on the administration and there had to be
provision made for stale supervision of Agriculture, Home Eccnomics and Trades
and Industries. As in Agriculture, two phases of the vocetional work had %o
be developed (1) the vocational agricultural work courses in the high schools
(less than college grade) and (2) provision for courses and training of teachers

of vocaticnal ezgriculture. This latter work was %o be developed at the college.
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Both phases of the work were to be federally reimbursed. Professor Stivers of
the School of Asriculture at the college was assigned the State Supervisorship
of Vocational Agriculture although the work was really a function of the ZState
Department of Public Instruction. The mzin job was to get departments of
Agriculture started in the high schools under the new plan. Due t& the newness
of the work, also fdue to wartime and perhaps for other reasons no departments
of vocational agriculture were started in South Dakota during the first year.
Professor Stivers left the college for work in the South in fhe fall of 1918.
Nor was any work at the college in training teachers of vocational agriculture
started during the first year of the Smith-Hughes Law,

In the fall of 1918 Professor C. R. Wiseman was brourht to *he college
to organize and carry on the program for training teachers of vocational
agricultural under tke new Smith-Hughes Law., Due to wartime conditions no
such classes were started until the winter term of 1919. At the same time
that the agriculture work was being set up in the high schools and the
corresponding teacher training work was being set up, essentially the same
was being done in Home Economics,

When Professor Stivers left the college in the fall of 1918, he really
left three positions:- Principal of the School of Agriculture, Director of
the Summer Session and State Supervisorship of Vocational Agriculture. The
College an® the State Pepartment arranged that Professor C. H. Brady, Head
of the Department of ®ducation should carry onfihe State Sup&rvisor in
Vocational Agriculture. The College arranged for Professor C. R. Wiseman
of Agricultural Education to temporarily serve as Principal of the School of
Agriculture and Professor H. B. Mathews (Physics) was assigned temporarily
as Director of the Summer School.

Professor Brady, as State Supervisor, was able to get a few agricultural
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departments in Hirh Schools started during the school year of 1918--19--nine
in alle The next year Fred Smith, State Higlh School Inspector, in the State
Department. of Public Instruction served as agriculfural supervisor and in
1920--121 Professor C. R. Wiseman of agricultural education at the ccllege
served as State Supervisor of Agriculture and conducted the teacher training
classes in Agricultural Education. le officelat Frookings rather than at
Pierre. In 1921-22 the State Tepartment of Public Instruction appointed

M. A. Sharp from Towa to serve as Stzte Supervisor as a full-time job at
Pierre. This then was the first time thnt this worlt was really directed
from the State Department of Public Instruction at Pierre by a supervisor
who £id that as a full-time jobe.

Professor Wiseman served as Head of Agricultural Teacher Training work
and temporarily as Principal of the School of Agriculture for the school
year 1918--119, In 1919 Mr. M. W. Vittum was brought into the College to
serve as Principal of the School of Agriculture. He evidently had no
attachment to the Summer School and left 1he College early in 1920 before the
School of Agriculture was oute. FPFrofessor Wiseman, again, served temporarily
as Principal of the School of Agriculture until the end of the term.

Professor Mathews (Physics) served as Tlirector of the Summer Session for
summers 1919--1920--1921,

In 1919, Dr. W. E. Johnson came to the college as President from the
Presidency at Northern Normal and Industrial Schcol at Aberdeen. A number of
the faculty at the college fel® that Tr. Johnson's background of teaching
rather than in agriculture was not suitable for the Presidency here. Later
dissension arose and President Johnson resigned in 1924, It is not surprising
that Dr. Johnson'z background in education affected the organization of the

Department of Education here as it did. Also it affected the School of
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Agriculture and the Summer Session.

Following Professor Brady, Head of the Education Department who left
after the 1920 summer session and Mr. Vittum who left the School of
Agriculture in the s=me year, President Johnson arranged for the successor,
Professor A. C. Griffen to serve as Head of the Education Department and as
Principal of the School of Agriculture, tieing those two positions torether.

In doing so, seemingly Dr. Johnson was thinking somewhat in terms of
using the School of Agriculfure as a facility to provide for student teachinp
for those from the college going out to teach and thought the two then
should be under the one administration. Professor Griffen who held both
positions seemingly cdid not like his work here and left in June of 1921.
President Johnson then arranged for Professor J. A. Williams to come to the
college in the fall of 1921, Professor Williams was to serve in three
capacities--as Head of Department of Education, as Principal of the School of
Agriculture ané as Director of the Summer Session. Thus the School of
Agriculture and the Summer School were continued topether as were the Tepartment
of Education and the School of Agriculture. For the first time the Summer
School had been put under the administration of the Tepartment of Education.

It is interesting to note in the college bulletin of that time in the
general descriptive part for the Department of Education, the extent to which
the main purpose of the School of Agriculture was to be changed. In earlier
bulletins the School of hgriculture had not been mentioned with the Education
Department. For the three years of 1921--'22, 1922--'23, and 1923--'2, we
find essentially such statement as this:-

The School of Agriculture, a secondary school offering a four
year course is an adjunct of the Tepartment of Education and
offers excellent opportunities for observation, practice
teaching and labora*tory work in various coursese. Additional
facilities for observation and for practice teaching are found

in the Frookings High School.

As it turned out FroTessor Williams was very busy with teaching and with



L3
administration in the Department of Education and making plans for the
Summer Session. The people in agriculture did not like the idea cof the
School of Agriculture considered as an "adjunct" and did not like the idea
that these young men and women would be class members where "practice
teaching" by the college students was being done. In the winter term of
1923 Professor Williams was on leave of absence from the college for some
graduate work at the Universities of Chicaro and Indiana. In his absence,
Professor Wiseman was again, temporarily, made Principal of the School of
Agriculture. In 192k, Paul J. Scarbro who was the South Dakota State Leader
of Boys and Girls Club work was appointed as Principal of the School of
Agriculture and had no connection with the Summer Session. Professor
Williams retained his two positions of Head of Department of Education and
Director of Summer Session, and most all connections between it ardthe
Department of Education for student teaching were cut off. [Fertain points
are mentioned here relative to the previous tie-up of the twoe. (1)--In the
earlier days there seemed to be economy in having the "Aggie" classes taught
by the regular college instructors although there were a few special instructors
just for the "Aggie" classes. After Mr. Scarbro took over the Principalship
and because the college instructors were busier with college students then,
more was made of a separate faculty for the School of Agriculture and
scarcely any "practice teaching" was done there. (2)--We never did use the
School of Agriculture very much as a "practice teaching" facility for the
student in training for Vocational Agriculture., We believed for that purpose
that a "regular" vocational agriculture class in a regular High School was
much better for the purpose and early had built up splendid cooperations with
the Brookings Vocational Agriculture Department under Instructor W. P. Beard
and practically all that was done there. However, Professor Scarbro was not

averse to a little of such work done in the School of Egriculture and for a
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few years some was done there. (3)-=It seems that the School of Agriculture
was not used extensively for "Practice Teaching" of the academic teachers
either, regardless of the plans that had been made. At that time the State
Department of Public Instruction did not require that academic High School
teachers have "practice teaching" in order to get a teaching certificate
although they could elect to do so and earn education credit that way towards
their certificate. Surely most of these academics did not take practice
teaching and some who did, did so through teaching such classes in the Brookings
High School. President Johnson's idea of having a "campus" school for student
teaching therefore did not work out. (lj)--Note should also be made about the
"preparatory" department on the campus at that time, as it has a bearing on
the "practice Teaching" matter. This was an academic secondary schcol
institution paralleling the vocational School of Agriculture. The purposes
of these two institutions were opposites in education. The School of
Apriculture avowedly prepared for farming occupations and was not college
preparatory. The "preparatory" school had college preparation as its sole
objective and was academic. Some of the academic student teachers did their
"oractice teaching™ in the preparatory school. The need for the preparatory
school declined and in 1921 its elimination was begun by enrolling no new
freshman that yeare By 192L--'25 preparatory classes Were no longer provided
for.

The joining of the Schecol of Agriculture to the Education Department
for the few years from 1920 to the fall of 192y did not worl out very well.
Professor Williams was Head of the Tlepartment of Fducation and Director
of the Summer Sessions 1922--1927 inclusive. The summer school attendance had
declined somewhat so for two summers 1922--1923, two summer sessions of about
eleven weelkks each were helde These had goof attendance but equitable

arrangements for faculty used were hard to work out and in 192) the college



went back to the six-week surmer school plan. Professor Williams was Very
anxious to develor a strong summer session and to expand its work, by using
the regular education staff and in bringing in others as specialists in
Education and Psychology and offering quite an array of ecducation courses,
Several well-qualified instructors were brought in fror out side. Asong
these were Professors Quant, Richardson, Brown, Carter, Gilliland, Dyer and
others.

More difficulties arose between Professor Williams and the administration.
President Johnson had brought in Professor williams in 1921 and had resigned
as President in 1924. DIr. C. W. Pugsley came in as Fresident. Professor
Williams was let out in 1928, Professor lMathews (Physics), again, served
as Director of the Summer Session in 1928. In the fall of 1928 Tir, L. I,
Hrudka was brought into serve as ‘lead of the Education Department and Director
of the Summer Session. In the summer of 1928 P. W. Danielson resigned as
State Supervisor of Vocational Agriculture to go into Indian' Service worike.
The State Department of Public Instruction again arranged with the college
for temporary help in that job ané¢ again, Dr. Wiseman was asker to serve in
that capacity until the new calender year following the fall elections of
1928, Aafter Januery 1, 1929 W. T, Feard who was Brookings agriculture
instructor for some nine years and directed our student teaching in agriculture
there took over the State Supervisorship of Vocational Agriculture.

Mr. Hrudka served the college as Fead of Education Department and as
Director of Summer Session from 1920 to MMay 1933 when he left the college to
take up educational work in Tllinois. Frofessor ¥Wiseman was then appointed
as Head of Education and Director of Summer Session and served in that fual
capacity for nine years--1933--19L1 inclusive, an’ later as head of Department
of Education un#il 19%l;, meaning then that these two positions, excepting

summer of 1928, were tied together for fwenty years then and later resumed in

195k,
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In 1942 (Dr. L. E. Jackson was President) the college took on a new
venture as to the summer work. The college organized a summer quarter of
college work li¥e any other quarter of the year. In so doing, the ¢ifferent
subject Deans acted in summer as they did at any other quarter so no special
Director of #he Summer Zession was necessary. This plan was confinued for
19L2 through 1949.

Demand for education of teachers and especially so for graduate Education
courses in fhe summer were increasing anr extra summer instructors were
brought in. In 1950 the College moved over from the summer-quarter plan to
an eight-weeks summer session and Professor R, Y. Chapman, Director of the
Student Personnel Work was made Acting Director of the Summer Session. In
the following summers some of the courses ran for five weeks and others ran
for eight weeks. Various Workshops carrying educftion credit were set up.
Professor Chapman served in this capacity for summers of 1950 through 175,

In the summer of 1954 Dr. J. H. Kramer was brought in as Fead of the Education
Department and Director of Summer Sessions and so these two were again tied

together and continue.

Summarx

Thus through this period we note variocus organizational arrangements
being used in some way tieing in with the Department of Education or with
each other, the Frineipalshi>. of 1ke 3chool of Agriculture, the State
Supervisorship of Agricultural Education and the Directorship of the Summer
Sessions The State Zuvervisorship of Agricultural Education, all the time,
was a function of the State Department of Public Instruction and the various
arrangements were temporary and for expediency. The tie-up of the School of
Agriculture with the ecducation department was rather of brief duration and

did not work out very well. For the most of the time that the Summer Session
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has operated (some 3L years) *he lead of the Education Department was the
Director of the Summer Session and seems to work out fairly well particularly
when so many of the summer session students are interested in the education
courses. For a few years, the college operated on a four-quarter plan and
the subject T'eans operated in the summer quarter as for any other quarter
and no separate Director of the Summer Session was needed. This plan was
used for summers 1942 through 19,9. As noted, the School of Agriculture has
for many years been separate from the others and now the Summer Session work
is 2gain directed by the Education Tepartment. It will be realized that this
account seeks to repor! the various organizational schemes used during the
periode During the period there were a good many cooperations even when the
organizations were separate and these were very pleasant and very profitable,

Attempt to Train Teachers of Trades and Industries At the College

Explanation has been made of the organization for an< the provision for
special education courses in the education department to train teachers of
agriculfure and home economics under the provisions of the Smith-ughes Law.
Similar attermpts to train vocational teachers of trades and industries did
not turn out so welle. Along with the law's provision to train the agricul®ure
and home economics teachers, similar provision for training trades and
industries teachers was made. In fact, it was provided in the law that a
state, accepting the provisions for any vocational area, had to accept both
services. It could not accept the benefits for organizing say agricultural
schools unless it also accepted the responsibility to trsin agriculture
teacheré for such schools. Bu#* Zrmuth Dalota wes far from being an industrial
state. There were but few centers of established industries ancd their workers.
At least some funds were available if an acceptable plan could be set up to
make use of thems 3By virtue of the office, President Johnson of #he college

was a member of the State Board of Vocaetional Education. Professor L. Ee.
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Hartnett had been brought to the college in 1920. According to the college
catalog he had the title of Assistant Professor of Industrial Arts. He was
affiliated with the Education fepartment and taught a course in Industrial
Education there. He also tmugh® courses in the shops. In 1922-23 Har*nett
was still st the college but ©. N. Gottschalk is found on the rapular college
staff with the title of Assistan® Professor of Education in charge of
Industrial Education Tut strangely he is not lisied on the education staff
and Hartnett is. In the general Education description ir the 1923-2l; college
bulletin we find first mention of trazining of industrial teachers as a function
of the department along with that of training teachrrs of agriculture and
home economics. Gottschrli is then listed as a member of the education
department .

In the fall of 192F% Professor Wm. Asker was brought to the college to
handle the teacher training work in trades anil industries there and fo be
State Supervisor of Trades and industries for the state. He was a member of
the efucation staff and officed there and also taught some of the general

-

education courses. He fied in 1929 and Professor . ¥. leuzenkamp was
brought into do the same types of work--teacher trainer and state supervisor.
In 1931 other arrangements were made. Xeuzen%amp left the college %o go to
¥ankton public schools to firect some voca'ional work there and he also
continued in the State Supervisory worl: from f*here. The college took advantage
of this move by tiropping out the curriculum for %*raining trades and industries
teachers and setting up in its mlace the curriculum for fraining industrial
arts teachers.

A scheme was found whereby the *fraining of trades and industrial teachers

was to be done as field work and done by *he State Supervisor of Trades and

Indust!ries. This has been done by C. O. Gottschalk for many years. Thus the



period of the college's attempt to train teachers of trades and industries
extended from 1920--t0--1931 and through the education headships

administrations of Criffin and Williams and partly through that of Hrudka.
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HISTORY AND DEVELOPMENT OF TEACHER TRAINING IN
AGRICULTURE AT SOUTH DAKOTA STATE COLLECE

By Dr. Ce Re Wiseman

Education Department
South Dakota State College

, INTRODUCTQRY

Probably the most strategic factor in the development of education in any
jbject area is the teacher. Whenever new areas of work are developed in the
hools it is found that the satisfactoriness of that development resides in the
‘aining of teachers for that worke, Whether the work thrives and spreads depends
great deal upon the availability of teachers for such work in sufficient supply.
ether the work improves in quality depends upon whether the preparation of the
plchers is of good qualitye These principles have applied very definitely to
;e development of vocational agriculture and of t eacher training in vocational

riculture in South Dakotae

The Federal Act for Vocational Education, customarily called the SmitheHughes
t, 1917, made provision for training teachers of vocational education and made

ovision for assisting states to set up programs of wvocational education.

Principally, this report deals with the development of teacher training in
riculture at State College following the Smith-Hughes Act of 1917. However,
fore proceeding directly with that, some analyses are first made of the develop-
At of agricultural functions in the agricultural colleges and early teacher

agining of any teachers at South Dakota State Collegee



Jege of Agriculture Functions

The student of the history of our agricultural colleges in the United States
[ds that the functions within them developed serially and that the present-=day
# within them is customarily regarded as grouping around these three functions:
struction, Research and Experimentation, and Extension. However, to one who is
jerested in the development of the vocational agriculture work in the secondary
100ls and the preparation of the teachers for such schools, then he very easily
tognizes a "fourth estate™ of these agricultural colleges; that of training
ichers of agriculture, More broadly conceived such teacher training consists
collegiate training in basic subject matter, in technical agriculture subjects
1 in specialized teacher preparation in Psychology, Education and Agricultural
ications The records show that since 1917 a sizeable number of the annual crop
-agriculture graduates from our agricultural colleges have pursued the agricule
ral teacher training curriculum and have gone forth into teaching agriculture

our secondary schools,

The present history cdeals with the development and organization of this

ourth estate® at South Dakota State College in teacher training in agriculture,

A useful time=line to show the development and the intererelations of the
Ficultural college functions shows these Federal Acts as being instrumental:

1863 and 1890 = Morrill Acts - to establish the agricultural collegese
1907 = Nelson Amendment = the instructional phase.

1887 - Hatch Act and later acts - to promote research and experimentation.
191} — Smith-Lever Act and later acts = to promote extension worke

1917 - Smith-Hughes Act and later acts to:
(a) stimulate establishing vocational agriculture courses in

secondary schoolse.
(b) provided for training of t eachers of vocational agriculture

for these secondary schools,



arlier Funds Available

In the history of agricultural colleges in the United States, the student
ptes in the provisions of the federal act specifying purposes and granting
ederal funds to the states that over a period of years new services were taken
n¢ first, for instructiony second, for researchy and third, for extensione
long with these it should be noted that by the Nelson Amend.men‘b of 1907 the
pecial training for agricultural teachers was incorporated in Land Grant Colleges,
;.. May use a portion of this money for providing courses for the special prepara=-

ions of instructors for teaching the elements of agriculture and the mechanic arts."

Note that this was optional with the colleges. "The permission granted to
se part of the Nelson appropriation for the express purpose of training teachers
as been taken advantage of to a negligible extent onlye." "Only seven=tenths of
he per cent was so used in 1908 and nine-tenths of one percent so used in 1928,
This was the first Federal legislation to make specific recognition of the desira-

ility of Federal aid for teacher training,"

Presumably South Dakota State College never made such use of these fundse
t should be recognized that many of the agricultural colleges could and did use
ther than Federal funds to get started in training vocational teachers, However,
he great impetus for teacher training work in agriculture was given by the

Bacher training provision of the Smith-Hughes Act,



BEGINNINGS OF VOCATIONAL AGRICULTURE DEPARTMENTS AND AGRICULTURALTEACHER
TRAINING IN SOUTH DAKOTA

The new work in vocational agriculture in the state had to develop on two
ntst the organization of agriculture departments in high schools and the
anization of teacher training in agriculture within the states The newly
ated State Board of Education (Vocational) (1917) was responsible for this in
state, State plans were set ups The position of State Supervisor of Vocational
iculture was createds State College was designated as the place with the state
train teachers of agriculture, However, the responsibility for this new voca=
nal work was the State Department of Public Instruction. The State College
helpful in these in several ways. The State Board named as first State
ervisor, Professor E. Do Stivers, who was Principal of the Secondary School
Agriculture at the College. Professor Stivers served as supervisor from 1917

the fall of 1918, He served in both capacitiess

Doubtless due to war times no agriculture departments in high schools in
th Dakota were started under Professor Stivers! administration. Professor C. He
dy, Head of the Education Department at the college, was appointed to serve
State Supervisor for the balance of the school year until July 1, 1919, This
 in addition to his work of Head of the Education Department., War had ended
the fall of 1918 and Professor Brady was able to get nine high school agriculture
artments started in that school yeare However, all nine agriculture teachers
e from outside the State of South Dakota and none from State Collegees In the

t few years State College furnished most of the agriculture instructors.

1y Teacher Training at South Dakota State College

As a younger state (territory even) South Dakota State College began in 1883,
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tehood was achieved in 1889, The Land Grant Act for colleges had been passed
Congress in 1363 In order to take advantage of the Act in several states the
horities added on the Agricultural College to an existing state institution as
State University. However, here in South Dakota 2s they did in several other
ites, the Agricultural College was created as a new institutions In such an
jtitution the founders had a most difficult task of bringing together the prac-
;al education contemplated in the Act with those elements usually recognized as
llege education materials and college organization. The "new®™ consisted of
at was being recognized, found and organized as special knowledge and materials
Llating to agriculture as an occupatione This was far from easy. The older
llege subjects had prestiges The newer materials were just coming into beinge

wonder there was much contention among the groups concernede

According to the information available, our early public schools in South
kota had a tremendous job of finding and training enough teachers to serve in
¢ elementary schools and in the few high schools within the state. The State
iversity, State College, and four Normal Schools had been organized and also
veral independent colleges, but still there were too few teachers. Not many
achers camf?moutside the statee The very early accounts of State College
ntain several allusions to the college students going out to teach to earn money
enable them to continue their college work and also contain allusions to school
achers realizing their inadequate preparation as teachers coming to the college
build up their preparation in order to achieve and maintain teacher certificates,
the early years apparently this was subject-matter preparation with but slight

no attention to professional education coursese

The date, 1904, is commonly given as the time when State College formally

opted the teacher education function as part of its worke It was in that year
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the early catalog reports the creation of a joint Department Of Latin and
gogye The regular teacher of Latin was recognized as the Head of the Departe
« In addition to Latin courses, he taught psychology, history of education,
methods of teaching, (Pedagogy)e. However, earlier catalogs reveal that psy=
ogy had been tamght as early as 1897=98 and in 1900-D2. & course listed as
¢s and Pedagogy was givene This was taught by the president of the collegee
does not indicate that Ethics was taught as a2 special education courses
entdY), the grouping of the two parts here was a convenience. The Pedagogy
. was a distinct and separate part of the course. It does indicate that this
¥ in the development of the college that training teachers in their profession
being recognized as a function of the college. The State College annual
dlogs of 1904 and 1905 contain this statement, "There is a demand for teachers

are prepared to teach agriculture in our public schools. This demand the

ege will also try to meetl"

Agriculture and shop work were in these early days becoming something of a
, of the elementary and high school curriculums. Some teacher training insti-
.ons in other states were incorporating them into the teacher training currie
mse It was not until 1913 that the Education Department at the college be-
 known as Department of Education. Over the interval 1904-18 the work and
gses of the Education Department at the college did flourish and growe The
ege catalogs refer to the general demand for teachers from the schools in the
© and special reference is made t o teachers of agriculture, home economics and

1al traininge Naturally so, at the Agriculture College.

