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CEAPTER I
INTRODUCTION

We hold these truths to be relf-avident, that all nmn are
created equal, that they are endowed ty their Creator with certain
inalienable Rights, that emong thess are Life, lLibmrty snd the R~
suit of Heppiness~—That to seoure these rights, Goverumante are
instituted amnglrhn, @eriving their just povers fxop the Ocnsent
of the governed.

What is involved in this well known statament? Who are the gov-
erned and wvhat enlightanmgnt heve they received to enable them to give
their ecnsent?

Cur demooratic systend of governmmnt is based upon representation,
and represcntsticn ie based upon communicetiocn between the candidate
and the voter. This procees causes the qualfty of our governrmnt to
depend vltimntely upon the evaluaticon of commmication.? If en unorit-
foal audience aceoepts evarytioing a skillful politician edvocates, the
government oculd easily be filled with poor and deceiving leeders, How-
ever, if the voters could evaluate the politician'e mersage, if they
could tell when they were being imposed upon, when the speaker was eaying
one thing and meaning another, then they could exercise their responei-
bility to meke valid decisions. Our system of education emst teach ite
studsnte to recognise persuasion for what it is worth, to distinguish

shades of meaning, to identify the hypcocrisy of the demegogue and the

T Thomee Jefferson, Ihe Declarstion of Jagspepdegce.

2 Rohard D. Altick, $o Sritical Regding (New York:
Henry Holt and Compeny, 1946), p. <iv,
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flattery of the bootlicker. Unless these evaluztive ekills are tanght,
the purpose of education is not being flfilled.3 - Gnly then can the
vgoverned® juctly give their concent to the governmeat instituted to
seoure */ife, Liberty end the Pursuit of Happiness."

Because ccmmmication 18 so important in a representative govern-
ment, eome considsrstion should bs givsn to the four overt cammmication
skills: 1listening, speaking, reading, and writing, Or. Paul Rankin of
Ohio State University discovered, after a lengthy study, that on the ave
erage in America 70 per cent of the adult waking day 1s spent in verbel
cozmmication, Of this time, 45 per cent is devoted to listeming, 30
per cent to speaking, 16 per ceut to reading, and 9 per cent to writing.t
Listering, the most frequently used commmiocation skill, ie the most neg-
lscted in cur educational system. Until very*mcmt years, practically
no emphasis has been placed upon the skill of listening in the school
room.5 The writer hypcthecizes that a test of evaluative listening skills
eotld be uced as a helpful trelaing device to teach students to evaluate

orel messages snd thue to bstter prepare them for their roles lm soclety.

STATRMENT OF THE PROBLEM
The purpose of this study was to develop a test that would measure
sane of the ckills of evalustive lictaning.

Y pdwvard A. Tenney and Ralph M, Wardle, 4 Primer for Roaders (New
York: F. S. Crofts and Company, 1946), preface.

4 Ralph G. Nichols and Thomas R. Lewis, lListening apd Spesking
(Dubtuque, Iowa: %Wm. C. Broun Campany, 1954) p. vii.

5 mid., p. viil,



PROCEDUHES FOR SOLVING THE PROELIM
First, it \an esteblisded that there wus 2 Deed fOr an evaluative
listening test, A bibliography of materials pertaining to evaluative
Uetening skills waa gathered. The ekllls suggweted Yy suthors were
campiled and campared with skills already tested in extsting listeming
tests and tests in the flelds of reading and thinking, vhieh appear to
be related. PFinding no existing test, emaong those studied, vdich speo-
ifically mmsmrel the ekills of evaluative listening, the writer deoldsd
to develop an elammtary evaluative l1stening test.$
Secund, the test wvas ocnstructed. Authoritative scurees vere
consulted to verify that the minimum ariteria for a good sxamimation ware
validity, reliability, sdninistrabilitg and secorability. Beeed om these
oriteria and the skills snggested hy authors in the field of listening,
a test vas constructed to measure en individual‘®s adility to 1dentify the
thems of an oral message, to 0aleot from sevaral choices the Suggested or
implied action of the msepage, and to evaluate the evidemey and resscning
presented in the folloving way:
l. MMM“Mt u:t:-t’-lmta either supporting or
2. Gelecting statemante that support the theme, ond
3 NSNS tht vere Tmdecutely sppertant ¢
In an sttempt to establish the cozrTect snswrs for the test a

oW of exparts® mot to diseuss it. They discovered that there ums a

Lx

— G Ges Appendix I.
Y See wn IXI. "