However, it was not until 1918 (after the Smith-~Hughes Act) that the first
ation course on methods of teaching agriculture was organizede In the inter—

before this undoubtedly a number of students at the college took some agriculture
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purses and later taught in the schools and so carried over in terms of the special
mbject mattere Such then is a brief statement of background for the development

if agricultural education at State College which is the theme of this reporte.

the Spith=-Hurhes Law

The need for vocational training in our schools was recognized sometime be-
fore 1918 and several states had gotten startede The World War I crisis brought
{0 our schools in 1917 vocational education in trades and industries, in agriculture
ind homemakinge All would "help win the war®, At the same time through the act
¢ had for the first time federal concern for and federal aid for and a certain
mount of federal supervision and control of these in the schoolse In this report
¥e are concerned with the agricultural work done. The reader will just keep in
pind that the major features of such federal and state work as applied to agricul=-

ture also applied to homemaking and to trades and industries.

The Act was a state-stimulation mattere The federal government stepped in
$0 provide some federal financial aid and guidance to the states and commnities
to carry on the worke Certain organization and administration had to be worked
pute At the head was a Federal Board for Vocational Education to administer the
let federally. Each state was expected to and did formally accept the benefits
dffered. Each state had to set up a State Board of Vocational Education to
idmini ster the Act within the state and work with the schoolsand the colleges and

jork with the Federal Board.

Applied to agriculture, departments and courses in vocational agriculture of
'less than college grade" were to be set up in the schools, These had to meet
’ertain standards and were partially reimbursed from federal funds, Additionally,
A Wise provision was made that wheme certain funds were set aside for vocational

Igriculture training courses. Correspondingly funds were set aside to train teachers
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of vocational agriculturee From the start ®the trained teacher"™ was recognized
g8 the "key" to progress. A state could not accept either plan separately. It
¥as a "package deal™, If the state accepted to institute departments of vocational
ggriculture in the schools then it must also accept the provisions for training
teachers of vocational agriculture with its funds. Naturally, the training of
vocational agriculture teachers was to be done in the agricultural colleges. Thus
it was in this way that in 1918 South Dakcta State College embarked on its program

to train teachers of vocational agriculture.

Background Studies and Materials

The reader will do as well to keep in mind the dual nature of this large
venture in vocational agricultures vocational training courses in the schools in
South Dakota and the training of agriailtural teachers in the agricultural college.
They were reciprocale The success of one was necessary for the success of the
other and the failure of the one would result in failure for the other. However,
the burden of this report is with the teacher training phase but throughout many

allusions are made to the schools.

Fortunately for the student and reader a good early history of the vocational
égriculture in our South Dakota high schools is available through the Masters
Thesis (19L43) by Mre He E. Urton, presently State Supervisor of Vocational Agricul-

ture, A History of Vocational Agriculture in South Dakota Schools for the Years

1917-190, However, this history purposely excluded, except in some necessary
parts, any history of the training of teachers of agriculture with that period of
time, This present report then is a complementary piece, dealing almost exclusively
With the history of agriculturalteacher training work during the same periode Also,
W are indebted to Mr, Arden Gronlund, present agriculture teacher at Rapid City,

¥ho in his Master's Research Problem (195L4) brought up-to-date the history which
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fo Urton began, History of Vocational Agriculture in South Dakota 191j0=195ke

n this, Mr, Gronlund followed the general pattern of Mr., Urton's study and exe
luded materials on teacher traininge A further related piece of historical re=
earch on the same general topic was by Mr. Arlington Eddy, present Principal of
lecondary Schiool of Agriculture at the college, in his Master's Thesis (19145),

listory of Future Farmers in America Organization in South Dakota.

Mr, Urton's history furnishes several basic facts about the early organization
if the vocational agriculture work within the states

1. The state legislature of South Dakota accepted the benefits of the
Smith-Hughes Act in March 1917 and authorized a State Board for
Vocational Education.

2 The first meeting of the State Board was held in December, 1917.

3. State plans for vocational agriculture in the schools were set up
in approval by the Board and by the Federal Boarde

be State College was named as the institution in South Dakota to train
teachers of vocational agricultures A state plan for training
teachers of Vocational Agriculture was set upe Letters and minutes
indicate that in the state of South Dakota's first plans submitted
for training teachers of agriculture a certain extra section was
affixeds This alluded to training of teachers of agriculture in
rural schools and that the training of such teachers of agriculture
shall be carried on in the Normal Schools of the state. However,
this section to the earliest teacher training plans was disallowed
by Mr. Ce A. Prosser, Chairman of the Federal Board at Washington on
the grounds that this was a vocational education act and that rural
schools (elementary) could not qualify to teach the vocational
courses. The extra part was deleted and the plans were approved.

Besides the histories and the early state plans for vocational education,
he earlier annual college catalogs furnished pertinent facts and the personnel
lass reports of all the classes in agricultural education were valuable, The

F] ey Y
uthor was responsible for such work in agricultural education Lf.lgr 1918 for many

Bars which contacts furnished inmumerable memories of the students and their worke
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1II. AGRICULTURAL TEACHER TRAINING SET UP AT STATE COLLEGE - EARLY STATE PLANS
AND BEGINNINGS

There seems to have been no doubt expressed by either federal or state people
but that the teacher training in vocational agriculture and home economics should

be established in South Dakota at the agricultural college at Brookingss

Through the state plans the State Board for Vocational Education had desige
nated State College as the institution where vocational teachers of agriculture
and home economics were to be trained.s (Under the plans home economics teachers

could also be trained at the State University.)

Following the state plans the college organized its work in training vocation=
al teacherses Professor Ce R. Wiseman was appointed as faculty member at the college
a8 specialist In Charge of Agricultural Education and appointed Miss Ethel Cline
as specialist In Charge of Home Economics Educatione This was in the fall of 1918,
The college had been anticipating this expansion in teacher training work and was
interested and somewhat ready to undertake the teacher training work for it meant
financial reimbursement from the federal government and would bring prestige to
the college and to the Education Departmente Up to this time (1917) the Education
Department at the college was a one-man department giving general courses in
8éducation and educational psychology, Professor Co, He Brady was the Heade In
tWo State College catalogs (1915-16) and (1916-17) mention was made of a strong
lemand for professionally trained teachers of agriculture, home economics and
Industrial arts. However, at these dates no special courses for same are listed
in the catalogs. The State College catdog for 1917-18 following the passage of
the Smith-Hughes Law (1917) gives a note concerning the new law and the Education
Jepartment at the college was renamed and called the Vocational Education Departe

tent,
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The State plans for teacher training at State College had made provision for
the following organizations

l. Head of Teacher Training Department and Professor of Education
(Full time teacher training.)

2¢ Assistant Professor of Agricultural Education and critic supervisor
of practice teaching in agriculture (Full time in teacher training).

3. Critic teacher in home economics (full time teacher training).

he Critic supervisor and teacher in trades and industries (part-time
or full-time as funds permit).

S5« For home economics the State Board authorized that the State University
as well as the State College could train teachers of home economics,.

In 1917 the South Dakota State legislature had authorized and set the sum of
8,500 for a State Educational Survey to be conducted under the direction of the
U, Se Office of Education. In 1918 the Bureau of Education, Washington, D.C,,

published as a bulletin, "The Educational System of South Dakota", In part

pertaining to teacher training at State College, the Survey states, "The teacher
training work at State College should he expanded. To meet immediate needs, the
work may be organized as a department in the General Science Division, with major
options in Agricultural Education, Industrial Education and Home Economics Educa-
tione Specialists in the methods of teaching these subjects and in rural life
should be provided to work in close touch with the respective divisions of the
tollege. Adequate provisions should be made for practice teaching."

Thus, from the interest of the college and the considerable interest and
ambition of Professor Brady, from the new State plans for teacher training and
from the recommendations of the South Dakota Educational Survey Bulletin, the
main lines for organizing the new vocational teacher training work at the college

were laid oute.



“, STATE PLANS IMPLEMENTED AND ORGANIZATION SET UP

Certain excerpts from the early State Plans under the Smith-Hughes Act are

given here showing how the agricultural teacher training work at State College was

organizeds Not all the details are here givens

1.

2

3.

L.

Jurisdictiont The preparation of the teachers of agriculture for such

schools will be under the supervision of the State Board of Educatione
(Actually then it was under the State Department of Public Instruction,
The State Superintendent being the chief officer of the State Board
and the State Supervisor of Agriculture being a staff member of the

State SugeQxtiﬂ‘i'P(;,'(edﬁEé;n'ﬁ\.T The agricultural teacher training work actually

was delegated to the State Colleges.

glﬁe'g The training for teachers of agriculture will be carried on at
State College of Agriculture and Mechanic Arts (at Brookings).
Entrances Students undertaking such training work must be graduates
from four-year high school courses,

Course of Studys

ae Scientific Agriculture work - at least LO per cent.

be Related science and mathematics coursese

Ce English, economics and rural sociologye

de Professional education (15 semester credits), Educational Psychology,
Principles of Teaching, School Administration, Vocational Agricule=
tural Education, Practice Teaching and observation. Note was made
that the Secondary School of Agriculture at State College was
available for agricultural practice teaching and observation.

e. Teacher Certification -~ "Students completing the course set up for
the preparation of teachers, supervisors and directors of Agricultural
Education will receive a certificate which will entitle them to teach

these subjects in the vocational schools of the statee"

é-\ é} 5*\ ;;s Eﬁ
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' In the 1918=19 South Dakota State Plans for Vocational Education, these "points"
e found under the statement of qualifications of agriculture teachers,
1, Age: Not less than 21 years
2. Educations Graduation from an agricultural course in an agricultural
college including at least L2 semester hours of credit in agriculture,
not less than 12 semester hours of credit in subjects allied to agricul-
ture and not less than 12 semester hours of credit in professional courses
in education to include 5 semester credits in teaching of vocational
agriculture (not specified as practice teaching).
3. Experience? At least two years of actual farm experience.

he Personality: Qualifications suitable to the school and communitye

A section of the earlier State Plans was labeled Vocational Contactse

le For Agriculturet: This was spelled out as practice teaching in agriculture,

experimental work on farm plots in agriculture and two years actual
practical experience in farm management.

2, For Home Economics: This was spelled out as practice teaching in home

economics and actual home management for two years.

Je For Trades and Industriest¢ This was spelled out as practice teaching in

trades and industries, construction work and part time classes, selec=

tion of experienced workmen as teachers and vocational project work,

The reader should note the emphasis placed on practical agricultural experience
lor agriculture teachers. As a matter of fact we never did have much difficulty
n this pointe. Very nearly all students in Agricultural Education could easily
omply, However, a very few did not and naturally ran into difficulty in such
gricultural teachingy when they got oute It is my impression that at South Dakota
tate College we had less trouble on this than was the case at some of the other

gricultural colleges.
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The scheme of organization whereby the work in agricultural education, although
dealing with agricultural students who were in the Agriculture| Division, was set
gp in the General Science Division of the college seems to have been a happy onee
It had the advantage of bringing the General Education and Agricultural Education
work together and to that extent unified the teacher training work on the campuse.
The agriculture students took several general education courses along with the
academic teachers, The person responsible for the agricultural teacher training
tanght some of the general education coursess In contrast, it worked out that the
home economics education work was organized in the Home Economics Division of the
colleges The home economics teachers were allied to and officed with the regular
home economics t&.égsrs. Of course the home economics 'i%&? in order to qualify
for teacher certificates, took certain of the general education courses too, but
the home economics education staff did not teach any of the general education
courses nor participate generally in the Education Department activitiese.

Comment should be made here of the good support given b}lri%a:l L. Brown of the
General Science Division of the college and Dean C. Larsen, Dean of the Agriculturcal
Division. Dr. Brown was acting president when the agricultural education work
was first started at State College. He had also been active administratively when
the agricultural extension work was being begun at the college and was proud of
the fact that he had been instrumental in organizing both these phases of work
8t the college. He was sympathetic towards teacher training work at the collegey
Although trained as a mathematics instructor, he had a broad view of the work of
the college as a whole and its integration and often displayed unusual insight
into the problem of training teachers. Also somewhat typically as a subject-
mtter specialist, he was somewhat critical of content of education coursea as
to possible duplication of content which is a common criticism of those on the

outside,
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- Through the early years Dean Brown as an administrator was sympathetic and

«1bs

wlpful to education and to agricultural education in many ways - such as permissions
fo the education faculty to attend regional and national meetings, to education
gonferences and contests on the campus with out-of-state speakers to come and ine
terest in the teacher training program and teacher placements, Later, after

graduate work was started in both agricultural e@ucation and in general education,

he displayed a good interest and positive attitude toward it.

The earlier surmer sessions attendances were largely for teachers and the
gourses were largely "pointed" for their needs. Dean Brown was keenly aware of
the need and stood for continuing the summer session even when the enrollment

declined so as to make it questionable as to the economies of continuing summer

gsession worke

4 word should be said about the interest and support of agricultural education
by Dean C. Larsen, Dean of Agriculture. As has been stated, the students in
agricultural education were listed in the AgriculturslDivision, but the work in
agricultural education was organized within the General Science Division and the
gpecialist in agricultural education was always a member of the education staff
and officed ip there. Dean Larsen readily cooperated in the arrangementse Special
curriculum and course arrangements for these men in agricultural education had to
be made., The Deax took a good interest in the development of vocational agricule
ture departments in high schools in the state and in the college providing for
teachers of the same. The specialist in agricultural education was regarded as
A member of the AgriculturalDivision as well as of the General Science Division

And was appointed to and served on several of the agriculturalfaculty committeese

Dean Larsen was keenly interested in the state-wide conferences of vocational

griculture teachers customarily held on the campus and participated in them on
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jveral occasionse He also was keenly interested in state-wide agricultural judging
mtests which were early organized and conducted on the campus. Such required
te faculties of the agriculture herds and the time of the men in the technical
iriculture departmentse The Dean was always anxious that the high=school boys
3 well taken care of for housing, the contests and the entertainment. The pre=
gnce of 100 or 300 high school apriculture students on the campus always looked
romising for future good enrollments in the AgriculturelDivision of tha college
id the agriculture teachers, both those graduating from State College and those
pom out-of-state were gocd ambassadors for the college and college enrollments

a the Agriculture)Division.

The organization of agricultural education at State College was not a common
¢ as found in different states as revealed in the Land Grant College Survey,
ie survey revealed that in many of the states the work in agricultural education
28 organized in the Division of Agriculture at the college or university and had
1ly nominal connections with the regular college department or school of education

eree

Certain convictions of this author, by experience and by observation of such
irk in other states are:

l. That the training of teachers of vocational agriculture should be
carried out at the agricultural colleges

2o That the organization and administration of that work should be an
integral part of all the teacher training work done at that institue
tione In many ways it seemed to the author that right on ow own
campus the orgenization for the work in agricultural education within
the department of education was suprior to the organization of the
home economics teacher +training work within the technical home economics

division,



t CHRONOLOGY - AGRICULTURAL EDUCATION PERSONNEL
This chart, for Agricultural Education personnel, indicates the beginnings,

gequence and administration at State Collegee

Co Re Wiseman was in charge of Agricultural Education during the years 1918=36

and 1943=45¢ From 1933 to 1936 Professor Wiseman acted in charge of Agricultural

Bducation while at the same time he was Head of the Department of Education.

Re B« McConnel from Minnesota and Iowa was in charge of Agricultural Education

during the year 1926=27 while Professor Wiseman was on graduate study during the

year at the University of Minnesotas

Vo E. Nylin of Minnesota was visiting Professor of Agricultural Education at
State College in the summer session of 1932 while Professor Wiseman was away as

Vieiting Professor of Education at the University of Montana at Missoula.

Ne P, Beard was in charge of Agricultural Education during the fall of 1936, He
Was also State Supervisor., wipen he left the college to undertake Conservation
Education work at Washington, D.Co After a short time at that he went into the

work with the Federal Board of Vocational Education.

2 R. Bentley came in Jamuary, 1937 from the Mapleton, Iowa Agriculture Departmente.

He had his master's degree from Iowa State College. Bentley left the college in
1943 to continue his work on his doctor's degree at the University of Minnesota

and at the same time served as agriculture instructor at South St. Paul.

Dr, E. R, Draheim came to the college for one year (19LL) in charge of Agricultural

Education while Professor Bentley was at the University of Minnesota on his graduate
study for the year. Dr. Draheim came from Minnesota and had his doctor's degree in
Agricultural Education from Cornell University. From State College he went into

Personnel work in the United States Department of Agriculture at Washington, D.,Ce
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ﬁanle'v Sundet just leaving the Army was interested in 1945 to take over the work
in Agricultural Education. Army service men were returning to college. Some had
interrupted their college carecers in Agricultural Education. Others were begin-
m their careers. Agriculture departments were reopening and new ones startinge

A future in Agricultural Education teaching looked favorable.

Neal Pearson = While Professor Sundet was on leave of absence at the University

of Minnesota for part of the year (1948), A. N. Pearson, a capable man, taught
Agricultural Education for two quarters for us at State College. He was from the

University of Minnesota,
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EARLY AGRICULTURAL EDUCATION STUDENTS - COURSES TAKEN AND PLACEMENTS
IN TEACHING VOCATIONAL AGRICULTURE

In previous sections in this report the agricultural teacher requirements as
gt up in the State Plans and in the early State College catalog were shown. The
urpose of this section is to reveal the manner and extent to which the early plans
gre carried out together with statements of some of the basic principles followed,
he data in this section were taken largely from the class=room records of the

mthor who had charge of the work in the earlier years,

An irmediate purpose of the work in Agricultural Education at the college was
o train agriculture ' teachers for high school departments of agriculture in tke
jtate. Mention has been made that the first agriculture departments in South Dakota
tigh schools were established in the school year 1918-19. There were nine of them
ind all were manned by out-of-state agriculture teachers. Hence our first purpose
it the college was to train South Dakota agriculture teachers for South Dakota high
jchool agriculture departments, The first three courses in Agricultural Education
ieret 1, Vocational AgriculturalEducation, 2. Special Methods of Teaching
locational Agriculture and 3. Practice Teaching in Vocational Agriculture. The
lirst was taught the winter term of 1918219 with four students enrolled, Of these
four students, only one (Clarence Olson) later taught Vocational Agriculture. The
lecond course was taught in the spring term of 1918-19 with five students enrollede
)f these five, three students, E. A. Gates, J. Hy Kneebone, and Ralph Oertli, later
ianght Vocational Agriculture. Also, in the spring of 1919 E. A. Gates took the
ourse, "Practice Teaching Vocational Agriculture". The class record notes on
bhis are: ®Study, observations, apprentice, helping in the laboratory". Memory
ays that part of this was done within the Agronomy Department at the collegee
lecord also shows that Gates substituted for a short time as agriculture teacher
n the agriculture department at Watertown High School and that at least one

upervisory visit was made by the author to Gates while there. By later standards,
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.ﬁ‘ﬂ_s student teaching in vocational agriculture was very sketchy but it was the
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gtart of it.

In the summer session of 1919 four students took the "Special Methods in
Vocational Agriculture" course. Tbree of these went into teaching vocational
ggricultures One of these was Percy Danielson who later became the South D& ota

State Supervisor of Vocational Agriculture for three years, 1925-1928,

Thus for the first year - Winter 1919, Spring 1919, and Summer 1919 - three
courses in agricultural education had been started. Fourteen students had been
in the classes - eleven different students. Seven of these taught Vocational
Agriculture the next year or later. Four never finished the training begune. At

least some of these should never have started.