8 The procese of establishing the Correct answers by & group of
qualified experts will be discussed in Chapter IV,



ocnsiderable arwunt of subjectivity that could be elimimated. The test
wag revised to msasure an individual's ability tog
l, Identify the the®e of an oral meseage,
2, To select from several possibilities the correet
aggacted or implied action of the meseege,
3. To determine vhether or not certain ideas were
oxpreepsed in the messsge, and of those ideas,
4. To determins vhich caes actually supported the theme,
Next, the xmessages for the test were recorded on tape and it
vas adninigtered to twenty-nine students taking Speech 20, a course in
Gral Commmication which inoluded eome training in evaluative listening.
Student answers revealed that the directions had to be made more specific.
The expertso mst to determine the correct snswers for the revised
tost. During discussion they made soms nilnor changes i{n order tc reach
complete agreements By thls process of reaching agreevent among qual-
1909 experts on the correctness, answers for the test were established.

ORCANTZATICN OF THIS REPOFT

Tais report 1g divided into five chapters. The Intrcductory
obapter has shown the importance of the problem, rpecifically stated
the prohlem, diecussed the procedures taksn for sclving the problem, and
dsecribed the organisaticn of this report. Chapter II will relate scme
of the skills inwvolved in evaluative lictening and ecmpare them vith
existing tests. Chapter III will oonta\i.n the listaning test developed
for this study. Chaptor IV will demonstrate how the test fulfills the
oriteria of a good exanination. Chapter V will sumarize the etudy and

give euggostione for further work in thie aree,
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CHAPTER IX
EVALUATIVE LISTENING SEILLS AND EXISTIRG TBSTS

This chapter vill disecuss scme of the akills iovwolved {n ewal-
tative listening end acmpure them vith those akills meagured by exist-
ing tests in listaning, reading, and thisking., The purpose of this
shapter is to shov what skills are not being tested and to indisate
the Deed for mogruse in the dewslopmmmt of tests for evaluative skille,

REQUIREMERTS OF KVALUATIVE LISTEXING

Bome writerel refer to evalumtive 1istaning as eritical listeo~
ing. Beumuse of the negative oummotatims involved in the ters gRitd-
3al, the word gvalugtive hes besc substituted, althoush Waeir mesninge
appear $0 ke eynagymrus in this semse. Evaluative listening differs
from milmissive listening in that it is an astive rejecting as wll eo
receiving rrveess.2 It involves an enalysis of the listemer, the speakwr,
the vurds, aad other gynbols with vhich the spesker deals.3 Proper evalu~
ative 1istening appears to reuire at lesst: comprehension of vhat is
said, recognition of the speaker's structure of reasoning,/ identification
=T Lithore that referrvi t»n evalugtive 1istaning es eritiep)

listening vere Baizd and Enover, Brow, Kichols and lLewis, Robiason,
and Vsaver,

2 Charles T. Brown an(w Houghten
nmmm: 1955), P: 3170, © '

J Eichols end Lewie, 20.

4 C. Murtan Bsboook, Thg g-m’nhut.a-um (Rev
York: BHarpar and Brothers, 1957), p. 5.



of the kind of evidenoce wsed to support the centrel thame and an apprais-
al of its quality, and recognitirn of the spesker?s action sten designed
to influence the l1istener®s behavior,

In snalysing the seperate sikills in evulnntive listsning that were
suggested Yty the authors censulted, the writer foumd@ that thyy eculd de
grouped wnder the four requirwnants of evalustive 1istening.