Mention was made that at the start of 1918-19 none of the nine agriculture
teachers in the nine agriculture departments were graduate of State College. In
1919-20 with twelve agriculture departments in the state - before the year was out,
8ix of them were taught by graduates of State Collegees In 1920-2]1 with eighteen
agriculture departments in the state, ten were taught by graduates of State College.
However, this does not mean that all these teachers were fully prepared professione
ally, All had degrees in agriculture which was sound principle and all had some
tourse work in agricultural education but not all the requirementse At least their
training satisfied the State requirements. As it was, generally the agriculturie
teachers were as well prepared professionally for their work as the out-going aca-
demic teachers were for their teaching work. Data are not available here as to
the training of agriculture teachers imported from other states. Doubfless all had
bachelor degreées in agriculture. Professionally, the training of these agriculture
teachers was quite varegated. Of course these men had general education courses

28 well as special courses in vocational agriculture. Also some of them returned
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to summer sessions at State College after having taught Vocational Agriculture for

- -

a year or so and took general education and agricultural education cowrses they
had failed to get earlier. However, there were no provisions at State College for
supervised student teaching in agriculture courses during the summer session and
good reason why the experienced ones should not have then taken it, even if such

courses were on the calendar.

We can reasonably say that the first three years of the teacher training work
in agriculture at State College (1918-19, 1919-20, 1920-21) were for several of
the students quite irregular. The work was Jjust getting organized and there were

strong demands for the teachers even if not fully prepared.

Here is a list of some twnety=five men who took some of the training in
vocational agriculture during this early three-=year period and actually taught
vocational agriculture. Those marked (%) took supervised student teaching in

agricultures The date shows year of graduation from the college.

Gates, E. A. #Jalseth, Russel 1920
Bulger, Jake 1919 #ialseth, Edward 1920
Oertli, Ralph 1919 #Street, Thomas 1921
#Kneebone, J. He 1920 #Peck, Clifford 1921
#Halvorson, Harry 1920 #Paulson, Joe 1921
Aney, Roy 1920 #Gardner, Richard 1921
Kopland, Dave 1920 #Urton, Harold 1921
Danielson, Percy 1920 #Kurtz, William 1921
Johnson, Clarence 1920 #Underwood, Paul 1921
Valentine, George 1920 #Gilbert, Paul 1921
Ladd, Leonard 1920 #0lson, Clarence 1921
Sacre, Carl 1920 W -y 147 3 3
Austin, Guy 1920 TOTAL 25
#Culhane, Charles 1920

Some seven others took some or most of the agricultural education courses
including student teaching in agriculture but never taught ite A few: took about
one or two courses in agricultural education but never completed and a few of

these were misfits for the work and should not have started ite
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It is to be noted that eleven of this group of twenty-five listed had not had
gtudent teaching in agriculture but each had at least one or more courses in teach-
ing agriculture. Some of these young men had been in the Armed Services, some in
farming and some in both. Some returned to summer sessions at the college to take
courses in agricultural education after they had taught agriculture but no student
teaching course was available during the summer sessions. Customarily the student
teaching was taken in the senior year but some had graduated previously before
they took the student teachinge The reader will note that all the agriculture

teachers who finished in 1921 had taken the student teaching in agriculture.

A few of the early ones with student teaching did some in high sdool and in
college, some in the local high school agriculture department, some in the School
of Agriculture and the Dairy short course and some in junior high school where a
little agriculture was taught. Practically all of those going into agriculture
teaching di so in South Dakotas It is interesting to note that out of this early
group we have had two State Supervisors of Vocational Agriculture in South Dakota =

Py We Danielson (1925-=28) and Harold Urton (1936~ present)e

Thus, the records show that in the first three years of teacher training work
in agriculture at State College, some thirty-five men had been in one or more of
the corses in agricultural education. (This does not count the juniors coming
along,) Of these thirty-five, five were outof place in these classes. Of the
remaining thirty, eighteen actuelly went into agricultural teaching, practically
811 in South Dakotae Some had gone into other lines of agricultural work as
Extensione No record is available here of the general and special education courses
which the agriculture instructors coming into South Dakota for other states had

taken,
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Egers—-;Squly of Agriculture Teachers and Trainees

e

Up through 1927-28, the roster shows that 96 students in agricultural educa-
tion had teken some of the work teaching vocational sgriculture and that practically
all of these had taught agriculture in high school in South pakota for at least a
ghort time. Only a few went to other states to teach agriculture. Some who went
to other states to teach first taught in South Dakota. Generally there was a good
demand from the high schools for such agriculture teachers. Also several came in
from outside the state. Mention has been made that in South Dakota in the first
year 1918-19 with nine agricultural departments that all of them were manned by
men from outside the state. With the advent of agricultural education at the
college this picture rather quickly changed and customarily for the years 1919
through 1932 more than half and not more than two-tanirds of our South pakota
agricultural teachers were from State College. If tenure is defined as staying
by the work but teaching in different locations, then some of the tenures were
quite long. Some were quite long even in one location. In this there does not
Sseem to be so much difference between our own South Dakota teachers and those coming
in from other states. ODuring these earlier years some of South Dgkota agricultural
teachers withA longer tenures were Harry Halvorson, Harold Urton, Richard Gardner,
fussell Walseth, Carrol Wallis, Charles Culhane;,and Guy Austin. But also some
of the out-of-state trained agricultural teachers had fairly long tenures too -

W ard Beard, I. N. S alisbury, Dan Cass, S. S. Sutherland, A . H. Turner, Ben McCammuon,
Leon Foils, A. H. Evans. A few from both groups became school superintendents.

Over the earlier years after 1918 the number of available agriculture teachers gen-
erally matched up pretty well with the demands for such teachers. However this did not
occur that way every year. I can recall when we had an inadequate supply in a year
to meet the demands for such teachers in the state and other times when we had a sur-

plus for the year. Perennially we had several calls for agriculture teachers from

g -
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yg-of-state, particularly from Minnesota. Their generally larger high schools and I
arger agriculture departments with no academic teaching attached and better salar-

eg drew off quite a number. Quite freguently these were very competent fellows

hat we could ill-afford to lose from our state. Usually, however they had put in

ne or a few years teaching in S. Dakota and so it was not all loss. A few went to

owa end Nebraska. Very seldom did we lose any to North pakota and the other states.
ome came in from other states, particularly from Iowa, Minnesota and Wisconsin.

| particular case of several agriculture teachers coming in in one year and most of

hem from Wisconsin occurred along in the "thirties®. W. P. Beard was State Super-
isor. Extra effort was made to encourage more high schools to take on the work and so
e supply of agriculture teachers for the year was quite inadequate. Wisconsin, par-
deularly had developed an oversupply of trained agriculture teachers for that state

ie to the fact that they had established agricultural teacher training at State Teach-
* Colleges at River Falls and at Platteville as well as at the College of Agriculture
t Madison. Memory recalls that as many as twelve or fifteen new out-of-state agric-
lture teachers came in in one year. Mostly they were from the State Teacher Colleges
n Wisconsin. The summer conference for agriculture teachers thst summer was largely
evoted to indoctrinating the new men into teaching agriculture in So. Dakota. They
ere quite unfamiliar with agricultural crops and practices here and likewise un-
amiliar with our high schools and the agriculture teaching in them. The regular agric-
lture teachers in the state were utilized during the conference in this indocrination,

ith which they as & group were not too satisfied to have their annual conference used
hat wayl Most of them did not stay in the state for over a couple of years. A few

urned out to be first-rate agriculture teachers for us.
Mention has been made that the very early attempts to establish agriculture depart-

ents in the high schools =snd to establish agricultural teacher training at the college

ame on just at wartime which greatly tawarted its early development. Another severe

ip in number of agriculture departments and teachers and agriculture students and
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irainees for teaching came in the "forties" and World War II. As badl)as teachers

S=28 .

lere needed in the high schools, the State Department of Public Instruction made no re-
;p.est to exémpt the men teachers from war service and so no special request was made

fp exempt the agriculture teachers either. In retrospect, it seems now that the decis-
lon was a fair one. As a result the number of agriculture teachers and agriculture
fepartments in the high schools was decimsted. From more than seventy the number was
foduced to less than twenty.

There were corresponding or even deeper inroads in men students and sgriculture
ﬁeacher trainees at the college. However, we did have a bare sprinkling of such students
i;nd sought to maintain something of the organization in the agricultural teacher training
work at the college. Prof. Bentley in agricultural education left to take up graduate
wérk at the Univergity and Professor Wiseman, then Head of the Education pDepartment
resumed the work of agricultural teacher training along with the other work. Only two
or three students were enrolled in the work but it was kept going. It was well that we
did because as the war closed the agriculture men returned. Some returned to the job
that they had left. The Placement Bureau was very active in bringing together schools
looking for agriculture teachers and the returning men. Many men had interupted their
t0llege training to go into the service and came back to pick up their broken treaining
pgeriod. Others came in to get started in the work. In 1945 Prof. Stanley Sundet

iccepted the invitation to come into the Yepartment in Charge of Agricultural Education.

How Well Trained?

We are fortunate to have available a research study by R. B. Fall - a graduate
student in agricultural education at the college which compiled the preparation of

the early agriculture teachers. The title of the research is "Comparison of Different

Jechnical Agriculture, Science, Social Science, Education and Shop Credits Received."
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by 57 Graduates in Agriculture at State College Who Were Fro !

| e i

_Mlture". These were nearly all tle agriculture teacher trainees for the
years 1922-29, The group for the three first years 1919-21 were omitted because

of some irregularities in the training of early groups as previously mentioned in

this reporte.

Mr, Fall's objective was to determine how well fitted for teaching agriculture
was this group of 57, how well they had met the agriculture teacher reguirements
in the South Dakota State Plans and hcwwell they had met the agriculture teacher
requirements set up at the college. His data were taken from the records for these
men at the Registrar's Office at the Colleges On the whole in terms of the require-
pents than set up the men were well prepared and generally met or exceeded the

requirements in the areas set up at the college.

In the technical agriculture areas of crops and soils, horticulture, animal
husbandry, dairying and veterinary, these men had on the average 71 term credits,
From Mr., Fall's tabulation it appears that about two=-thirds of them had majored
in some agricultural area, the largest group being in animal husbandrye. This
Eeans that these men had wished to and had managed ‘o work out a double major =

tne in an agriculture area and the other in agricultural education.

In sciences as chemistry, biology, botany and entomology these men had good
Preparation. The exception was physics. It was not a required course for the

agriculture students. Only one-fourth of these students had taken college physicse

In economics on the average these men were very slightly under the required
10 credits. In rural sociology they had scarecely half of the requirements of
10 credits. Forty per cent of these men had no sociology at 2ll. In farm shop
these 57 men averaged 8 credits whereas the requirement by the state was 9 credits
and the college requirements was 10 creditse Mre Fz2ll pointed out that the laste

\¥ear group for 1929 made the best showing in shop.
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In Education preparation, this group of men were well shead. Only a very
few had less than the required 22 and one-=half quarter credits in education. On
the average they exceeded the requirement by two quarter credits and one had

thirty-five education credits. All had student teaching in vocational agriculturee

These figures compiled by Re Be Fall in 1929 for 57 agriculture education
trainees who had graduated from State College in the years 1922-1929 furnish us
with our best picture of the early training of our agriculture teachers from
State College. They clearly indicate that the training of the teachers of agricul-

ture here was meeting the standards set up in a very satisfactory manner.

Through the "twenties" and "thirties" we note an incréasing number of men
who were students of agricultural education and who had taught vocational agricul-
;.ure are among the ranks of the county agricultural agents and other government
agriculture agencies. In many cases these were deserved promotions and indicated
the values of broad agricultural educative experiences of preparing and actually
teaching vocational agriculture. In several cases one can note that some returned

to the agriculture teacher ranks, indicating a strong interest and satisfaction

in teachinge



. A‘. EARLY CURRICULUM SET-UP FOR STUDENTS IN AGRICULTURAL EDUCATION

Other than the vital personality factors of students and faculty in the
mcultural teacher training program, the real vital elements are the aims
ind objectives and the content of the courses and the curriculum set up to

tarry out these a2ims end objectives. Finally, some appraisal should be made

ﬁ decide if the job was done and howwell it was done.

The State Plans for Training Agriculture Teachers indicated some broad
lines and pointed to certain courses which should not be omitted. With the
general fremework of the State Plans at hand the college set up the courses
and the curriculum and standards for the worke Such were included in the
geveral successive copies of the college cataloge The writer wishes to emphae
size the point that to a considerable extent we were "breaking new ground."
The professional education work was on junior and senior levels, For 1918«19
there were semester credits but for the other years there were quarter creditse
These were the professional courses "on paper" in the cataloge In the first two
or three years with student irregularities and strong demand for agriculture
teachers, several did not complete all these, However, each student going into
8gricultural teaching had at least one course in Agricultural Education and after
the first two years, all had student teaching in vocational agriculture. All in
all, these agriculture and home economics teachers were probably as well-prepared

professionally as were the academic teacher-s\ going out,
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Professional Education Courses Taken By Teachers of Vocational Agriculture

At State College In The Years States

1917-18 1916<19
Priny, of Voce. Teaching 3 Educational Psychology N
Vocational Agr. Ed. 3 Vocational Agr. Ed. 3
Principles of Teaching L
Special Methods Teaching 3 Special Methods Teaching 5
Agriculture Agriculture
Practice Teaching Ed. N Practice Teaching Agre 5
Elective in Education 3
1919=20 1920=21
Psychology L Vocational Agr. Education 3
Vocational Agre. Education 3 Educational Psychology
Principles of Teaching N Principles of Teaching L
Special Methods Teaching L Special Methods Teaching N
Agriculture Agriculture
Practice Teaching Agriculture b Practice Teaching Agriculture L
History of Education L History of Bducation N
1921 =22 1922-23
Vocational Education 3 Introduction to Agricultural 3
Education
Elementary Ed. Psycholcgy h
Educational Psychology L
Princ. & Methods of Teaching L
Prin, & Methods of Teaching
Special Methods Teaching L Special Methods Teaching L
Agriculture Agyicul ture
Practice Teaching Agriculture L Practice Teaching Agriculture |
Elective in Education I Course of Study in Agr. 3

Elective in Education
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I A summary study made in the department about this time showed that by 1927-
(928 the number of college students undertaking work in agricultural education had
yeen 141, Of these, 100 were checked as really prepared professionally to teach
griculture and of these 75 actually taught vocational agriculture. Forty-one
1ad taken a course or two but not more and had not taumght vocaticnal agriculture.
)f 80 students really qualifying &fter the irregularities of the first two years,
the study revealed:
3 took one course in agricultural education
18 took two courses in agricultural education
28 took three courses in agricultural education
_31 took four or more courses in agricultural education

N- 80

0f course these people took other courses in generzl education in order to
qualify for agricultural teaching. The titles of the agricultural education

courses are shown in the previous charte.

Three courses in agricultural education were given and required continuously
from 1918=1935: "Vocational Agricultural Education" or "*Introduction to Agricul-
tural Education™, ™Special Methods of Teaching Vocational Agriculture" and "Super-
vised Student Teaching (Practice Teaching) in Vocational Agriculture®, The first,
shown with two titles, was merely a change of title rather than content. However,
the continuity of the titles in no wise indicates a static condition. Vocational
Agriculture was a new field and the conceptions and practices in Vocational

Aigri culture changed considerably and the content of these courses kept changinge

For the years 1927-28 through 1930-=31 we had and required in the :senior »
jear the agricultural education cowrse entitled, "Course of Study in Vocational

lori culture?®s I recall this was a "solid" course and the men found it quite hard.



#1931—32 we replaced it with a course entitled, "Organization and Menagement of
Jocational Agriculture", The general idea for the latter was borrowed from the
griculture teaching program at the University of Minnesotas This was a problems
¢ourse and proved more popular with the men than the "Course of Study in Vocational
lgriculture" course which it replaced as a requiremente In 1931-32 the latter
gourse was given the title ®"Curriculum in Vocational Agriculture" and was used as

an elective and later as a graduate course in agricultural education.

A general course "Principles of Vocational Education®™ has been offered in
the Education Department since 1920-21, It was "general" in the sense that while
it dealt with vocationzl education, it ranged over various vocational areas as
ggriculture, home economics, trades:: and industries, commersce, some on professione
al education and in the earlier years some on guidance. For many years it was an

elective, taken by both vocational teachers and academic teachers,

A few years following 1935 this vocational education course was made a re-
quired course for agricultural education students in the junior year to replace
"Introduction to Agriculture Education". This did not work out well, so in place
of it the next move was to require the agricultural education juniors to take the
*Principles of Secondary Education" course with the Home Economics and academic
teachers and for one extra credit to take in the junior year, a special separate
course on "Observations and Introduction to Agricultural Education®™., This ran
along for several years and then the one-credit idea gave way to a three-credit
tourse, "Principles of Vocational Agricultuvre" and releasing the requirement of
these agriculture students to take the more general, "Principles of Seccndary
Education" course. Thus, the whole cycle was made and we were back again to the
general idea of 1919 that Jjunior agricultural education students in the fall term
should take the course, "Vocational Agricultural Education". Of course, the newer

tourse contal ned rmuch not inecluded in the earlier course.
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~ One other agricultural education course should be referred to here: "Seminar
in Agricultural Education". This started out as a speciasl elective course in

1919 labeled, "Project Work". Essentially that was a special problem for the more
advanced agricultural education studentss In 1920, this course was called "Special
Problems in Agricultural Education". In 1921 the title of this course was changed
to "Seminar in Agricultural Education", which title and course has persisted to

the present time, In the early years this was a special problem for advanced under=-
graduate students in agricultural education, there being no graduate students.

Some time ago it was given a graduate course number and it was to be taken only

by graduate studentse. At least for the first half of the nearly forty year period
this was mainly an individual problems course rather than a real seminar set-up.

Over the years there has been some shifting of course numbers, mainly to fit in

with the college plan of course numberinge.

Special Attention to Course "Student Teaching in Vocational Agriculture"

As noted, this course was of fered and taken during the first year of agricul-
tural education at State College, 1918-19, and has been a requirement and taken
every year since. Although the whole idea and the course itself has developed
and matured greatly since then. In the first State Plans, it was specifically
stated that the student teaching in vocaticnal asgriculture was to be done in the
Secondary School of Agriculture on the campus although some mention was made of
student teaching in the Brookings High Schoole As a2 matter of record, some, but
ot very much student teaching in agriculture was done in the School of Agriaile
ture, W. P, Beard was the first agriculture teacher in the Brookings High School
8tarting in 1919, He was deeply interested in the development of vocational
&riculture throughout the state and interestedin the student teachers. Mre. Beard
Was a splendid teacher and cooperator making it easy for us at the college to

@rrange for an unusually good center, in the high school agriculturel department,

k
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&r agriculture student teachinge The early records show that some of the very
parly agricultural student teaching in the first two or three years was done in
ﬁ-t in the School of Agriculture, in skort dairy course at the college, in college
ggricultural laboratories, and in the jnior high school agriculture classes at
hlrookings. I can remember of no case where credit for agricultural student teach-
fr;g was given in a non-agriculture class. However, early we came to rely almost
exclusively on the Brookings High School Agriculture Department for such work.

ihe college paid the high school and Mr. Beard for such worke The expenses were
reimbursed by the federal 2id. Mr. Beard had the position as assistant in Agricule
tural Education at the college. Later, with larger numbers of agricultural educa-
tion students it became necessary to add on outlying high school agriculture
departments for agricultural student teaching. We were indeed fortunate to have
such a fine agriculture department and have Mr. Beard to work with and for him to
80 vitally enter into the supervised student teaching worke The men in training
testified that they received a good work-out and also profited much from observing

Mr, Beard teach and manage his department.

In 1928 Mr, Beard was appointed State Supervisor of Agriculture Education and
in January, 1929 moved to Pierre and undertook the work there, where he served for
eight years. In 1935 in the fall he served doubly as State Supervisor and as
dgri culturalTeacher Trainer at State College, having moved to Brookingse In a
few months he went to Washington, D.C., first in Conservation Education work and
later worked and until now with the Federal Board for Vocational Educatione.
Successors to Mr. Beard as agriculture teacher in the local agriculture department
and as assistant in teacher training work have been Sivert Nelson, E. J. Daniels,
Wilmer Davis, Robert Thompson, and presently Jerome Kleinsasser. All had their
undergraduate agriculturgl teacher training at State College and all were good

teachers and good cooperatorse
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Eﬂ An early plan for &fricultural student teaching at South Dakota State College

mder the general frame-work of the State Plans and the curriculum in Agricultural

Bducation at the college and drawn up by Mr. Beard and myself is as followst: (This

is partly abstracteds)

fourse in Practice Teaching in Vocational Agriculture

Carried out in the Department of Vocational Agriculture in the Brookings High

School .

C. R, Wiseman and W. P. Beard supervising.

General Aimse

L.

2.

3e

To give the prospective teacher of vocational agriculture & chance

to get some practice in as many as possible of several type experiences
in teaching regular vocational agriculture studentse

To have prospective teacher gain first hand information on the manifold
activities as carried on by an experienced and competent teacher,

To further impress him with the importance of his work and with the

great need of the vocational point of view and adequate preparation.

More Specific Objectives:

1.

2.

3.

L.

5.
6.

Facility in handling himself before a class,

Facility in handling class as a whole and its members and directing
class activities,

Ability in selecting, organizing, presenting and testing for subject
matter.

Ability in properly organizing facilities for teaching.

First hand information and experience with project activities,

First hand information and experience in conducting community

activitiese.

Teaching Schedule:

Adjusted to the studemt's college schedule for the twleve-week college

term for at least three term credits in practice teaching,

l
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Aetivitiess '
;ﬂn Consisted of both observations and actual practice teachinge The types of
activities listed for actual teaching referred to selection of teaching units,
lesson planning, making assignments, actual presentations and testing results,
A related list of some nine related practicums when working in the Agriculture
Department are given. Two of these were to prepare and arrange teaching supplies
and preparing demonstration teams. Also other observations to be made are noted.
One feature of this cowrse syllabus was the student-teacher's note book, This
was a sort of diary of his experiences in the course = mostly factuale The items
recorded were dated as the course progressed.s In this were kept all the papers
and directions in the course, the lesson plans made and used and the observations
recorded and the written criticisms of the supervisor with a summary of all the
lesson notes taught., The thought was that this note=book kept by the student
teacher while mainly for his advantage was a definite aid to the supervisors in

keeping track of the student's work and program,

There comes to mind a2n interesting problem or project for each agriculture
student teacher in getting started. After a {ew days of observation, the student
teacher was to choose and prepare a ten or fifteen-minute talk on some interesting
ggricultural topic or experience and the regular teacher arranged for him to give
this before the class followed by a question period by the class students and
teacher, largely based on the topic presenteds Time limits were set. Customarily
the class boys liked the novelty. It was designed as an "ice-=breaker" between the
8tudent teacher and the groupe It also gave the student teacher self-confidence
over his earliest experience in meeting the classe. A strong precaution was given
that from this experience the student teacher should not get the idea that "spealcing®
Was teachinge A main value came in answering the range of questions asked by the

hys °

X
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[ One reason here in reporting the syllabus of this course in agricultural
gtudent teaching is that this gradually evolved into a very useful handbook of
activities and reports for the agricultural student teachers used for many years
and I know was copied somewhat in other states. Also, this was a pattern for a
later handbook for academic student teachers at State College, going through

geveral revisions, and used for many years.

In reporting these early activities in student teaching, no claim is made
that they were so superior in quality. The agricultural teaching staff was new
and the student teaching was new. Early Vocational Agriculture had to break with
traditional academic subject procedures and methods in the schools and the student
teaching in agriculture had to break with it. In the long run, it is easy to see
that academic-teaching:lg%igh school has Worrowed considerably from the vocational
teachinge The author believes that academic-subject teaching would today be some-

what less vital if vocational subjects teaching had not come along forty years ago.

As a matter of fact, supervised student teaching in agriculture and in home
economics was a requirement at State College and in South Dakota from 1918 on, while
required supervised student teaching in academic subjects as part of teacher traine
ing was not made a requirement in South Dakota until 1932, Of course, when the
State Department made the requirement for academic teachers State College fell into
line, But, up to that time there was some academic student teaching but likely

not taken by as many as one-third of the academic studentse

General Basic Training for Agriculture Teachers

Note is here made of other than professional education courses for agriculture
teacherss The early State Plans had prescribed a good basic training in sciences,
English and social sciences for agriculture teachers to the extent of about forty

Per cent of the four-year curriculum. At State College this proved rather easy to
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gork oute At the college, agriculture students took an "in—common" training in

the freshman and sophomore years including much of the above and then the student
had to have an agriculture major and minor in the junior and senior yearse, Some
of the basic training was completed in the last two years in special training in

technical agriculture,

Special Training in Technical Agriculture
e

Some of this was gotten in the freshman and sophomore years. The remainder
was gotten in the major and minors in the junior and seniors years. Along with
organized majors in Animal Husbandry, Dairy Husbandry, Field Crops, etc., there
was a major in Agricultural Education of professional education courses in the
Junior and senior yearse Naturally, at the college there was considerable come
petitioh between the technical agriculture departments for students for majors
to build up the prestige of the department. In this competition technical agri-
culture departments had one distinct advantage over the agricultural education
major work in that they had herds, flocks and fields with which to offer part-
time work opportunities to their major studentse The AgriculturelEducation De-
partment had none of this, However, we did have one "trump cerd" and that was the
ggricultural education curriculum opened up good opportunities for a good-paying
Job of teaching when the degree was attzined. DBecause of this we got a fair share
of the agriculture students in agricultural education. The layout for technical
8griculture was more advantageous than high specializaticn in a certain area and
correspondingly low or missing contacts in other areas. Still many wished to
take a technical agriculture major. In the earlier years there was a way out.

It amounted to taking a double major: a major in agricultural education and a
second major in a technical agricultural arda. For several it amounted to two
majors instead of a customary major aind minor. However, to do this there had to

be considerable care in scheduling and guidance and accumlation of several credits
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hyond the normal 204, At times the technical departments had to make concessions
or else probably lose their students to agricultural education. As time went on
this variation became less common. Later students who had decided on agricultural
teaching followed the Agricultural Education majore This gave them a broad welle
balanced preparation in technical agriculture of sixty or more credits. The agri=-
eulture and home economics teachers were better prepared in their special fields

than was the average academic teacher in his subject field, at least from State

Cellege.

T‘Eining in Farm Mechanics

One of the strategic agricultural areas for an agricultural teacher was pre=
paration in farm mechanics. The earliest state curriculum for preparation of
ggriculture teachers set up in our state contained some provisions for farm
mechanics worke It was earliy felt that for South Dakota farming mechanics must
be included in Vocationzl Agriculture. Farm Shop work was made an integral part
of the high school agricultural course. The agriculture teacher then must be
prepared to handle thate The college had long had mechanics shops on the campus
for students of engineering and agriculture. So provisions were made in the
ggricultural education curriculum for ccurses in carpentry and forging, at first,
and later for a general course in Farm Mechanics and Shop Methods, etce Such
mechanics work was largely the responsibility of Professor J. Ae. Bonell., Mr.
Bonell was always interested in the development of Vocational Agriculture in our
high schools and in the Smith-Hughes agriculture teachers. Professor Ralph Patty

was also interested in such mechanics training for the agriculture teacherss

A strong impetus towards farm shop work in South Dekota and of adequate agri-
tulture teacher preparation for such work came from State Supervisor M, A. Sharp,

Mr, Sharp was State Supervisor of Wocational Agriculture of South Dakota (1921=25),
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[ﬁ Sharp's background was strongly that of Agriculturel Engineering and Farm
Meghanics and upon leaving the state made his career in AgriculturelEngineeringe
Some of us thought that his stress on Farm Mechanics would weaken the agricultural
preparation in other fields. The early requirements in Farm Mechanics for agri=
alture teachers was nine or ten term credits. Some teachers eclected more. The
pechanical training of these teachers gave the related mechanics work in the

agricultural departments a Bood boost.

In 1930-31, a special course called "General Mechanics" was set up in the
Agricultural Engineering Department and required of agricultural students preparing
to teach, Many or most of the courses in that department had been unit courses
in various aspects of farm mechanics. This one was supplementad to the others

taken and prefented a broader scope.

In 1931-=32 a special curriculum in Industrial Arts and especially for teachers
of Industrial Arts was set up in the Department of Agricultural Engineeringe This
at first included a course in shop methods (2 credits) taught by Professor Bonelle
However, this was never counted as education credit and seemingly was taken by
very few teachers of agriculture. This course in 1936-37 developed into a course
called "Special Methods of Teaching Industrial Arts™ which course continued for
several years, Still this did not meet the needs of agricultural education students,
In 19,,0-41 a special (3 credit) course in "Teaching Farm Mechanics" was set up for
agricultural education students. This counted as education credit and was taught
for some time by Professor Bloem in the Agricultural Engineering Department and

later taught in the Agricultural Education Department,

Apparently the training in farm mechanics for a teacher of vocational agri-
culture has been a perennial cne and not solved yety Part, but part only, has
consisted of a rapid change over to mechanical power and rather complicated

machinery and its care on the farms All agriculture is so complicated now that
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f % is difficult for the trainee to get, in four years, an adequate technical
‘training for his high school teaching job, farming mechanics among them. No
yonder in the early years the men had difficulty in getting adequate training

for such work.

. Inthe previous section on early agricultural education students I have
reported the rather valuable research of R. B. Fall appraising the early ttraine

ing in terms of courses taken in their training.



yIII SUPPLEMENTARY SERVICES OF AGRICULTURAL EDUCATION AND THE AGRICULTURAL
OIVISION AT THE COLLEGE TO VOCATINNAL AGRICULTURAL WORK IN THE STATE

of; ecourse the major contribution of the Agricultural Education Department at the

&
gollege to vocational agriculturzl work in the state has been that of trzining and

¥
supplying agriculture teachers. In addition to and a closely related part in the later

L3
years has been the extra provision in the department our up-grading the agriculture

L
teachers thru the considerable graduate work in agricultural and general education

offered and taken by the men. An important part of this up-grading of the men has
consisted of specific provision for graduate technical agricultural courses worked

§
out with and provided by the technical agricultural depzrtments on the campus. How-

ever, there are several other supplementary services offered znd ppovided by the
Agricultural Education pepartment and the College as a whole which should be mention-

ed in this historical reoort.

_Placement of Agriculture reachers

A sound principle in teacher education in agriculture is th,t the department needs
Ito concern itself with the whole program--selection of trainees, their training, both
Ii.n content and the professional work, their upgrading and their placement. Over
the years here the Agricultural Education Department has had a free hand in placement
of the agriculture teachers.

Early in the development of the work the school superintendents and school boards
needing an agriculture teacher to start a new department or to conginue an existing
one came to rely for nominations on the Department of Agricultural Educatione.

The organized Bureau of Recommendations for teachers was set up in the Education
Department in the early "twenties" during William's administration as Head of the Edu-
cation Department. Before that, teacher placement was quite loosely arranged and much
of it was done merely by interviews with no well organized booklets of credentials. In—

much as the work in agricultural education was an integral part of the Education De-

as
L\'tment then the credentials of the agriculture teachers flowed thru the Bureau but
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winistrations of Williams and Hrudka as Head of the Department and Director of
me Bureau full authority was given to me as in charge of agricultural education to
‘determine the eligibility of the teachers of agriculture, the preparation of those
booklets of credentials, writing the letters of recommendations for them, meeting
the Supts. and board members seeking teachers and making the nominations. A part
of this job was that of working with the 8tate Supervisor of Agriculture on location
of vacancies and nominations and arrangements so that the supervisor could get per-
sonally and professionally acquainted with the trainees, especially the seniors.
Part of this consisted of filing with the State Supervisor a set of completed booklets
of the seniors going out. Such inter-working of the training department and the State
Supervisor is essential. Often the training department knew the trainee well enough
but did not know the school and department well while the Supervisor knew the school
well enough but did not know the trainee well enough. The cooperations worked to
the advantage of the school being served and to the advantage of the trainee being
placed.

Down thru the years from the beginning we at the college sought to give "honest™"
recommendations on the men and did build up a good degree of confidence of the school
superintendents in them.

College Staff  Members Used

First, might well be mentioned the fact that the President of State College was
always a member of the State Board of Vocational Education from its beginning in 1917
until the State Board of Education was organized in 1955 and always showed deep in-
terest in that work. In this report mention has been made of a few occasions of
State College in the early years loaning some of its staff members to serve as State
Supervisor of Vocational Agriculture. Professor E. D. Stivers, Principal of Second-
ary School of Agriculture of the college was the first State Supervisor from 1917-
1918, Professor C. H. Brady, Head of the Education Department of the college, served

8 second State Supervisor from 1918-1919 and was successful in getting the first



4

pine agriculture departments started in the state during that year. Professor C. R.
Wiseman of State College was State Supervisor of Vocational Agriculture during the
jear 1920-21 and for part of the year (September - December) in 1928. There never
was an itinerant agriculture teacher trainer in South Dakota but the agricultural
education man, over the years, did considerable visitation of departments with new
men going out and served at least partially in the capacity of an itinerant teacher

trainer.

State Agriculture Teacher Conferences

The college has been host to agriculture teacher conferences over the years. The

'first was about 1920 or 1921. The Agricultural Education Department has helped
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‘mtarially and in the earlier years took the leads In the e arlier years the college
bore the expense of our-of-state speakers to these conferences - names coming to
mnd now are Professors James and Tiffany of Wisconsin, Professor Field and State
pervisor Calrow of Minnesota, Professor Colvin from Illinois, Professor Hamlin
from Iowa and State Supervisor Jones from North Dakotas At these state conferences
we customarily had in representatives from the Federal Board at Washington, but

they paid their own expenses. While the State Supervisor administers the annual
conferences, the Agricultural Education Department and the representatives of the

technical agriculture departments make valuable contributions.

Speakers for Evening Classes and Future Farmers Association Dinners and Meetings

The agricultumd college, both the resident instructors and the extension
workers have over the years been a valuable source of help in assisting the local
agriculture departments carry on their activities, Over the years the agricultural
gducation man each year has spoken at several of Future Farmer banquets. The men
in agricultural education at the college have spoken to scores and scores of

agriculture clubs and Future Farmer and Parents dinners.

State Agriculture Judging Contests

The Agricultural Education Department started the State High School Agriculture
Contests in 1921, In teaching agriculture in Wisconsin before coming to South
Dakota I had agricultural Jjudging teams and one had participated in the state=-
wide high school agricultural judging contests at Madison, Wisconsin. It was
Ratural then that with agriculture classes in progress in the state that interest
would be developed for such a state contest in South Dakota and the college was
the logical place at which to hold it. The college administration and the technical
departments were approached on the matter and necessary committees and groups were

formed. The technical agriculture departments organized the animal classes and
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specimens and handled that end of the contests. In the early days President
Johnson approved of expense for printed ribbons for the winnters and trophy cupse
later President Pugsley personzlly set up a trophy for the highest scoring indivie
;al. The Alpha Zeta Society came forth with their banner trophy tc the winning
;;hool. It wasn't long until all this was tied in with the winners in these

gtate contests participating in the national contests in livestock and meats, in

Pairy cattle and public speaking.
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first contest in 1921
Rules and Procedure
[ High School Pupils' Judging Contest
South Dakota

There will be two contests (a) Judging Livestock, (b) Judging Field Cropse.

e —EE

Accredited Smith-Hughes Agricultural Departments in High Schools in South Dakota
may send a team to one or both contests or may have one team participate in
each contest., Three members shall constitute a team.

3, Team members shall be bona=fide members of such agricultural department and
shall havé passing marks in both agricultural and non-agricultural work pursued
in the schoole In order to insure good work at the contest only those who have
had school training in either judging either Livestock or Field Crops should
be put forth by the Agricultural Department in thcse contestse Agricultural
pupils gracduating this year will be eligible.

ls Livestock classest The following 5 types of livestock with classes will be
entered. Competing judging teams will judge all classes of any four of the
five types.

l. Draft Horses 3 classes 4 in a class
2. Beef Cattle 3 classes L in a class
3. Dairy Cattle 3 classes LL in a class
L. Hogs 3 classes li in a class
S5« Sheep 3 classes l} in a class

5 Field Crop Classest The following 5 types of Field Crops with classes will
be entered. Competing teams will judge all classes of any four of the five

types.

l. Corn 3 classes , samples in a class
2o Oats 3 classes L samples in a class
3¢ Wheat 3 classes Iy samples in a class
Le Barley 3 classes 4 samples in a class
Se  Potatoes 3 classes i samples in a class

(Ten ears of corn make a sample of corn.) (One-=half peck of
oats, wheat or barley or potatoes constitute a sample,)

6 The Animal Husbandry Department of State College will select, manage and direct
and officially Jjudge the livestock contest and the Agronomy Department of
State College will select, manage and direct and officially judge the Field
Crops Conteste

fse Pupils will judge individually giving placings on all classes they judge and
give written reasons on one class of each type as directed by official judgee
Thus, a perfect score for one type of animals or crops would be L00=100 for
each of the three classes placed correctly and 100 for correct reasons on one
class. From ten to fifteen minutes will be allowed for each class,

8 Blanks for placings and reasons will te provided at the contest.
9% An entry fee of $1.00 will be charged each contestant in each of the two contests.

The money thus received will be used to help defray expenses of contest and
| traveling expenses of the teams,
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o In 1921 there were two contests - Livestock and Field Cropse. In 1921 seven

bicnlture departments sent competing teams to the Livestock Contest and seven
ggnt competing teams to the Field Crops Contest,

[
At first dairy Jjudging was part of the Livestock judging, but soon became a

q‘ |
ggparate contest. In 1922 a Poultry contest was added and in 1923 a Farm Shop con- |
i

test was addede In 1930 a Public Speaking contest was organized.

The agriculturalcollege early realized the cconsiderable values to the college
of these contests whereby scores and hundreds of the high school agriailture stu=
dents through participation and visitation here obtained informatien and favorable
imressions of the college and were prospective future college students. The event
was excellent public relations. Realizing that the AgriculturgiDivision not only
nide arrangements for the contests and the trophies and honors, but tried in many
ways to provide housing and some entertainment. Dean C. Larsen put the Agricultural
_!.vision behind the judging events. As to the contest, many of the agriculture
faculty deserve special mention: Animal Hustandry - Professor J. W. Wilson and
Ihrner Wright; Dairy Husbandry - Professor Thomas Olson and C. C, Totman; Field
(rops - Professor Clifford Franzke; Poultry - Professor G. L. Stevenson; Farnm
S;top - Professor J. A. Bonell and Speech - Professor George McCarty. Professors
i-yle Stitt and Arlington Eddy of the School of Agriailture rendered early valuable
88sistance in checking contest results. lMention has been made of the contributions
of the trophy by the honorary Alpha Zeta Society. The student Agricultural Society

did much by way of furnishing entertainment as well as assisting a great deal in

the conducting the contests. Professror Wiseman served as Contests Chairman from 1921
intil 1937 when Professor Bentley became Chairman, ProfessorA. Eddy was Chairman from

1944 to the present,
The mingling of the college agriculture students and the high school agricul=-

tWre students was all to the good.

jgpth Dakota Agricultural Education News Letter

l In the early days contacts between the agriculture’ instructors and between
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riculture departments in the state were greatly needed and not easy to attan.

fhe school superintendent and the academic teachers in a school could help each
other considerably but in many ways the agricultural work in high schools was

P
different and to some extent the agriculture teacher there was a "lone-wolf",

{;;iculture work was itself new and was new in the schooles The State Supervisor ,
:isits were infrequent and the agriculture teacher conferences were held about once
or twice per year. Thus there was a need for some sort of news letter. The
.‘ricultural Bducation Department at the college developed and sent out the South
Dekota Agriculturdl Education News Letter. Several of the states had developed

guch agricylturg] education news letters of their own state agriculture instructors

but these had very little inter-state circulation.

Thus, it was early realized that some sort of newsletter to the agriculture
teachers in the state with opportunity and encouresgement to use thst medium for
exchange of experiences and brief reports on their agriculture teaching work was
developed. Some contributions to it were made by the State Supervisor and by the
Agriculture Teacher Trainer. Our's in South Dakota was 2 mimeographed affair -
first put out by the Agricultural Education Departrent st the College. This first
geries of zbout four or six issues per year ran from 1919=20 to 1928-29, A binding

of these early issues is found in the present Department of Agricultural Education,

For part of the time, the agricultural teacher trainer, C. R. Wiseman, was
@lso State Supervisor of Vocational Agriculture. M. A. Sharp and P. W. Danielson,
garly State Supervisors of Agriculture, cooperated well and made numerous contri-
butions to the newsletter. When W. P, Beard became State Supervisor in 1929 he
Wished to tie the Agricultural Education Newsletter with the State Supervisor's
Work to which we readily assented. This was done in September, 1929 and the

8gricultural newsletter has been put out by the State Supervisor's office regularly



‘sincee The college may claim that it gave it its early ten-year start.

- Thus is recounted several specific things which the Agricultural Education
tment and the College, particularly the Agriculturdl Division of the College,
t0 encourage and strengthen the vocational agriculture work in the high

ls of the state. By and large the inter-relationships have been very cordial.



GRADUATE WORK IN AGRICUITURAL EDUCATION

During the earlier years of agriculturil education at South Dakota State

‘follege very little was done in graduate work in any department of the college
and particularly little in the Education Department, The record shows that in
1925 a Kenneth Muse finished his Master's Degree with a major in Dairying and a
minor in Educatione In 1930 R, B. Fall was the first student with a graduate
major in Agricultural Education to complete the work for his Master's Degree in
l-iducation. He was the first one in the Department of Education. In the interval

1930-1957 twenty-four candidates have had graduate majors in Agricultural Education.
J

An elective course, Ed. 1 - "Project Work" - really special problem work in
dgricultural Education is shown in the college catalog of 1919-20, The next year
this course had the title of "Special Problems in Agricultural Education" and
in 1921-22 it took the title "h52 = Seminar in Agricultural Education", which
title it has held ever sincel Early this couwrse wastaken by a few seniors, there
being no graduate students. This course had numerous changes and in 1932=33 this

appears as "Ed 176 - Seminar in AgriculturalEducation", a graduate numbere

By some sort of "fluke"™ in numbering during the years, two of our undergrad—
vate courses, "Special Methods in Vocational Agriculture" and "Organization and
Management in Vocational Agriculture" turned up with numbers 170 and 171
respectively, implying that graduate work might be earned that way. None was
given for these courses, Later they-were designated senior courses by numbers

of 70 and 71,

However, in 1932-33 we did branch out and had real graduate courses in

agricultural education as followse

176 - Seminar in Agricultural Education.