Cetmrehenslion, Comprehensiom i1s definitely a prerequisite for
eveluetion, Briefly, omprehel_mivo 1listening 1e e combination of what
ve hear, what ve wndsrstand, snd what ve remsmber.5 (me great problem
in 1istening to comprehend is the difference between speech epeed and
thowght speed. On the average the rate of spesking is about 125 worde
per minute, whereas thought speed is ag’éut 400 vords per minute.© With
this tremendous gap it is sasr for the listaner's mind to wandar off the
subject. In order to reconcile the differentisl betwean thought speed
and speecl: spand, Nichole and Lewis sugpest four steps to help the indiw-
1duel concantrate on the subject and thus to ald eorgrebension: (1) en-
tiocipate whct the speaker will eay before he says it, (2) note the ad-
equacy vith which he supperte each of hie pcints, (3) after each main
point of the speech, reviev mentally the portion already covered, and
(4) "11cten betweeu the lines” to search for additionsl meaning.? These
four aids to comprehension would keep a_listemer quite busyj howewer,

for proper eveluation, even more 1s required.

&

~ B Hlchole and levia, 1.
6 m.. 24, ."\p-
7 mad., 60.



Besognitian o Mo gpoeker's structwre of reagcndage Thie re-
quirement iavolves identification of the central idss, the relatiopehip

of ths saburdinate ideas, and recognition of the organizaticmal pattess.

l. Identification of the cantral idea is one of the firwt listen-
ing akille to esploy, Just what is the speaker trying to commnmisate?
If the speakar does not etate the ocentral 1des specifieally, it is wise
for the listener to try % phreso it in his owm words. If vhem the
speeth is over, the listemer ecannot stete triefly vhat the thamo was,
the aperience will be of 14ttle valua. A lot of intarasting details
=gy bgve besn preeanted but the msssage as & whole will be wbat Williea
Jamse said the world 18 to a batys “a big, busxing, bloaming emfumtcon,®8

2. Along with the omntra) 1ded the listener ghould aleo imov the
major parte of the message, hov they are organiged into a wkole, and bow
they are organically relsted.? This cvarlaps to ocme extemt with the
akill of identifying the pattern of organisatiene

3. In the dook, jigtming sod Sposking, ‘v Ralph G. Fiabols ead
Thams R. levis, it war stated that there are ten systems of poimt
errygamnt froquantly encountered in orgsnissd talks. However, at times
& Spesch agy ecnlein a comdinatioca of these petterms, end in that ease
the listaner should be mare of what 1 baing do8e: The ten gyctems
vhigh are suggested, although the list is not exhaustive, are (1) The
CGirvaological Pattern based Upon time sequanse, (2) The Spatial Fattern

Hﬁh n‘ﬂé:lm&!:m (New Yorks RM!M.%«P

9 1id,



saastimes cnlled topographicel or geographical, (3) The Bmmerstive
Pattarn, (4) The Probles-Canass-Soluticme Pattern, (5) The Topical
Pattern, (6) The Argummtive Patlern based on a detlaratiom by the
®oakar that he 1s going to "prove” eamsthing to his sudience, (?7) The
Problea-Effect~Sclutica Pattern, (8) The Imtartegative Pattesm, (9) Zhe
Barrative Pattern, and (10) The Cnsmalative Narrative Pattarp.i¥ Miche
ole and Levis indicate that the first sixz patterns are used primrily in
informative speeches end the remaining are definitely fer the purpose of-
persuagion, Identifying the pattern of organisation better enables the
listener to detarming vhet the speaker is attampting to do, vhat the
structure of reaswuning £, and vhether or not it is sound and reliable.

I0entiSioaticn of thp Klad of syjdenss used 3o suRpert ihs omg-
3ml Same a0 an snades) of 4% quality. ™ order for the listausr
to evaluate the svidenve supporting the axgunamt presented by tbe spesiss
e, it ws suggestad that tests be applied to the vari-us ferws of evi-
dsnce that can bs Sested, These include analogles, ewthority, eausel
thtm, dafinitions, emmples, facts, gweralimstions, stamrvelisns
end statistios. Each of thess forms vill be discussed separetely.