277 = Curriculum in Vocational Agriculture

283 - Measurements in Vocational Agriculture

285 - Thesis (same number in whole Education Department)
288 - Research in Agricultural Education
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In 1937=38 there was further revamping of graduate courses in Agricultural
Bducation resulting in a set-up as follows:

176 - Seminar in Agricultural Education

272 = Adult Education in Vocational Agriculture

273 = Supervised Farm Practice and Future Farmers

27 = Measurements in Vocational Agriculture

282 - Research in Agricultural Education

285 - Thesis in Agricultural Education

At the same time as these graduate education courses in Agricultural Education
were being set up in the Education Department several graduate courses in general
education in school administration and school supervision were being set up. The
development of such graduate education courses in both agricultural education and

in general education strengthened the graduate work in the department and at the

collegee

In the early days there were no optional plans for graduate studye. Each
student completing graduate study in education completed a thesis as did graduate
students in other departments of the colleges The early pattern for a masters
candidate in Agricultural Education was to take three graduate courses in
Agricultural Education (nine credits), to write a thesis in Agricultural Educa-
tion, (nine credits) and take a remaining twelve credits in graduate general
education courseses He took a graduate minor in some technical agricultural
departmente There was a plan that a student might take a pattern consisting of
two gradvuate minors and a relatively smaller amount in a graduate major, in
education and agricultural education, but ?ﬁll with a thesise In time three

other graduate-work evolutions took place - both in Agricultural Education and

in general education.

A plan was devised - termed Option "B" whereby a candidate may in lieu of
the thesis (nine credits) take a Research Problem of three credits plus two

other graduate courses in education or agrieultural education.
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A second change was made so that a candidate might, instead of a graduate
mnor in one department take a total of 15 credits in two or more departmentse
This was the "supporting courses"™ plan in lieu of the "minor". The "Supporting
courses" were designed to support the majors A later change was made to new
#Plan B" whereby a candidate would take a total of I8 credits for a Master's
Degree with 33 credits in regular course work in the graduate major and no re=-
quirement to have a thesis or a research probleme These changes were not designed
to make the graduate work in Education any easier. Rather they were made to
better prepare the candidate for his regular teaching work. Too, while these
alternatives were not in line with gracduate work in other departments of the
college (all followed the thesis plan) these changes were directly in line with
what re-organization of graduate education work was taking place at other

graduate training institutions.

Education Researches in Agricultural Education at State College

These researches are conveniently classified in two wayss

(a) Those carried out by graduate students and those carried out by faculty
members,

(b) Those which were officially at the college désignated as thesis and others
designated as Research Problemse (The local distinction of a reseasrch
problem and a thesis is given in the proceeding section of the reporte)

The reader should note again that in the whole report we are accounting for
the earlier efforts and are not here concerned in brimging the whole report

up to date.

A. Researches in Agridultural Education for Graduate Credit

le Fall, Re Be = 1930, Thesis in Agricultural Education
"A Study of the Farm Shop Curriculum With Certain Recommendations
for Selection of the Content of Such a Course".

2, Urton, He Ee - 1943, Thesis in Agricultural Education
"History of Vocational Agriculture in South Dakota High Schools

1917-L0".
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3. Eddy, Arlington - 1945, Thesis in Agricultural Education
"Fifteen Years of Future Farmers of America Progress in South Dakota,

1929-LL",

be Rich, Milton - 1948, Research Problem in Agricultural Education
"4 Study of Achievement Made by Freshmen Students of Vocational
Agriculture Studying Soils in High School Vocational Agriculture
Departments in South=Eastern South Dakota".

S5« Gronlund, Arden - 1955, Research Problem in Agricultural Education
"History of Vocational Agriculture in South Dakota - 19,,0=5L",
(This is a sequence study to that of Mre. Urton's and is mentioned here
because of the sequences)

9k . . :

Stallbaum, Herman, "'Thesis in Rural Scciology"

Wistory of School of Agriculture at State Colleges' (While this research
was not done in the Agricultural Education Department Mr, Stallbaum
did have a graduate minor in Education and the study is somewhat
related to others reported here.)

NBTE: Since 1950 some sixteen students other than mentioned above here had
graduate majors in Agricultural Education and have completed research problems
as part of that worke All of these thesis and research problems have dealt
with vocational agriculture in South Dakota,

Bs Early Research Studies in Agricultural Education by Graduate Students-
These were not their final thesis or research problem.

l. Fall, R. Be., graduate student - Research Problem
"Comparison of Different Technical Agriculture, Science, Social
Science, Education and Shop Credits Received by 57 Graduates in
Agriculture at South Dskota State College, who were Prospective
Teachers of Agriculture".

2. Herting, Lemme, graduste student - Research Problem
"A Study of Students at State College Who Offered General Agriculture
and Smith-Hughes Agriculture as Entrance Credit",

3« Kennedy, Lester, graduate student - Research Problem
"A Study and Cormparison of Credits Received by 56 Prospective Teachers
of Vocational Agriculture Who Were Graduated From State College During
the Period 1925-1931%,

be Thoreson, Walt, graduate student - Research Problem
"What Are the Most Important Problems of Organizing and Managing a
Vocational Agriculture Department®, A list of 2}, jobs were set up
and were evaluated by checking by the agriculture instructors at
the summer conference,

5. Knutson, Clarence, graduate student - Research Problem
A Survey of Agriculture As Taught in the Bigh Schools of South Daota
for the School Year 19)1-L2."
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0. Early Research Studies anAgrlcultur1 Education bw Arricultural Education

Faculty Members (These are arranged in somewhat chronological orders)

1.

2.

3.

(B

Wiseman, C. R. and Beard, ¥. P,, Faculty, Check List Study (about 1920)
Jobs = The Work of the Agriculture Instructor®.

Wiseman, C. R. and Beard, W. Po, Faculty, Check List Study (about 1920)
"Jobs - Twenty=Five Shop Jobs",

Wiseman, C. R., Faculty Study, Report on Teaching a Large Unit.
"Hiseaseo Control of Economic Plants". (Used in Brookings High School
Agriculture Department. Sub-units taught by student teachers.)

Wiseman, C. R., Faculty Study, Prepared for Ue. S, Office of Education Bulletin,
"Story of Courses in Agriculture of Less Than College Grade at South
Dakota State College."

Wiseman, Ce R., Faculty Study

®Differences Among Students and Gains Made in Animal Husbandry Course
as Measured by Test Scores in 17 Agriculture Pepartments in South
Dakota,

Wiseman, C. R., Faculty Study (195l)

"Entrance Credits of Students Entering State College™. A section of
this pertained to agriculture, home economics and industrial arts as
applied science credit,

A good opportunity and experience came our way in 1931 upon being appointed

as one of the two special editors reporting educational research in the U, S. to

the Agricultural Education Msgazine. In this capacity I sérved for nearly six

Yearse.

In that time, I had plenty of opportunity to read a sizeable number of

researches in Agricultural Educetion submitted for publication in that journal

and edited the same and a good number of them were published.

Te

8e

9e

No

Bentley, Re Re, Faculty Member - Study, 1943
"Selected Information Regarding Vocaticnal Agriculture Teachers, Pupils
and Schools in South Dakota from 1940=hil and 1941-=L3e"

Bentley, Re R., Faculty Member - Study, 194l
"An Analysis of Grades in South Dakota High School Contests in Agronomy

for the Year 19L:2".

Bentley, Ro. R, Faculty, Member - Study, 194l

®An Analysis of the Scores Made by Animal Husbandry Students in 17
South Dakota High Schools on Forms 'A! and 'B' of the Deyoe Tests for
Understanding and Problem Seeking Ability in Animal Husbandry*.

claim can be made that these studies reported were of significantly high ime

portance and yet it is that likely each one made some small contribution as per—

E:-.+4nu and affartine +he service.s Thev also indicate that the sp3+s+ and methad e



arch and were at 21l times somewhat activee
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" CONCLUSIONS AND GUIDINC PRINCIPLES

o
The main objective of this report was to set down the various events of the

La
gstablishment of training of vocational agriculture teachers in South Dakota at

South Dakota State Collece. State Supervisor, H. E. Urton, in his master's thesis
furnishes us with a splendid report, "History of Vocational Agriculture in South
Dakota High Schools from 1917-1940" and Arden Gronlund in his research problem in

his graduate work brought this history up to date in, "History of Vocational Agricul-

fure in South Dakota from 19L0-1954*. Mr. Gronlund deliberately follocwed the same
general pattern of presentation ae did Mr., Urton and the two together mske a very
thorough and valuable historye. Neither of these histories took up the "twin"
problem of training teachers of Vocational Agriculture for these high school agri-
culture departments and that is the theme of this present report and history. No
gffort wasmade to bring the current history right up to datees Others may do this
later. In fact, no particular effort was made to have any particular "cut-off®
dates The present report deals with the early beginnings and operation of the

Work in Agricultural Education at South Dakota State College.

Vocational Agriculture in the schools and training agriculture teachérs at
the agricultural colleges were new ventures at the time introducing a new element
to the educational pattern. Many times it was a matter of "breaking new ground",
At times, in both the vocational agriculture departments and in the teacher education,
there was a challenge or repudiation of goals, of means and methods and organization
in the academic school pattern. At times this lead to the chamge of lower standards
or lack of standards of the vocational work. What was happening was they were
groping about and setting up their own standards much more realistic for the variant

Vocational worke

Another observation to make is that simultaneously with the advent of vocational
Work to the schools and the agriculture teacher training work into the colleges

there was brought to the educational picture concern about federal aid and federal
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aid and federal control of the worke The new work was made possible by the federal
yocational education act - the Smith-Hughes Law. Some school men, while not anti to
the vocational trend (some were anti) were definitely anti to vocational aid and so=-

called control, and the vocational education got the blame,

Basic Principles Evolved

Here is a summary of certain basic principles which in perspective seem to have
evolved €rom the earlier work and experience,
lo A fundamental idea in the development of any teaching area as in agricul-

tural teaching is the quality of the teacher and of his teaching,

2. Teaching agriculture ought to be a career profession, but we should not
object to persons shifting to other similar professions where personal advancements

can be madee

3¢ Mainly a state may be expected to train most of its own agriculture
teachers, However, in order to prevent too much in-breeding a minor fraction of
this state's agriculture teacher supply might well come from outside of the state
and a certain number may reasonably find employment as agriculture teachers outside

of the statee

Le The Agricultural College is a superior place to train teachers of voca=

tional agriculturee.

S¢ Attempt should be made to get the whole agricultural college-dean and
technical instruction staff - interested in the training of agriculture teachers.
The whole college, rather than just the Agricultural Education Department trains

the ggriculture teachers.

6. A good sound practical experience in farm life and a good broad well=

rounded preparation at college in technical courses rather than high specialization
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in agriculture is fundamental to good agriculture teacher traininge

Te As agriculture itself evolves and farm production and farm living becomes
mre complicated, good sound courses in agricultural economics and rural sociology

are increasingly important for the agriculture teacher.

8. The Agricultural Education Department needs to concern itself with a whole

program of work in selection of trainees, their training, their placement and their

up-grading.

9 A reasonably close alliance of the work of the agricultural teacher training
program with the whole teacher training program of the college or university is

gssential to carry out #8.

10, While the agriculture teacher is somewhat of a specialist in that area,
yet the agriculture work is part of the whole school program. Because of this, the
agriculture teacher should be well grounded in principles of e ducation and teaching

and in psychology and guidance as are the other teachers in the system.

1l. A good sound program of supervised student teaching properly organized and

administered is a keystone in the whole agriculture teacher training program.

12, The graduate program for agriculture teachers should take due cognizance,
through courses, of the newer agricultural developments as well as the newer devel-

opments in the art of teaching and management.

13, Just as it is expected that the technical agriculture courses taken by the
agriculture teacher will stress agricultural research both as to new findings and
Proven research methods and techniques, so the agricultural education courses should
lay stress on educational and psychological research both as to findings and proven
research methods and techniques. In short, the agriculture teacher will come more
and more to take on the scientific attitude and bécome more adept at solving his

teacher problems through application of scientific method.



1o The agricultural education faculty should seek to up-grade itself and

on some research work itself,
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HISTORY OF DEPARTMRT OF EDUCATION & PSYCHOLOCY AT STATE COLLECE  1930.-1957
' By 're Clinton . Wiseman
"meritus "rofcesor of Educstion

The purpese of this report is %o show the histerieal changes snd devele
opments within the Tepsrtment of fducation Tor the period of 19Y-=19¢7, lHowever,
it 48 clear that sueh a specific date ss 1930 iz neither the beginning nor the
ending of certain important developments within the department,

Teacher 'rein ng work had eerly beginnings st ftete Tollege. “he early
eollege czislogs reveal thet certsin eduestion courses were taught here 88 early
a8 1901 and 1702, In 190L<0f there was s Depsrtment of lLatin and Pedagogy. In
B 20062923 she ofusstite courses wers Seught ia o leparteent oalled Departmont of
_ Fhilosophy. In the latter yesar it wes orgsniged as a Tepartment of idueation,
For & short time = 191020 it was called Uepartment of Vocationsl Eduestion.

i Refore 1920 ¢he work in Vduestion was well orgenized with courses in educs-
- tion and psychology. It wes & oneemsn department offering educetion courses mainly

for teaching seadesie branches. The new Pedersl Voestional Hducation Aet,
 (Smdthetlughes law), i 1917 hed stimlated the establiskment of high sehool
& departments of egriculture, howe economics and trades end industries in Scuth
Dakots ené im the other atates thereby ereating 8 strong demsnd for meh voestional
| teachers, Jtate College had been desismeted as the institution in the state %o
4 tyein such teschers. “his orgsnisstion of the erpended tescher training work st
the college took place and became well developed during the "twenties®,
Mainly them by 1930 the work of the Jepertwent wes ladd out for training
teacters of scaderic brsnees snd of the three voeati nal limes, Ur, L. Y. Srudks
as licad of the lepertment teught gencral eduestion ceurses, Alse he was Uirecter
of the Susmer Session snd Virecctor of the Puresu of Fecomendstions, Ursuduate
. courses in ‘ducetion were just getting sterted, MisSKatherine Tlein, who came
I 1n 199]. supervised the ecedemie supervised student teeching and teught scme of



the educstion and psyehelogy courses. Dr. U, ¥, Wisemen hendled the special
eourses in srricultural education and taught some of the general educstion courses,
The work in home economics efuecation was hendled by Preof, Laura Meirthur, She
314 not teach any of the peneral eduestion courses. Dy 1971 the tescher training
work: in trades and industries was integrated with the state supervision of that
work and rescved from the college. "he Uepertment was housad in the new Lidrary
Puilding in 1927 and has continued there to the present with several expsnsions
of spece for the depertment,
ihe repime of Dr, L, ¥, Hrudke as Yead of the “ducation Uepsriment wes from

1928-1933. This eomes closest to the 1930 date for the beginning of this Mistery.
™e following significant depsrtmental ohanges gre noted as teking place during
this pericd which thus can best serve s & bese for the depertmental developments
after that.

le=The psychology courses in the depertment were cut back to five leaving
the besie course and & few others that were most closely sllied to
fdueation.

Z=="he tuwowvear curriculum for State Tertificste Teschers, for clemcntery
teachers, was discontinusd involving sbout three special courses for thet
group. Also courses in Philosophy of fducetion md Comparstive Fduestion
were discontinued. ’

J--Lompulsory Practice Teaching for academic teachers (high school) was
sdded in order to comply with the new regulation of the State Departnent
of Pudlie Instruction (1931) thet such was required for their tescher
certificstéon,

(Here it should be noted thet since thedr beginnings in 1%18.19 theve
bad bzen cospulsory pwrectice teaching for teachers of agriculture
and home economica for their teacher certificstes.)

h-<¥ise Katherine ¥lein from Kanses ceme to the Fduestion Departaent %o undere
take the supervision of the new student tesching work and %o tese) cources
in Educstion end in Peyeholegy., (There was =ome scademic Swudent teaching
before t'is but for the scademics thls was on the elective basis,) Sueh
work wes denme in the Bpooiddngs Pigh Zchool.

SewProf. Co Fo Kousenkemp who was State Supervisor of ‘rades and Industries
end tought certein veestional educstion courses et the college wes
voluntarily releesed and removed to Yankton high school where he directed
some of the vooationsl ecourses in their schedl and continued as State
Supervisor. This removed from the collage and the Education
eny further effort to train trades teachers at the Uollege. It was then
done and is 2till done by field contsels,
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6--The State Department of Fublic Instruction had Lusd set up rether meager
requirements of graduste ocourses in school admimistration snd nhnl
supervision for School Superintendents and the Rucation Department
arranged ite courses in such to meet that demand. m-rnnrm‘h
beginning of our graduste program in Educetion.

Te=The Burean of Recommendations for teachers in the Yducation w
wes reorgenised and improved,

of t £ -~

The foregoing indicates somewhat the directions in the development of the
department for the yeers between 1930 and 1967, Dr, L. M, Hrudiks 1ot the college
for work in Illinedis in 1933 and Pr. C, R, Wiseman was named Head, in which
posivion he served until in 1954. The school’s sdministration age-rule for
sdministrators epplied and Dr, J. H. Eramer became Head of the Depsrtment . Thus
Dr, Wisemsn served in the lepartment some 15 yeers (1918.1933) and then served
s Head of the Depsrtment for gome 21 years of the t!npﬂdwuum&n
in this History, slse in the Nepartment for the few years since 19%h.

The persormel changes during that time ere given on the separate pages.



1-!» L.N.M-—Mot lepartment, Dipector of “usmer Session, Tirector
of “uresu of %Mum-. 199F.1933,

Pewire Ty Mo Lisemane- Came to college 1918, Assistant and Associate Professor
of Tdueation in Charce of igriculture fduoation, 1918-1932, Head of
Tepartment and Dipector of Huresu of Tecosmendations, 1933-19%.
Divector of Suwmer ®cssion, 1932.1%L2. '

" J-l&.thlﬂ.m Klsine~ Assistent Prefessor, 1931-1%L%, Superviser of Aegdemic
: ftudent Teschin: and Instructor in mlow an? Téucstion,

,,h__i,,,. he 1, Tdwardsee 1933-37, Supervisor of Acedemie M Tesokring and
Instructer of Uduestion and Yeyehology.

SeaProf, M, M, ‘gntleyw= 1937150k, In charge of Agriculturel “@uestion =nd
acisted with zenersl cducptinn eourses, ,

il y 'y Bogrdes fept, 1eTee, 31, 1926, In charge of Agricultursl Hduestion.
{Caring t";t tiee he econtinued sz “tate Supervisor of Ammmd
?du&ti. Bile

 VesB, Lo Lokensgsorde-e 193637, “ne yesr. Taught Psychology and Hathematies,
Hs.mq, Johne={t0t the late Fresident)=e 19L6-'7, tsught Fsychology courses,

Q--Dr fe e Uraheimes 1%Lle?, In charge of Agricultursl fZduestion for one yeer
while Frof, Pentley wes en lLeave of itsence at University of IHM
Taught scme general education courses too.

WaabProf, Jene Dixenes 19L7«EL, taught Peychology courses and perved pert tln-
- with Perscnnel Department of the College.

1leeProf, L. ¥, Honwiller—- 19.8«55, Came in to tesc:: special courses of huhin
, Beienee '=nd “eacking Mathemetics, T-mMFMimm
nd was mpmouwesms Teaeling,

12==iTof, Ztanley Sundetee 1% 5 %o Fresent. mmummoumemx
Educgtion and to teach generel Fducation courses, YNow Head of the
Nepsrtment Tootors Degree in 1955, Tirector of Summer Session end of
Suresu of Tecormendatlons.

13welr, O, M, m.ggleu-xm-s'é/ Came in to tesch Special courses in Tesohing
Soeial Studies and Teaching ‘nglishe Also taught general Fducstion
and some Pgycholegy courses. In 1952-53 was Uxchense Prof. Pulbright
to fgypte Also supervised some of student teaching,

liwair, B, s Randallee 1952.53, osme in to Serve in plece while v, Rugrless was
in Fpypte




15~ Dr, Howard Krameree 191,556, Came in summer 195.. Head of Departmen
‘ 7 L ] e f t “
PMirector of lurean of Recormendations. Director of Summer Session, 19965

16e= Roy Ferold== In 1956 the Industrial Arts arte
work was in ated with the
::::. o{g;ﬁ_;uuuca. Had boen in Charge of Inddi“gul Arts ot Oogggc
ife

17=<ODthers recently here for Fs:chole E
Prof. Richard Clugston e
Prof. Jack Mastech
Prof. Pelix ¥reneiseco
e, Don Hair

18««This list does not inelude several who were hired in to tesch in the summer
sessions. Superintendent J, ¥, Martin of Prookings Schools was genere
ally on our summer tesching steff. Others were brought in from outside,
it being the practice to chenge about somewhat,

19Dy, Frank G, Sehults, Desn of General Seience, helped out a few times by
teaching lementary Psycology section, a few grafluste Education classes
snd direct ng a few Uraduate Education students on their theses or
resesrch problems,

SIMMER  SESSION  EDUCATION INSTRUCTORS

In the later years we had several South Dakota School People

serve as Education instructors during the summer sessions,

Supte SeW. Johnson--- Brookings Schools =- Several Years
. Supte JeEe  Martin---Brookings Schools == Several yeurs
Supte CeCe Jucobson-- Cunton Schools-- A few weeks

Supte Harvey E Marquette-- Milbank-- Schools

Supte Loyd Uscker == Mitchell Schools

Supte Merton Reynolds-- Pierre Scheols

Mr, Herbert Hartshorn -- Sioux Falls Schools

Prin, Lester Horrigan -- Brookings Schools

pa¢ others in later ywars
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e Humber of iduestion Students and Placemsnts in “eaciing

Generally through the years here under consideration, we had 2 goodly mumber
of studente preparing for teaching and usually the number of senjors whe met the
tescher certification requirements quite essily found tesching employment. lowewer, |
in some years there was o considerable o ortace of supply in certain teaching sress,
For the most pert there war somet!ing of a "lag"™ between the wiole college enrollment
and the teaehing group. This was due to the fact that those studying for tesching
wre in the junior nd senior years and to the faet that there waz relativel: a
larger mumber of freshmen snd sophorere students dpopping out then in the wpper
college years.

The fairly strong demend fow trained teschers from State College stemmed from
two or three fectz, State College trained all the teachers of Agriculture and
nearly all the teachers of Home feonomics who were trained in the state, Desides
these we had = pretty good supply of academic teachers ss science, sovial studies,
mtheraties, some Fnglish snd speech snd meny eslls for high school conches, some
for cormerce subjects and & number for band and voesl musie, In the lest helf of
this perded under consideration guite & sizeable number of our people have taken
edvanced work in education and have "ecome school superintendents end high school
principels, For seversl years State College greaduated a larger number of the high
sehool teschers in South akota than d4id any other tescher tralining institution,

Mostly cur students in education came frem the South Dekots high schools end
genera’ly took teaching employment in the South Pakota schools, lowever, quite &
nusber came to us from Minmesota communities and firom that we developed guite a
demsnd and meny teacher placements of our youngz peeple in Western Minnesote
commnitiea, A few WNNX went to lowa to teach but relatively few %0 other nearby
states,

However, not always wvere conditions ss te numbers so favorsble as here
indicated, The depression yoars of the “thirties® was hard on the college,
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* hard on the students and hard on the schools i the communitdes. During this time,
teachers in the schools sought desperately %o hold their jobs. Some schools
decreased their number of teachers. Teacker sslaries were not oaly low but
"precarious”, due to finsneial cenditions, The whole sconomy 9id not open up m
new jobs for college gredustes, Often those trained for teaching bhad more snd better
chances for employment than seniors in other college divisions. Otudents from other |
college divisivns took educstion courses estra to try to qualify for tesching so
as to find employment, Partienlarly, I recall seversl engin-ering seniors who did
this with the idea of teaching secience and mathematies {in high school as an
employment “stop-gap”. With a very noticesble decline in teacher turn-over in the
schools and consequent decline in mumber of ealls for teachers , only part of the
teachers finishing in ome year could find employment smd became "hold-overs" to
compete for the svailable jobs the next year.

But as econcmic conditions bettered ce-.’ the situation for unlmv phnn-m
improved., Then ¥World Var II came elong, 'he male emrollments at the oolh.c ud
on the high school téaching sta’fs were "shot®, Very feow men were at college a8
teacher trainces, In Agriculture and Industrisl irte there were very fow, MNany of
the high sehools in the state earried on the school work with an "allyomen” faculty
but usually with @ men as Superintendent, Seversl plaees the Superintendent too
was & woman. Scms Sypes of high school work as Agriculture and Industrisl Arts hed
to be d1sc ntimued as nc mele teachers were availsble. The State Department of
Public Instruction mede no request for silitary sxewpbion of the mals teachers.
No one slse could tesch arrieulture. Prom more then seventy agriculture departments
in high schools in the stete, the number decline to fewer than twenty, mw;sa

the number was back to 78 in SBouth Dakota.

Prof. Fentley in Agricultural Fdueation left to take wp graduste work st the
University of Minnesots snd Frof. Wisemsn resumed the work in Agrienltursl
Educetion in addition to his other duties.
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However, the young women continued their teacher training in considereable
numbers. After the war the college enrollments built up fast and larger numbers
than before undertook the work of the teacher training curriculum. Such increased
numbers needed and demanded an increased staff in the department. It was not too
hard to arrange for larger classes and for more secticns for the regular courses.

2 major difficulty came in meking suitable arrangements for the increased numbers
taking the student teaching courses. Brookings High School could no longer provide
for zdequate student teacling opportunities for the increased number taking such
courses so to previous occasional arrvangement for such in other high schools

had to be greatly enlarged further complicating student schedules and compliceting
the necessary supervision of this work. Noted particularly of the returnees from
the Armed Services was z more than usu2l interest in Psychology, use of tests and
use of guidance. Evidently quite a number had in some way run onto these some
place in the services and somehow were impressed by it and Psychology enrollments
increased very considerably.

Over the last several years the number of calls for prepared teachers has in
the main exceeded considerably the supply that we have had. All adequately prepared
to teach and genuinely interested in a teaching job could quite easily find

teaching employment.



Iv. stion end Administes

The Hdueation Depertment wes esrly orpenized in *he CGeneral Science Division

of the eollere and so comtinues in the NMivision of Jeience and Applied Arts.

- The new work in Zgriculturel Education was made sn integrsl part of the Bducee
tion Depariment although ihe s'udents teking such work {Jjuniors snd seniors) were
in the igrievlturasl Vivision. n the other hand, the werk in Moms Loonomdcs
Education wea reslly set up in the Howe "econcmics Division, lHowever, ‘hese
mudents took seversl jenersl ciucrtion courses in order tw procure the reguler

- eertificste tc teach. They were also served by the Buresu of Hecommendations

for tescher placements ss were the other teschers.
1 A1% ouph Payebology courses were teught within the Fduestion Deperiment it
w2y not until 192926 that the department title waes given as Deopartment of Edueation
and Psyohology. In 1938 Paycheloyy weo mede a separate department from Eduostion
but in 1%4) wes moved beck in meking it spain e dusl depertment. In 195% Induse
trisl Avts wez made an integrel part of the Jepartment.

7o further orient the resder ¢f thig report 28 to the genersl situation in
which we sought to train teschers at the erllega, nute should be made of the fact
that thore were sowe 7ifiesn colleges In ihe atate training teachers. £ few of

thepe trained elementary schaol temechers only., Most of them had curricvla for

bot): elamentaryeschool snd higheschool teschers, State College was and is the only
 eollege in the state training high schosl teachers only. ‘he School of Mines did
Bot iraln teschers,

The Puresyu of lecommendetiona for teschers wes forwally organized in the
Depertment of Educstion 1) the early "tweatiss®, Il was ¢ ntinued there end wend
. through werious chenges Cor improvemenis ower the yesrs. In the surlier years
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ko ddrectorelp of Us summer sessicn wes orgenized with che Prineipal of the
Secondavy School of sriculture. Tndeed, 4n the esrly “twenties" all three:
Heud of "ducetion Department, !rinelpal of Scheol of Zgrieulture snd Director
of the Suwwmer Jewsisn, were handled by one person. Later the Prinefpalebip of
Sehool of Agriculture was mede entirely seperate. From 1542 for seversl years
the college opersted on a fourequarter bacis end no Uirector of Susmer Session
wae nesled, Yowewer, the college shifted back to = Director of Jummer “eselon
and in 195 Up, I, H, Epamer, then dend of duestion Department, wes named

Director of ‘he Tummoer Seasisn,




The development of teacher training st “tate Colloge as et any institution

| preparing teachers muat bo viewsd in terms of the teasher certifiestien stendards.
| #et upe "he reader must realize thet these rertification sterdards sre set wp

} . by the Stete Departmnt of fublic instruction. It sets the standsrds snd 1soues
the certificetes, “he institutions set up the wreining preogrem there in conformity
e then, finew 1971 Mate College bas treined higheschool teachers only. Certain
of the state Yeecher standerds sre specific snd even statuatory and yet under

~ the gemersl rejul ti'ns by the stale there 18 considerable lstitude and frecdom

| on the rert of the Instituticns in setting up *heir cwn teacher treining irogram.
" Hewever, often rne gets the impression thet ‘he stete requirements sre not high
i enough for the pood of the schools and for ‘he good of the profession. BHut it is
© not oo casy ‘o raise md maintein such instituticosl requirements much sbove the
 ‘ 8tete requirements, hmm-tanmma-mm-uumr‘am_
| scmester credits of frepsretion, 1t 1s not easy for the institutien to set up and
 meintein s stendard of twenty semecter oredits in that avea. These statements
are pertisent in tiis 'istorical report beceuse considersble effort was made by
those in charge here to meet and even to erceed the state reguiremenis. These
efforts were made slong the lines of tetel professionsl educstion credits, sdequate
b _Student teaching, adecuste subjectesatier reperation in the certain tesching eress
: and on our guality of werk mhutmuu%.. This does not mesn that we Add
not meet with @ certailn degree of suceess but pather means that sxeseding the |
standards set is not @ cesy ccecm Lighment,

“here 48 much: to be sadd in favor of the preposition thet the tescher training
g..guuum should be gemew'at selective &8 to 1ts trainces. Mueh solection ahonu
be based on criteris such as scholastie a'tainments and sbilities snd perconality
factore. The college and thp education deportment did exerecise some selection bus



Mkely not g mueh an tlome in char e might think desiresble, In ovder to be
entirel: fair in it snd vet keep up an sdequate supply of teschers on this is

not edsy. /nywey, some prosre s was made,

Subject Vatter Irepsretion of H, S, Tesshers

The North Central Association of “econdary Schoels vule es spplied to
pubjectenn tor oreraration of teschers quite lerpely povernmed the state stendards

on that, Mainly, ther were thet s minisum prepera‘ion for an sres should be ot
Jeast fifteen semester credits in that field ss “or Science, Methematies, Social
Studies, end in other aress, But such genersl rules spplyinmg to specific courses
b, 8, "igtery or Physies could end often 4dd work out to be quite "thin®,
The regulation was not essy to spply. “ertunately for their own schools

some of the school superintendents demanded somewhat more then the specifie ree
guirement, lowever, there is reason to believe that our gradustes from Btate
College peneraily made & good srowing in subjectemetter preparstion, In subjecte
matter, moot slways the igriculture and the lome Yeonomies teachers were excellently
prepered and scme of the academic tea hers were too, Sueh information on subjecte
matter proparation wes surmarised en the data sheets in the ‘ureeuv of "ecormendstions
and on the Booklets of Credentials sent out, Some of the more csutious of the
superintendents required s trenseript of eollege cpedits from the Registrars

affice, (onsidersble sdvice and guidance wa: given in the depsrtment to ‘yainces

a8 to necessary and desirable subject matter preparstion. Occasionally tabulations
were made by the 'epertment of such preparation in different sreas to note success
and trends.

irofessional “ducation

Yor many yeers Tifteen semester oredits in professionsl education courses
was the standaprd set for high schoel teschers by the North Central Association end
this has been the statustory requirement in South Dakota. Ma nly the job at



_)‘5-

the eollege has been for the last quarter of a century to do s superier job
by setting up suitable education vourses, doing & pood quality of werk within
the requirement and exeeoding the smount in meny ecases. Again, the agriculture
and home econcmic teachers took the lead end their eurricula required more
education courses then the general atn; requirement for all, However, not

Just eny combination of these education courses would suffice, We insisted
that there must be some reasenable pattern., Yet not all were prescribed for
it was felt that these teachers should have some responsibility end choice
of courses,

' To mest or to all teschers trainers the supervised student teaching
part of the professicngl part of their training is the essentisl or core.
Along with sue: core of course must be the prineiples of lesrning end tesehing.
% Wisely, in 1931 the 3%ate Vepartwent required that esch cendidste for the
» highesehool teeching certificete mst show completion of st lesst three semes-
ter eredits in supervised student teaching. For severel years ﬁfm this,

sueh courses had been required of teschers of agriculture and heme econcmics
while for the asesdemie teschers sueh course was optional. “he few ruling
made it required for the academie teachere too.
ih laymen and even the aversge colloge instruetor seldom hes o well-
rounded knowledge of he difficulties the oduestion department and the
cooperating sehools meet up with in orgenizing and administering the aémt-
teaching requirement. In our case et the college & greet denl of credit
should be given to the cooperative spirit of the Wrookings Figh School -
‘the superintendent, prineipal, the regular teachers and the schocl M in
working this out, £ ecnsidorsble factor in our sucecess, too, was the umsual
ability and preparstion of the teaching staff there and the good edueationsl
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results thet they achisveds Of éifficulties, not the lesst of these as time
went en, was the prssevre of mubory of rindent teachers to be sccommodated.
There is 2 precticsl 1imit te which the high school studantsz should be tsught
by the novices rether than the regularly employed teachers. 8o seversl
sefawsuerds hod 4o be set up. 1t ome tlime we hed %o extricste ovrselves from
the dif7ieulty and the snomelons situation end scoompenying Alsssifsfaction of
high school teschers, of the college paring the sgriculture and home seoncmics
teachers there to supervise student teachers in their departments bdut not
peying the mecademie tsecher: for supervising student teschers in their respective
departwents. In Jue time the nusber of student teschers wes larger then osuld
be taken care of at Frookinge amd outlying high schools hed to be arrange? for,
ccmplicsting the schoeduling and elso the supervision of such., At sll times,
cne of gur best guarsntess Tor guality in such student teashing work was the
eollege yrovision that supervision of sueh teaching by eme of the Sducation
staff had to be provided.

Another nsspsct of cur effort to achieve guality in orofessicme) aduestion
work was to ;rovide 2 rather bresd renge of e'unecastion courses other than the
student tssching, DHeecsuse so msny of our teachers went out inte the relatively
small high schools 4n Somth Dekote, courses in Edueostional end Veeationsl
Guidance snd Hiph Sehoel Adminlstrsiion were worked into a great many of their
training prograna. :

Ansther effort towerds quslity wes our erganizstion and ewpheeis thet esch
teschar should be wellegrounded in tesching methode, All the scadenic teechers
vere reguired to take our couwrse, Cenersal High School Methods, snd slso required
to tuke one of several svailsble specis] couwrses “esling with specisl subject
fields. Following beginnings in this in 1931 when the course in Teaching Soeisl



Studies in Vigh Sehool was orgenized, we developed a whole series of these
#dding suoh tesching comrses for ligh school work for science, mathomatics,
English, commereial subjects, indistrial arts snd Speech, At first, these
were celled _pecisl Methods Courses, unf rtunately implying tha® they dealt
exclusively with ‘he methods, devices end even tricks of methods. However,
gquite seon the "Specisl Yethods" titles were sbendoned in faver of ealling
them "Teaching Soclal Studiesy "Teaching “cience", ete, The new titles were
designed to chance ‘be erphesls and give the courses broader scope, not of
metheds and devicus, but of aims and objectives, yrofessionsl content,
evaluating snd measuring resulis, ote, 5t the time we felt we were getting
pretty good results and had selected stalf mewbers experienced snd well
qualified to handle sueh course2 well., Later curriculum developments in the
Edugstion Dapartmeant have shendoned this ideaz in the acsdenmie aress.
However, in the aress of asgriculturs and home economies tlnff atil) use the
special methods courses in those arcas but heve abandoned the ides of *he
general methods ecourse,

Other goels enupht over the yesrs within the framevork of the teacher
educstion progren seteup weres sppliestion of the ®"quality of work™ rule
(men‘ioned before), @ wellerounded subjectematter preparztion, and where
fessible, thst the student should take mers tham the bare miniwom requires
ments both in subject matter and in the Fdueation courses. During the shortage
of teschers in wor time and after, the State issued Wu" to teach to many
not fully qualified for the regulsr certifieste. m of these were lacking
the student teschins so got their experience in tesching thet way. Towever
this situstion was soon clesred up and all went out fully meeting the
requirements, ‘here was considerable pressure that the eollege =nd Educstion
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Department grant such student teaching eredit for their experieace in teaching.
| However, we €01} not sgree to that and 416 not grant the eredit that vay es
yequired.

| K11 in #il we found no pertiecular 24f7iculty in having our young people
qualified to receive ‘he teacher certificstes granted by the State Department.
In relatively few cases were sny extra oxplengtions as to thelr preparstion
after the trenscript of thelr college work hed been forvarded from the

-v Heglstrerts ©fice and the repulsr ap-licstion hed been filed, State W
1 employees told me tlat from the "issuing" end 1t wes very easy to rroeess

. the spplicetions from Jtate College gradustes, ¥ith others they had mere

. difficulsy and naturslly so with spplicstions end tvenseripts from teachers

: end institutions from cutside the state.
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FROK JUNDIOCK FOR STUDRNT TRACIFRS

The mimeographed handbook which we had the student teachers use
eontained the following statement of penersl sim snd more specifie
objectives of that course and illustrates the emphasis given %o the course.

OENERAL AIM

"he mow teacher seeks to attain 8 "safety minimmm® of teaching

skill so that when she goes out to tesch exploitation of the

ehildren is prevented, danper of initisl failure of the teache

er is gvoided end the busy superintendent mey secure reasonably

good teaching performance with a reascmadble amount of supervision,

MORE SPECIFIC OBJECTIVES

Te Develop to g Resscneble Degree

1.

2e

Y.

Le

Ce

S,

Te

Skill end proficiency in the vericus tesching activities.

7he "feel” of the teaching situation

Ability to study and sonage the class greup and the indie
vidusl pupils.

Develop hia ovn personality through contacts with students

and teachers and through mestery of the situstions arising.
Ability to work cooperatively with the supervisor snd with

the reguler high sehiool teacher smd profit from the experience.
Professions] mastery of the subjeet matter in terms of the
gtudents in the class.

Ability to improve on the 4oby involving insights, Judgements,

and willingness to try.
Apprecistion of the democratic principle in edueation and

some ability to spyly it in the elassroon,
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The following table is presented here showing eduostion ceurse offerings
over the period of tlme considered here. The date point. to progress end
development in Hducetion &t “tate College during the period.

i 1936 9Lk 195354

1. Psyctology Courses h L [ 8

2. dd. Courses taken 22 2 29 3%
by Underiradustes

3. Bd. Courses strictly 1 & 1 16

for graduate students

In #2 of the Table are several courges in the 100-nhmber series. By college
rule, such courses under certain circumstences might be taekem for greduate
evedit, of course, sfter the underegrsduste requiremsnts for a State Certificate
vere completed,
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v, SRADUATE WORE IN EDUCATION ABD I¥ ACRICULTURAL EDUCATION

Beyond the wrge of staff membera to cerry on some resesrch in eduestion
it would weem that the mein stimulue for graduate work in educetion snd
sgricvltural eduestion et State College came from the Stete Depsrtment of
Public Instruction in their requirement in the early "thirtdes® that
sehiool superintendente in the gtate must show evidence of some advanced
treining. "his began with g measre three somester cradits in sdwinis-
tration end supervision, It turned out thet when the wule was put inte
sperotion thet erperienced muperintendents were sutomatieally issumed such
edwinistrative certificete bssed upon their experience as superintendents,
However, such had %o be renewed frem time to time and new superintendents
had to show such sdveneced work which they could easily get st pummer pessions
at certain of the colleges and universities. 2 school superinteadent with
8 Master's degree wes at & distinet advantgge. Several of our superintens
dents took summer session work at the University for their Master degrees
and meny attended universities out of the state during the summers. Seme
preferra¢ to sttend State College so the requisite courses were set up
and eventually the college rermitted such students to complete the full
master degree with o greduete mejor in edusstion or in sgricultural
edugation, In fact, the first person to receive a Master's depres in
sducation (1930) et State College had his graduate major 4n agricultursl
sdueation,

80 over these years & sigesble mmber sompleted Mester degrecs in
Educetion, Agricultursl Eduvestion end Home Feomomies Education,
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TABI® XX

MASTER DECRVYS WITH MAJORS IN DUCATION,

SONICULTURAL, EDNATION AMD NOME PCONONICS EOTCATION
(Toea not count such Majors im Physieal Educetion)
CANDITATES
TOTAL FROM SDSC™ FROM OUTSIDE STSC
193039 3 2 1
194019 12 ? 3
195057 o8 = ik
Totals 113 65 LA

Teble II reveals that sueh work had & rether slow stert. “he mein ressems
for that seem to be thet the certification requirements were not high mor
8o urgent and aglso for many of the students of the timo getting even e
Beehelor's degree was somewhet of an economie ordeal. It will be noted
that as time went on the proportion of those Sachelors from outside State
College increesed simmificantly.

However, the sbove table as to "completions" gives only & partial
pleture as to the total enrollments in suoh graduate work in educstion,
As was noted before, the State Department requirementis were low so quite
& number put in but vne or two susmers in order teo meet the bare requirement,
Customarily & student had te attend for sbout four summer sessions to
complate all the work for the Msster's degree. Nore recently the urge to get
& Master's degree in Edueation has spread to the teacher groupy schonl
salary schedules almost always give an extra smount for completion of the
Ksster's degree; thereby improving his lot sslery.wise if he continues gs a
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teacher snd can at the same time put hinmself in the favored class if he wishes
to go into superintendency or prineipslship work., OSumh then acecunts for the
increased numbers in the later years as showm in the Table.

A previous Tsble in this repcrt shows the expansion of the graduste educe-
tion courses over the years. In 1931, one graduate coursej in 1936, six
greduste courses, in 19Li, eleven such courses snd fn 19535L, there were
sixtoen sueh courses. 'he reader should beer in mind that certein of our
edugation courses ere numbered 100 to 199 and certain of these under certain
eonditions sre open #8 graduste courses. Thus the whele graduate offering is
and has been scmewhat more then the number of courses "primerily for greduste
eredit® would indieate. Also, in the later yesrs there has been some sxpan=
sion of such courses in Psychology.