1. In apnplying tests tc anslogies the writer dnfinse analogy
casording to Webwter's Nev Colleglate Dicticmary: ®. « «a form of in-
ference in vhich it is resscoed that if two (or mere) things egee vith
coe another in coe Or MOTe respests, they vill (probably) sgree in yet
other respects."ll Scme of the tests vhieh can be applied to test the

16 M:J.a and Levis, 34-37,
11 yevgter's Hev Collagiate Disticnarv, p. 32.



walidity of enalogine ares

Is the enmlogy relsvemt?
Does the smalogy dimregyrd fundanantal ifTwenoss? Are gy
secowatesdfor?

Does the-snalogy rest wpam a valid generalimtioa?
Is are a wlid emusal relatiom in
Are the asscrted fants of the anslogy wveriflahle?
Are the conclusian® of the stalogy sipporded ty
cther wethods of
2: In the area of antdority the writer inaludes persciial
opdnion, &8 the spenkmr sels hineelf up as en axthority ks he aske
his listenars t0 200ept his 1deas on the bdauis of his opinmisse It 49
protmhly impossihle to f£ind the snswers t0 all of thess (ssts VAile
listening $o a speesh ut they are balpful to stimilate thisking whils

Does the extharity scimlly exist? Is he eccessibtle? Or 1s
he an shettustim like ®reliable sorress;" or *informed

Is theariburity qualifisd 4o report ecamwtely sd 0 &xruw
valtdtomelusicos? Is hs 2 specialiet in the smhjeot

wmder oonaidgyution?
Is the exthority conwversant with the most recemt diseoveries in
the 1012 of inwsmtiggtion?

®voovarse waed-vithoutsdeqmate definiticn?

Is thowuthority using vords—to—mmnipulate your thinking end in-
fluanos yOur own judgmiat.pf the faste preswnded?—

Does the smthority {gnmreorwapiress essamtial—feoty—or argue
mants vhich esoricusly affect—the cmelusins drmwam?

I Henry lee Bwbank and J. :&rqw
(New York: F. Se Crofts & Co., 1947), ppe 1 04 Dalxta



s&nﬁf-»ﬁu&bﬂwilﬁs Do the fuots
justify the gmeralisation .
Is the enthority already asceptable or does his eompetance Bsw
to de 7
gfan@iﬁi&ﬁ%%?f%

3, Masieally, the concept of causation presupposes ¢ glvem
ovat a8 a part of en wbroken serdes, Cause and effect operate within
-gﬁggﬁigggiti
Elogio.u.i:__la&u-!»saiﬁ The geo-
eTal rules for Cesting canssl argmments msy be sumed up in these quass
tiomst

18 the esewrted ¢ausal relationship ecomplete?

Is the amse suffisient to produce the asserted effectt

Are there othar fastors in operation which tend %o preslude
the esswrted relationship?

Are there effects other than the one alleged vhich may résils
from the indicated cause? .

e conelusions ii'ﬂu%&!t
vaa&d.qillg%iuﬁ

»—JE%E?&&EE%&Q "

Ao ?i.ln_lﬁggl&?iﬂur»ts



Clearor.

Questions used to test this meane of eupport are:

Do the remarke designed to elucidate points through dafiniticns
ezphasise the distinpuishing characteristiscs of the subjeet?

Do they cover the items properly i{ncluded in the subject?

Do they axclude everything not properly inocluded in the subject?

Do thaey meke clear the meaning of' concepts without relying upon
the terme themselves or deriwvatives of them?

Do they have instant intelligibility value?l?

5. Tests which e¢sn be usad to measurs the validity of ex-

amples piven in a aspeech are ac followas

Have the examples besen chessn to support & precoaceived con-
clusion?

Are the examples fairly representative of their clase?

Are there contrary ezamples vhich have not been considered?

Do the examples rspresent a large encugh portion of their olaes
to justify s geseralizaticn?