In the begimnings of graduste work in educstion here the Edueation student
followed the one college pattern: LS greduate credits, s major and ¢ minor
group and requirement of a thesis of about 9 eredits (this wes in the major).
In 19LL the Educetion Department was authorised to set up en slternstive or
optional schewme for Master's degree with major in Eduestion., This eptien
sonsisted of privilege of the candidate to complete a researeh problem in
sducation of three or four credits instead of the customery nine-credit thesis;
the balance of the credits for the LS credits total wes tzken in extre educs-
tion courses. This when aveilsble proved te be quite popular with the men,
8t411 later this was still further revised end & three-wsy choice was open to
the Fdueation student. Mbmﬂbﬂu&oﬂ“mmnﬁam
eredit thesisg - second, he could follow the option noted sbove with the three
wrwitmwhll third, he could by-pass a gratical resesrch
mu.ayv..a complete all his work in reguler courses. If he d4d the latter,
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then he must complete L8 credits for his degree and of it 33 credits must be
in the Education mejor. Along the way, for most any Master's degree cendidate
&t ‘he college, the striet requirements for s minor all in sne subject matter
area was relieved witk an option that in lieu of such minor, & cendidate oould
follow a plan for supporting courses, the total equaling the namber in 2 minor,
Thus these courses must be graduste courses in two departsents or in even more.
The supporting courses must support the major. With the advent of the threee
way choice for graduvate students in Zducstion, then for the standerd schame
with & regular thesis the degree Master of Science is given and for the other
two choices a new degree hore, Master of Fduostion, is given. 7These options
apply only to Education students. These include pgraduste students in Educetion,
Agricultural Eduestion, Home Economics Educgtion, snd Physical Educubion,
Since insugurated, the options have proven very populsr. lHowever, since the
beginnings, of 113 who have been grented the Master's degree with major in
Education, 79 have received the Master of Sciemce snd 3 have received the
Msster of Educstion Degree. Of the 113 total, 86 have been in genersl education,
2k have been in egricultursl educstion and three have been in Home Economics
Education. mnumu—nmmmmummunmu
Education with us.
Several other things or circumstances have tended %o popularize graduate
education work at State College. '
1. The nevly added graduste educstion courses have been in line with
the added snd specific State Department requirements for certification
.;M sa:: mm“uﬁﬁ Schocl “rineipals. Ceneral
2. Newar courses such as workshops in Educetion, in Guidancs, counseling
and in sehool evaluation and testing have proven popular with the
experienced teachers, especially when they can get graduste oredit
for such.
J. Evening scho:l snd Ssturday morning classes in graduste educstion, some

on the campus and others conducted out at other school centers have
grown populer,



he A good flexibility has been worked ocut for the prastical seheol people
through sumser sessions with s combination of courses running cum
mherﬁnmbndmortwmkshrm

5/ The State requirements for advaneed “mn for Suporintendents end
Prineipals ond the incorporeiion of sdvanced wurk financiael benefits .
into the teacher's salary schedules,

AINS, OBJECT

Briefly them, South Dekota State College, over the quarter of s century,
has hed an obligetion to supply s reasonable mumber of high school teachers
and school administretors 45 our Sowth Dekots Schecls. In the esrly "thirties®
it discontimued the training of elomentary school teachers in opder to do @
better job of training secondary school teschers, mmch to the axpressed com-
mendstions from the State Normals, because such aotion relieved them of Just
fhat much eompetition in their them restricted sres. At the same time, State
College had & virtusl monopoly in the state in training Agriculture snd Home
mmmntumtm“amhiucmehmu
acsdewic high school teachers. Mut-mnwmwu.qmmupm
of teschers in the state. State College shaved with ten or se other institutions
in the stste in supplying bigh sehool teschers. Of course, some ceme in frem
uuuqm-o-m.unmulysmhmm-maummm

state who left to tesch in other states. Over most of the years, those who were
prepared here ond were reslly snxious to teach could find s tesching job., 8o
slong with meintsining e feir supply we never did feel that we should lower the
stendards to incresse the supply. Suitable supply and quality have been our
tbjectives. .
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Yotiveting Feotors

It 48 interesting to try to identify some of the maiwm motiveting factors
of the Department over the years here considered. Of course s major motivating
foree all along has been the eagerness snd efforts put forth by these young

people striving for their preperstion for the ‘tesching service. Other factors
that should be token into account are these:

three neh dognu of persons on the steff., Practicslly slways the
staff members had had goed secondery schocl teaching experience, This
latter has been a main criterion in sclecting new staff mesbers,

e > s
Al PN S o e
s S i Sl

orpmoiamtummmhhnyunﬂm
uungrnumum.mmmmwmmmm
the minimume asked.
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Services By and Within the Department

Partly sn Fducation Department is judged by its services as well as by the
regular instruetional activities and this is well. Here 1s » drief report

of some of ouyr mein oncs.

1.

3.

he

- ' » cooperations have
mushwm,mmnhmnummmm

mwmu.rmmnwumthmww
to our own experienced teachers. To the same extent it has been

e valued service to school superintendents snd achool boerd members
seeking teachers and superintendents. In the latter yeers rather ;
large muwbers of the experienced teachers have kept their eredentials
up=to-date end gctive, Mostly the service has been state-wide but
more recently there has been & large nusber of out of state ealls

for teachers, cspecially from Hinnesots. Honesty in writing testi.
monisls has econtributed » great degl %o the reputation of the service.

his b ' mmmmnmuumwmuum
resulte., It is a college affair with a college planning committee

but the Eduoation Department hes always p em:'obnn.
I\m;mtoham_g»dplnu thomnms
the school board mesbers to the same meet 1ier yoars

practiecally sll the administretors were od:ool men. In later

yeoars wmore of the f‘mtywmo are also in attendance. Also
iz the earlier years nesrly sll the 1bomm.mmm
town schools, Later quite s few of the mewbers of the County Boarde
of Eduestion sre attending. Present enrollment m at sbout 175 for
the one-day conference. Fepresentatives of 5, D, E. 4., State

ment of Publie Instruetion, snd from meny higher Mauum attend,

- ﬁr—*&%%—”‘*ﬁﬁ* gl
sation here. It has high scholastic

standsrds snd both men and women sre invited to join, Netione
ally it is one of the larger honorary educstional groups in
the country. Serving both men mnd women and underpradustes
and graduates it seems to work well om our campus,
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mﬁ ve our summer session when more tham 100
graduate edueation students are on the campus. As this organie-
sation it hes operated since 1952, lowever, it 444 operate as
a meeting ocession for Eduvestion students for many sumwers.
There is & weekly meeting with luncheon end program.

ce t Ses :

) relstive role the Education courses gnd the
education student enrollment have played in the whole summer session,
it might well be regarded as s service, ¥With current trend towards
e higher training for teachers snd teschers zalary schedules recoge
nizing such training, meny teschers find the aix or %t weeks surmer
mnmnuunuxmmwmmm t profiteble
to him. “he more recent orgsnisation of several work shops as well
a8 the stendard courses serve his purpose well.

: yeara " a8 speskers
ct unu‘slol ndP.?’A. weetinge lnd muum Too they
have served liberslly on commitices snd commissicns of 5, D, B, As
mmmum«-umsmmmu—wu
Education Magasines,
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PESEARCHES AWD SRRVICE STUDIES

Naster Degroe Resesrch in Educstion

Reference has becn made to graduate work in Fdueqtiom and thet between
””“W&htﬂ)o%nuhﬂmlﬂd%ﬁmnﬂmm
in Education, Mcbnm.mmhm\;immlﬂﬂﬂimnqahﬂ
research problems. ‘he others of the 113 eompleted their work hy following
"New Plan BY whore no student research work was requived. “The eompletions on
research were on vsrious sepects of Educetion, Host of thest' dealt with
South Dakota Educstion problems snd in that sense were service studies.

Service Studies by Eduestion Students snd Xduoation Yaeulty Mesbers,

In a Fistory of Agricultural Education at State College completed by this
suthor (see Librery) e listing is given of various service studies snd miner
researches in Agricultural Educstion done by graduate students snd feculty
mambars 28 well gs theses and research problems by agricultursl education studemts
as part requirement for the Mester's degree. ¥o claim was mede that any one or
that 211 of them were very pretentious but it ean be sald that esch contributed
something snd as a whole they reflect the spirit of research work in that ares.

Here, 18 reported a 1isting of several service studies or resesrches carried
out by faculty members and some students but not representing graduste requirements.
These here pertain only to genersl sducation and studies dealing with sgricultural
and home econcmice education are not repeated heme, Nostly they pertain to
educetion proklems pertaining to the stitution or out in the state schoola, Over
many years as Head of the Eduoation Tepartment here, I urged staff mewbers to
teke on end cowplete such service reports on sduestional problems that tied im
closely with their teaching assignments and work., Rether heavy tesching ssaignments
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prevented considersbly. Here no claim i mede of any cutstending resssroh
results yet each made some contribution to problem solutions and some of them
were written for the educstional magasines mnd disseminated the informetion

in that way. 7The items on the list {llustrate their nature and this is not
a complete list,



-

% s

1. "Survey of Zocial Studies Curriculvm snd Tnstruetion in 8, B, High Schools"
by !.Ml" Klein

2. "Survey of Seience Tesching in South Dakots High Schools"
by Dr. A, U, Edwards

3. "Science Cosbinstions im South Dakote High Schools®
by %d. Students

ke "Selence Courses Offered by South Daketa Righ Schools"
by Le Vo Manwiller

S. "Entrence Credits Offered by 100 Students st 2tate College"
by Ed, Students

8. "Testing Frograms in “owth Dakota High Bchoole®
by Ed. Students

- 7. "Survey of Guidanee Practices in South Tekota High Schools® : i
by Ire s R, Wiseman and Ed, Students

8. "What Subject-Ma‘ter ireparstion for iigh Sehool Teachers of Sceial Studies”
by Dr. C, R, Wiseman
(cmmmmmmemmmm oupumim
of such studies of outegoing social studies teachers.”

9. UStudy end County Maps of High School Distriets in Seversl 5. I, Counties”
by Arlington Rddy

| 10, "Report Cords Used in Scuth Dakota figh Sehaole®
by C. R, Wigemen (In SI'EAJournsl)

11. "Teacher Selaries and living Costs in South Dakota"
by Dr. C. R, Wisoman (Several in SD24)

12."Methods of College Teaching®
by Dr. C. R, Wiseman (In Sehool * Soctety)

13. "Specisl Reports ss a Method of College Tesching"
by Dr. C. R, Wisemen (In School & Soetety)

1. "Home Economics Teachers Schedules and Teacher Loads in S, U, High Sehools"
by Ir. €. R, Wisemen and Class

15, "Study of College Entrance Credits in Seience and Mathemstice at SDECW
by Dr. Co R, Wisemen (In School TNeview 2 in
Selence Eduecation)




030"'

s Comtinued Study of College Fntranee Credits in Science end Hasthemptics
at Stete College for 1952+53" (Alse A., Hef., end Industrial irte) j
by Dre Ceo Ro Wizoman {In School Review snd in
 Selence Fducstl

wStudy of Unite of Soeisl Studier Uredite Offered by Entrents 8t SDSC 1951.52%
% Research Frobles by T, T, Trowm

»Compiliations of Usits of Pntrance Crodits st State tollese in “nglish,
Hpeech, ‘oreizn Languages, Comeereial Studies, P Y. and Do Co Aot
by Mr. €. B, Wigeman

Entrenece Crofits at State College of fured by Entering Students®
& sollatlon snd eomparison of three ntudies in the seversl areas,
by Tre Co Ro ¥isoman

2Carvey of E%tzm&ti of Recommendstions Practices of Tendling Ypttten Fatings
wnd Yostimenials" :

by Dr. Co K, ﬁm

nturvey of Practices of Using Writtea “erm Pepers a8 » Mothoed in Orpduste
Fduestion Courses™ ' ; g

by Tr. C. B, ¥lsomen

Mo W41l De tUur Teachers®
in ‘nelysis of Sowth Dakota Stete=iide ACE Test Beores for two groups,
those chrosing tesching and those choos nursing es Profeasions
by Ur. Ce Ko ¥Wiscrwan (in STEA Jml)




Supplementary Part of Section IV

Education Curriculum, Courses and fither Problems During 1933--195k

The general framework and purposes of the education department were
pretty well settled by 1933. In the early Mtwenties" the training of
vocational teachers at the college had been developed and integrated with
the training of academic subject teachers and was moving along smoothly.
The venture of the department into the training of people for the two-year
certificate and elementary school teaching had been dropped by 1931 and the
full emphasis had been put onto training high school teachers. Beginnings
were being made into training graduate courses for school administrators;
some of whom planned to attain a masters degree. There was generally a
good demand then for high school teachers and State College graduates as
teachers were doing well and giving good satisfaction to the employing
schools. At times State College prepared more high school teachers than did
any other institution in the state.

Dr. C. R. Wiseman, following Hrudka, was the eighth head of the Department

of Education (1933--195kL). He had been a staff member of the department In

Charge of Agricultural Education for fifteen years before 1933--an?! then
served as department head for 21 years and continues with the department.
This period as head was nearly half the time span of the department itself,
This brief section of the report points out the curriculum and course
problems along with the general administration during this time.

The "times" were reflected in the fortunes of the work of the department.
Part of the "thirties" (Black Thirties) with poor times, drought and severe
dust storms and plague of grasshoppers were hard times on the state, on the
college, on the faculty and on the students. To stay in college as a student

was somewhat of an ordeal ca2lling for much stamina, and resolve. Job



procurement was difficult for about all the graduates of the college
including those planning to teache. Several of the engineering graduates,
without jobs, sought to improve their opportunities for employment by talking
enough education courses to procure teaching certificetes. They planned to-
teach science and mathematics in high school and several did so. In almost
all high school teaching subjects there were relatively few calls for teachers
during some of these years. Home Economics teachers seemed to fare best of
all and agriculture teachers next. New teacher placements were very slowe.
Teachers who had teaching jobs held onto theme. There was, on the whole, a
great deal of unemployment ani the usual movement of persons from teaching
to industrial and commercial jobs was very slowe. Few new teaching jobs were
opening upe. At the college, particularly for the academic subject teachers
with several failing of placement for one year, the next year's crop of
teachers was along and ready before the previous years teachers had been
placed, complicating matters somewhat., As conditions and business did pick
up, teacher salaries did increase but such failed to keep pace with business
pick-up. At about the lowest period high-school teachers went out at %70 to
%75 a month and some at less. There were cases of agriculture teachers on
their twelve-month jobs teaching for $1000 per year.

Another reflection of the acute times in teacher training was in the
"forties"--of World %War II. Due for military service the men teachers in
the high schools anc¢ the men students in college were greatly depleted. Some
schools in the state had an all-womang faculty from superintendent down through
the lowest grade. Many had one men, the superintendent, and all the other
teachers were women. An unusual number of the women were married. Generally
they had taught years beforeand now found it necessary to renew the teacher's
certificate. Training of agriculture and industrial arts teachers at the

college was at almost a standstill. Professor Bentley who then had charge of



Agricultural iﬂucation left to do graduate work at the University of
Minnesota and Professor Wiseman, as 'lead, took over the remaining work

there for a time. "he young women students in home economics and in academic
subjects continued in college and their numbers held up pretty well. The
college adopted an accelerated program of work so by using the summer work
several of these students finished for the degree and for teaching in three
years plus. T¥War industry boomed and many schools had difficulty retaining
their teachers due to enticing occupational opportunities. Teacher "permits"
issued by the State Department of Public Instruction became common and many
calls carme in from school superintendents to the Bureau for replacements--
anxious to get even seniors who were but partially prepared to teach to get

a "permit" and come out to "fill in" on a teaching job. Generally we advised
such students to stay in college and complete their work before going out. @Of
course, by no means, was this full period taken up with such emergencies.

Special Attention to Subject Matter Preparation

There should now be reported a growing State Department emphasis then on
a better balanced preparation in subject matter. The agriculture and home
economics teachers were excellently prepared in subject matter for their
teaching work--somewhat better-than was the average academic subject teacher.
Usually the vesational teachers when assigned to teach some academic courses
too had a prettyﬁgood background for it, particularly for science. The
picture of the subject-matter adequacy as applied to academic subject teachers
was not so good. Many of the high schools were quite small so that often
two or three such academic subject teachers on a staff (exclusive of the
vocational teachers there) were responsible for the whole array of academic
subjects as English, Foreign Languages, Social Studies, Mathematics, Physical
and Riological Studies znd some commerce subjects. There were also extra-

curricular areas assigned. In order to get all these taught by a small staff,



some were poorly prepared for the assignment. It was this difficulty of
inadequate amount and inadequately balanced subject preparation to which
the State Department addressed itself, both by setting up subject-matter
standards for the schools to follow and standards for the colleges to follow
in their teaching prepsration. At the college we were heartily in symmpethy
with this viewpoint as to better balanced preparation in subject matter. We
approached this probler in three ways:-
1/-By recognizing the subject-matter standards set up by the State
Department as to group or field subject majors and minors. We sought
to classify our junior and senior trainees explaining and guiding the
students that way. Sometimes it was a matter of trying to achieve
better balance for the teaching to be done. Left to himself, a
student might accumilate a total of say 60 or 70 term credits in
science, a goodly amount, but practically all chemistry with little
or no biological science. To do the job well of course he should have
better science balance. Another student, left to himself, might have
strongly majored in histroy whereas his teaching assignment was almost
sure to include other social studies. A better scheme was to have a
good major in social studies. So we worked towards that end.
2/-By choice of professional education courses taken, a social studies
teacher not only was well prepared in the whole social studies field

but was expected to take our course Teaching Social Studies in High

School and with considerable care was assigned to Stu'ent Teaching in

high school in some social studies class. Similar guidance was given
for students in mathematics, English, etc,

3/-This subject-matter identification of the students was followed up as
best we could in teacher placements. More and more of the students

became imbued with the idea that better teaching and more satisfaction
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from it woul? come from better-balanced preparation. As time went on
more ant more of the teacher calls at the Bureau were in more or less
standard subject combinations and fewer and fewer calls came for "a
high school teacher".

The Education Curriculum

During *%hese years the professional education curriculum evolved into

this pattern:-

1/-Sophomore Year--Elementary Psychology--Prerequisite to education
courses

2/-dunior Sequence of education courses--
Fall--Principles of Secondary Fducation
Winter--Education Fsychology
SEring--MethOAS of Teaching in ¥igh School

3/-Senior Education Requireds--
a/-Teaching course or courses in subject matter field (Special
Methods)
b/-Student Teaching in chosen subject matter field

li/-Senior education electives to make up full total
Customarily one such course for vocational teachers and two for
teachers of academic subjectse.

The Junior Education Sequence =-- The courses making up this sequence had

been on our education course list for a long time but not so much emphasis
had been given to them as a basic sequence. By recognizing the sequence, it
was thought that the student got a considerably clearer idea of the general
nature of educztion as a whole. Too, as so recognized, there could be
considerably less duplication and considerably more integration of parts of
the courses. XHowever, it was always something of a problem to have the
education students follow through on this., By far most of them did but there
had to be exceptions. We had a considerable number of transfer stufents from
other institutions who had had probably one of them or maybe had had a
reasonable substitute for one of theme Also, always we had some of our own

students who were irregular in college and irregular in education courses.




We did not waive the content but had to allow some deviations in the order.

It is surprising to note now that these separate courses appeared here on our
education courses list so early (see separate chronological chart for this)
and have continued over the decades even to the present time. Of course, over
these years the content of the courses has changed a great deal and several
different texts have been used in each course and still they continue with
essentially the same titles as when first put on the list. Evidently they
were basic to good teacher training and were wise choices,

Senior Education Requireds == The teaching courses in the subject matter areas

or so-called "Special Methods courses" in the academic subject areas followed

the idea of the same type of courses in the vocational subjects. However,

the connotation of such as "Special Methods" was unfortunate in that it

implied content dealing with instructional methods only, For the academic

subject courses we early adopted the course titles as "Teaching Social Studies

in High School" and similarly for the others. There was a basic advantage in

this allowing the instructor of such course to meke a truly professional

approach to it, dealing with content selection and organization, aims and
objectives and testing and appraising results as well as with the "special
methods" for that area. In fazct, it is somewhat doubtful, in the stricter

sense, that there remlly are many special methods for an area entirely

distinct and unigue for it. However, for the vocation subjects the "Special
Methods" for their course titles persisted at the insistence of the federal
people who were charged with the management of the funds involved. And anyway,
teaching vocational agriculture does use many methods and devices strongly
patterned after the vocational activities involved.

In due time we had developed a whole series of such fteaching courses in
the several academic fields.--(See chronological chart for the dates):--For

Social Studies, Sciences, Mathematics, English, Speech, Commercial branches



and special methods courses for Industrial Arts and for Farm Shop. In
settnf th®se up we had considerable cooperation and teaching help from the
several acaderic subject departments. The education senior took one of these
courses in his senior vear. To fill in with more than one of them meant that
he had to sacrifice on some efucation elective and was discouraged.

In later years, largely to meke way for the expanded eight-credit student
teaching requirement, this series of courses was abandoned by the department.
Perhaps a considerable amount of the content of such courses has been
apgropriated ancd absorbed into the student teaching coursee.

Senior Student Teaching -- As notecd hefore, in 1931 the State Tlepartment of

Public Instruction set up tke requirement that 211 applicants for the high
school teaching certificate must present credit for a course in student
teaching. At State College, the vocational teachers has been required to do
this for the past twelve years. We had the course listed for the academic
subject teachers but it was an elective.

At first all the student teaching under the rule was done in the Brookings
High School. Later the student load became too great and it was necessary to
make some arrangements for such in some of the near®y schools. That was what
haf! happened in case of tke vocztional teachers. 3cheduling, so that all
applying could be taken care of in any year, was quite a problem. Miss
Katherine lein hai been brought into the department in 1931 with a main
responsibility to supervise the academic subject student teaching. Attention
haA to be given to the applicant's preparation in both subject matter and

education courses. BEventually a rule was evolved known as the "Quality of "Work"

rule., Essentially this prescribed that an applicant for student teaching mst,
as a prerequisite to entering upon it and in addition to other requirements,
must have in his work completed with an average of C in the subjects in which

he expected to teach and in the education courses which were completed. Tt



took several years to work up and work out the administration of this concept.
Most of tle students involved could meet the rule quite easily. But there

were always a smell minority who #id not and the student teachinz vrivilege

had to be denied until the deficiency had beer made uwp. A very few did not

or would not meet the rule an® so never did get that course. EHssentially,

this had to do with selection of students, or one mirht say selection of teachers,
and this in a general college environment where such was not done rmch.

In order to carry on the supervision of the student teaching in the high
schools suitable ceontacts and relationships had to be built up. Problems
arising involved assignment to the proper classes and teachers, amounts of
teaching to be done by the student, the supervision and visitations, the
appraisal of the student teaching work done anc the assignment of the mark in
that course. The matter of rnﬂﬂmmration to the high sclicols s#:id the cooperat-
ing teachers presented several difficulties. At one time we were in the
anomolous situation where we were paying the vocational teachers in Trookings
for their cooperations in student teaching but were not paying anything to the
academic subject teachers doing analogous work, but at the same time, were
paying academic subject teachers doing such worit for us in some of the nearby
high schools., Eventually the matter of such pay was all straightened out. The
development over the years of a mineographed student teacher handbook covering
the maim problems involved provesd very helpful both to the student *“eachers
and to the cooperating high school teachers.

Senior Zducation Electives -- Beyond the education course requirements Jjust

described, each student had *o take enough education credits to meet %he
efucation total credits requirement. This was done in the senior year some
time. Customarily the vocational teachers in *training had to take one such

senior elective and the acafemic subject teachers had to take two. Some found




that their scheflule would permit more and frequently were encouraged to do

so. We were fortunate in having a reasonably good list of such senior

education courses from which to choose. It was about this time that the

college Wras embarting on a fuller program of graduate work and education was
involved in this too. Departmental courses had been reclassified and
renumbered. In education we had the junior group of courses (under 100). We
also had a number of ccurses primarily for rraduates (over 200), We also had
several other education courses (in the 100 series) sometimes taken for graduate
credit and at other times taken as a senior education elective for teacher
certification. Those in the 100 series most frequently taken for senior

credit were Eigh School Administration, Educetional and Vocational Guidance

and Educational lleasurements. Some taken by seniors less frequently were

Public School Administration, Intelligence Tests and The School Curriculum.

The departmental aim was to have the seniors have a relatively wide range of
education coursese

Later course additions to the education list were Triver Education and

Visnal Aidse. The first of these was taught by the Physical Education
Department and the second was taught by the Visual Education Department.

Bureau of Recommendations Work

One of the very time-consuming and at the same time very rewarding
activities of the education department was the operation of the Bureau of
Recommendationse The head of the department was the Director of the Bureau.
The files were in the department office and were largely kept and handled
by the office secretary. Generally the person who was in charge of agriecul-
tural education took practically full charge of calls and placements of
agriculture teachers but working through the central office. The persons in
home economics education helped considerably with home economics teacher

placements but througl the central office. The Bureau virtually had its
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beginnings at the time of Griffin and is mentioned by him in the college
bulletin (1920)e« The bureau and its services were considerably developed by
Williams (1921-1928). Meny improvements in the forms and the procedures ggiuﬁﬁaé\
the following years.

The services of the Bureau were to the seniors planning to teach, to
alumni as experienced teachers looking for new locations and to school
superintendents and school boartls seelsing teachers for their schools.
Necessarily in thus operating the Bureau we were running in competition to
commercial teacher agencies which operated in the state. In later years the
State Teacher Employment Agency (sponsored by the federal government) was also
quite active. The rewarding feature from operating the Bureau at the college
was the satisfaction of seeing promising young teachers well-placed and on
salary after the time and expense of a college degree. We charged a low
enrollment or re-enrollment fee and no other than their personal expense to
them. The commercial teacher agencies not only charged an enrollment fee but
also for the service charged a good commission on the salary, which often the
new teacher found very burdonsome. Really because we knew these young people
so much better than the commercial agencies with their brief contacts with
them, could serve the young people so much better and give and much better
estimate of probable *eaching success than could such an agency, to school
superintendents and school board members. And they appreciated it. Thus we
built up, by honesty and fair dealing, a fine clientele of school superintendents
and school boards and made many good friends for the college. %e appreciated
very much the many compliments we received from those hiring and from the
teachers themselves for the very satisfactory placementse. &s it worked out we
almost always provided the placement service for our own new teachers and
the commercial bureaus generally left them alone. iie did have several

unpleasantnesses with some of the commercial zgencies due to the competition
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and some flagrant violations of ethical practices on their part. Because we
were in such a good position to aid our young people, we frankly advised them
to use the college bureau and save themselves money, especially in the first
year out. Mainly, T would say *hat generally the directors of the commercial
agencies were fine Men of good personal and oprofessional ethics but we did
have trouble with a few of the agencies as here described.

In the course of the work of the Bureau we worked out a very useful and
attractive booklet of credentials for these young people. We also worked out
a brief handbook for use of our young people pertaining to procuring jobs and
cooperation with the Bureau. This proved to be very useful.

Growing out of their satisfaction as new teachers in using the college
placement bureau it turned out that more and more of our young people, after
teaching experience wished to continue to use the Bureau. This they did
through re-enrollment and bringing their older credentials up-to-date. This
led to several complications where the same teacher was making use of a
commercial =sgency at the same time. Often the commercial agency would request
the teacher to have his college booklet sent out--sometimes in lieu of making
up and sendin~ out their own. The teacher got the job, the commercial agency
was sure to collect %*ke commission and the college bureau had done the work
free for them, This was something of a "racket". The problem was largely
resolved by requesting the experienced teacher to keep the business
activities of both bureaus (if they were enrolled in both) strictly separate.
Often we advised our young people to use the better commercial bureaus when

such had a wide regional business and our coverage was mainly only state-wide.
In the placement work we had many, many satisfied young people and only a few

dissatisfied ones.
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Graduate Work in Education .

This section pertains largely to the evolution and development of our
list of graduate courses in the department and does not duplicate other
references to graduate work in education elsewhere in the full report. The
early strivings towards graduate work in education and the early organization
for it were presented in the preceding section. The collepe granted only
the master of science degree and did not present the master of arts degree.
Thus it was logical in graduate work efforts that the college would grant
only the master of science degree and would not grant the master of arts
degree. Considerable college reorganization for graduate work was made in
1932. Naturally graduates of the college had a good background of science,
However in the education work several prospects for graduate work came in
from other institutions and several had bachelor of arts degrees. Those who
had a considerable science background presented no difficulty but several had
but a scanty background of science and mathematics, For several years the
general prerequisite rule at the college covered such cases and those involved
were required to make up the deficiency at least to a minirmum amount. Later
this matter of background science was left up to the graduate major departments
to decide their cases. The science and agricultural departments had no
difficult cases. In gducation we were, by transfer cases, presented with
several which had to be decided. We had several cases of very little or even
no undergraduate mathematics and science yet aspiring to a master of science
degree, Often they protested to the make-up rule. In order to establish a
standard to go by, the education faculty decided upon a minimum of 2L term
credits of Science (and/or) Mathematics of undergraduate work to justify the
awarding finally of a master of science degree. This was really a college
minor and at the time seemed little enough. Later the Master of Education

degree was created for the education students (could be elected) and the
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prerequisite undergraduate science was reduced from twenty-four term credits
to twelve term credits. With the other prerequisites set up for graduate
students in education such as possession of a teaching certificate and having
had successful teaching experience, we had very little difficultye.

A general college rule pertained to Luality of Work in graduate courses.

Seeking to put graduate work on a higher level, the rule prescribed that the
graduate candidate must achieve an average B in his graduate course work, and
courses and credits in which the mark of D was attained would not count in
at all. On the whole among the education students such cases of low quality
occurred infrequently. Some got out of their difficulty by repeating courses
and Jjust a few dropped out and never made it.

A further situation in the graduate work in education (also in other

areas) gave rise to what was referred to as the "Six-year rule"--Stated, this

wass-

If the requirements for the masters degree are not completed

within the period of six years, a reconsideration of the student's

plan of study will be necessary.,
As applied to education students, practically all their graduate work was
being done in swmmer sessions between years of teaching. By steady application
such student could finish the graduate work for his masters degree in four
summers of six weeks each and a little shorter than this if some of the
summer work was by eight-week sessions. Some of the students ran into difficulty
on this. Doubtless the rule was necessary but was sometimes awkward to
administer.

Graduate Education Courses

Hote is here made as to how the graduate education courses appeared and
the dates at which they came into being. The reader may wish to refer to the
later sheet in this section giving the "appearing date" of all the education

courses in the department.
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Seminars in Education and in Agricultural Education appeared in 1921 and 1922.

They were first used somewhat infrequently with senior students there then
being ro graduate student in education present. In 1932 the college
reorganized its graduate work and reclassified and renumbered all the courses
at the college. "YWaturally this too was done in the education department.
From this we find that in the 200 series of courses named primarily for
graduate students, four new courses were set up:-

Mesearch in Education Measurement in Vocational Agriculture
Research in Agricultural Education Thesis in Education

Quite a number of education courses were (in the 100 series) available for

graduate study. %We were getting started with some graduate work and the first
masters degree in the department (major in_agricultural education) was awarded
in 1930,

The action of the State Department of Public Instruction in stiffening
its requirements for the School Administrators Certificate had considerable
effect on creating a demand for graduate education courses here. Some of the
young candidates wished to get such work at State College. At first the
requirement for the certificate was tut a few credits in graduate work but
later several wished to go for the masters degree. The State Tepartment
increased the requirement and to some extent indicated which courses. However,
they did not specify the whole program. In the department we did exercise
considerable initiative and at times had a new course on our lists before the
State Department Requirement was made.

Previous report has been made to options available to the education
students for attaining the masters degree. When Plan B was set up calling
for a research problem rather than for the thesis, two new graduate education

courses were created to accomodate the plan:- Research Problem in Education

(1943) and Research Problem in Agricultural Education (1949). The later shift
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in Plans with the setting up of an option as to Master of Education degree
and use of the research problem in lieu of a thesis applied only to graduate

students in education on the campus. The course Advanced Educational Psychology

was creafed in 19L19. Our original course Ed. and Voc. Guidance (1929) was

for many years open to both undergraduates and graduates. The State
Department wished all school superintendents to have an advanced course in

Guidance Administration and so out of the original course two courses were

made-one for undergraduates and the other strictly for the graduate students.

The original Principles of Supervision (1928) was changed to two supervision

courses--Elementary School Supervision and Secondary School Supervision, again

meeting a State Department requirement. This move was made in (1950).
Other courses set up were:-
Organization and Administraticn of Elementary Education (1936)
Business Administration of Schools (1937)
Problems in School Administration and Supervision (1937)
Adult Education in Vocational fAgriculture (1937)
Supervised Farm Practice and Future Farmer Work (1937)
Research Methods in Education (1943)
Educational Statistics (Already set up in 1925)
For the times keing reported here this practically rounded out our

graduate education course list. A course Workshop in Education was created

in 1950. The workshops could be in several different education arease.

Advanced Driver Education course was set up in the Physical Education Department

in 1950 and the course Institutional Public Relations was organized in 1952

in the Printing and Rural Journalism Department and carried education credit
for the education students. Large appraisal given to the graudate education
work at the college by the Department of Public Instruction, by the schools

which hired our young people and by the students who took the work was favorable.
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Though the work was beneficial to them it was unfortunate for the state
that a number of the master degree in education folks migrated to better
teaching positions outside the state--their advanced training enabling them
to do so to their advantage.

By (1957) 113 with graduate majors in education, agricultural education
and home econorics education had been granted the master degree at the college

and several others had graduate minors in education with their majors in other

sub ject arease.
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How Many Teachers Trained?

No record is available as to the number of teachers trained in the
earlier years of this listory. At times some went out to teach on "permits"
which meant that they had somewhat less than the full requirement for
certification. Perhaps many of these returned to college in the summer
sessions to complete the work for certification after they attained their
degreesy and had done some teaching. Doubtless many others fully prepared,
married or took employment other than teaching. By far, most of those qu?a\d
ﬂtﬂ teach, did so for at least some timees A goodly number went to other
states to teachs By 19236, the teacher training institutions of the state
were annually sending into the Springfield college their numbers of those
trained for teaching and the numbers placed in teaching that year and at
what teaching level. GCood data are available from 1936 to the presente. From
these one can easily computestate totals and compare, if he wishes, the output
of each institution with the state total and with any other state institution.
The compiled table attached was assembled in that mamner and can be assumed
for the years to be accurate figures. The table here refers only to the
state totals and the output of State College over these years. Inasruch as
State College was preparing only high-school teachers then the table was so
constructed. The reaifer will realize that some of the state institutions
trained elementary teachers only and some trained teachers of both levels.

The aprended "Points" to be noted along with the Table were deduced, not

only from the data in the Table, but also from other related materialse.
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FOUR-YEAR TEACHER TRAINING AND TEACHER PLACEMENT
AT STATE COLLEGE — 1936--1958

Data from State-Wide Annual Reports on Teacher Training and Placement
Compiled by State Teacher College--Springfield, So. Dak.

Total From State College ! Total From State College
Re- From No. No. Placed Re=- From No. No. Placed
port S.D. Trained H.S. Tchge port S.D. Trained H.S. Tchge
Year Colleges Year Colleges
1936 257 L1 38 1548 367 81 6l
1937 26l 37 35 1949 Shly 87 70
1938 28L L3 L1 1950 687 112 80
1939 319 62 L7 1951 608 114 67
1940 359 83 58 1952 L79 88 55
1941 319 76 L9 1953 384 70 L2
19k2 256 74 LS 1954 L31 66 51
19L3 178 33 33 1955 L86 85 6l
194k 122 59 59 1956 508 1 i 6L
1945 130 39 25 1957 700 123 87
1946 185 26 31 1958 819 136 96
1947 28L L6 30
Totals 8,970 1,698 1,220
Percentages  100% 19% of 6L% of No
State Trained
To Be Noted
1, In 1936 three state supported colleges and five independent colleges in the
state provided four-year training for teachers. In 1958 six state supported
institutions and six independent colleges furnished four-year training for
teachers. In the early years the normal schools generally did not provide
four-year preparation for teachers.
2, Over the years reported in this table State Collepe prepared a considerably
larger number of four-year trained teachers than did any other college or
university in the state.
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The percentage placements of four-year prepared teachers from State College
compared very favorably with the percentage of teacher placements at the
other institutions,

In time the normal schools became teacher colleges and set up four-year
training curricula for elementary teachers as well as for high school
teacherse. The State University set up a four-year curriculum for
elementory teachers. Particularly in the latter years then some of these
trained there had degrees bt went into teaching in the elementary schools
rather than into high schools. FHowever, at State College, all prepared
were for High School teachinge.

The war years and following showed a percentage decline in teacher
placements in all the colleges due to war conditionse. Also latterly

more women prepared for teaching marry rather than take up teaching,
several students take up graduate study in some subject matter field and
the general opening up of other employment opportunities takes many
prepared teachers. Conspiciously, those prepared for teaching commercial
branches go into office worke

In the Data Reports it was not until 1956--1957 and 1958 that information
was included separately concerning master degree graduates. So before
these dates in the reports it is possible and likely that some master-
degree people were included in the numbers purporting to show four-year
graduates,
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Note-~A few of the earlier courses taught but for a short time are not shown

here.
college catalog.
under a different title.
Elementary Psych.
#Pedagogy

History of Education
Methods of Teaching

#Principles of Education

Educational Psychology
(First as Child Study)

School Adm. and Organ.
Observation & Frac. Tchg.
Educational Measurements
#Educational Sociology
Methods of Teaching in H. S.
Voc. Agriculture Education
Special Methods Tchg, Voc. Agr.
Practice Tchg. Voc. Agr.
Special Methods Tchg., H. E.
Practice Tchg. H. E.

#Rural Education

Principles Voc. Ed.
#Industrial Education
#Genetic Psychology

Social Psychology

Prin. Sec. Ed.

He S. Organ. & Adm.

Ed. Seminar

1902 and before

1902
190U
1504
1910

1913
1913
1913
1915
1915
1915
1919
1919
1919
1919
1919
1919
1920
1920
1920
1920
1920
1921
1921

Vocational Psychology
Seminar in Agr. Ed.
Mental Tests
#Philosophy of Education
#Courses for 2-yr. Cert.

#Special Methods of Tchg.
several academic subjects

Public School Administration
#School Surveys

The School Curriculum
Educational Statistics
#Comparative Education
Course of Study in Voc. Agr.
School Supervision
Principles of Guidance
#Tchg, Soc. Studies in H. S.
#Tchg. Science in H. S.
#Tchg. Math in H. S.

#Spec. Meth. Tchg. Ind. Arts

#Tchg. Eng. in H. S.

#Tchg., Com. Brchs. in H. S.
#Tchg. Speech in H, S.
Guidance in H. S.

Driver Education

Audio-Visual Aids

The dates given refer to the first appearance on the course list of the

Courses marked (i#) were discontinued. Others continued

1921
1922
1922
1922

1923-2

1923
192l
192
192l
1925
1926
1927
1928
1929
1931
1933
1938
1938
1939

1947
19L9
19L9
19L9

1950



Graduate Education Courses

Research in ¥ducation
Tesearch in Agricultural Education
¥Veasurements in Voc. Agriculture
Thesis in Education
Organization & Admin. El. Education
Business Adm. of Schools
3 Problems in School Adme. % Supervision
Adult Ed. in Voc. Agriculture
Super. Farm Pract. & Future Farmer Work
Research Methods in Education
Research Prob. in Zducation
Adm, School Guidance Program
Curriculum in Voc. Agriculture
Advanced Driver Education
El. Schocl Supervision
Secondary School Supervision

In_s’r,itutional Public Relations

B3
1932
1932
1932
1936
1937
1937
1937
1937
1943
1903
L9
1949
1950
1950
1950
1952

2



Chronology of Tenures of Heads of Department of Education at State College

Professor Rufus McClenon First 19011--1910
Dr. J. M. Rodeheaver Second 1910--1913
Professor B. E. McCloud Third 1913--1915
Professor Charles H., Brady Fourth 1915--1920
Professor Arleigh C. Griffen Fifth 1920--1921
Dr. Je A. Williams Sixth 1921--1928
Dr. L. M. Hrudka Seventh 1928--1933
Dr. Clinton R. Wiseman Eighth 1933--195L
Dr. J. H. Kramer Ninth 195L--1956

Tr. Stanley 4. Sundet Tenth 1956--




23

End of Report

This brings to an end this report on the History of the Department of
Education at State Colleges The "torch",if such there was,has been passed
oﬁio efficient people who will find it necessary to re-design, reorganize and
administer the department in tlie light of newer educational knowledge and in
the light of new present-day conditions. There is considerable satisfaction in
believing that the department during these times as a college department among
many departments took on a reasonable stature and more or less efficiently
carried on its job. Ue have personal knowledge that during the second half of
the whole period the department was fortunate in having an efficient and
devoted staff and fortunate indeed in having as deans of the General Science
Division, Dre G. L. Brown and Dr. Frank G. Schultz, who were ever interested
and sympathetic to the work and efforts of training teachers at State College.
Contacts cannot confirm but the record shows that the earlier people on the
education faculty worked hard to do a good job at training teacherse During
the time of our tenure we found that we were able to build up good professional
relations with the other departments and their workers on the campus, most of
whom were aware of the responsibility anc the task of teacher preparation at
State College. This all confirms the general principle which we tried to follow
that it was the whole college rather than just the efucation department which
trained the teachers.

During the time rentioned, we were fortunate in knowing intimately and
working harmoniously with the successive staffs of the State Department of
Public Instruction where school and teacher standards were set up and where
teachers were certified. Also we were successful in working with the successiv¢
S.D.E.h. officers and committees and the editor of the S.D.E.f. Journale.

We take a great deal of pride that, over the years, we were able to build
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up good relationships and a good reputation by superintendents of schools and
school boards both in South Tiakota and in nearby states for the general good
quality of high school teachers State College sent to them,

We have high hopes that the Department of Education will continue to

grow and renfer good services.
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