Are the facts concerning the exafples verifiable?

Is thers other evidence to support the probvability of the valid-
1ty of the genepnlizetion?20

Are the alleged examplos really examples of the generelisatica
the speaker 1s making¥d

-

6. Althougbh eny form of support will comeist of faects,

axcepting hypotheticel 1llustrations, the questione to he applied to

thess are listad with the other forms of support. Basically these tests

should apply to all forms of support but for the purpose of wiformity

they are grouped under facts.

Can the feots be verified?

Are the facts consistent with what people imow to be txue Yy
experience?

Are the facte consistent with each other?

What ie the margin of probebility that the facts ars true?

Are the facts appropriate to the purpose for yhich they are used?

19 Thonesen and Baird, 345.
20 Bwbank and Auer, 144,

21 Carl L. Wilsom, "Through Others® Words To Your Ovn Reality:

An (Mline of An Epistemclogy” (unpublished pepex, 1957), p. 8.
i S5



32

facts sufficlently precise to sstisfy this purpose?
facts dleha slanted or ssnipulated in crder to

8. %Tests of olmerwntion msy overrlep vith eome of tha other
forms of euppert, »uﬂﬁlnﬂ.llln‘w'foggon"
pert, or en «xmmple miy be just an ddemrvuiidon of samsans else, Howewer,
theas tests sre listed separately umder ocheerwation.
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9. The teats specifiocally applicsble to statistics sre
the following:
What 12 meant by the wmit employed?
Are the units compared actuslly comparable?
Are tha statistios presented in their most significant form?
Are the statistics reelly am index to wbat ve want to lmow?
Do the stetistice cover s sufficlent number of cases?
Do the statistics cover a sufficlent period of time?
Hov streangly were the ga‘herers of the statistios interecsted
in the outcome?6
The writer concluded from these tests that the listeperts main
oonsideration in evaluating the evidence presentsd in an ortl meseage
is to determine to what oxtemt thes proof was ooncrete, relevant, suf-
ficlent, factually reliable, and logically relieble, These tarms were
suggested Yy . Carl L« Wilson in an £valuative Listening Report whioh
he has devised tc ald the listener in evaluation.2’
Bocognitlog of tho gpeaker's getion step doslgped ¥2 influnce

the listener's Yohavior, After the listener has comprehended an oral

measage, recognized its structure of reasonifng,; snd evalusted the quslity
of the evidence presented, the next roguirement is to determine what the
speaker wants the listeser to do because of the message; in other words,
vhat is the speasker's action step designed to influence the liatener's
behavior? All speech that seeks a listener is intended to influence

the behavior of that listener in some way.28 The evaluative listen-

er must determine whether or not the speaker has presented enough reli-

able prcof to warrant the desired chenge in behavior, The aotion step

<20 Bubank and Auer, 134~139."~
27 See Appendix III 4.
28 Brown, w. L

129892 ooy omkora saTe coLteee Liamany



may be clearly stated or vaguely ixplied. The ewaluative lietaner
should attempt to explicitly state the action step and, based on a
carefill evalustion, either accept, modify, or reject the message ac-
cording to ite merit.

The four raquirements glvem sbove include many of the eskills of
evaluative listening. To summarize these gkills, Table I reports some
of the authors consulted for thig study and the skills which they

suggested.

FEVALUGATIVE LISTENING SKILLS WEASUR®D BY FXMETING TESTS

The tests investigated for this study wvere primerily obtained
through the Testing Llbrary of Seuth Dakota State Jollege. Tests in
reading and thinking were @leo included in this invectigation as are
appeared to be a relationship hotveen:'the ekille us=d in the activities
of listening, reading, and thinking. All available tests in reading and
thinkting ware not included in this study, but the writer attampted to
get a sample of each type in the two areas. The writer did include all
listening tests which came to her attention. The findings of this ine
vestigation are reported in Table II.

The investigation indicated that the two listening tests, Brown—
Carlssn and STEP, attempted to measure listening skills primerily with
a oosprehension approach, giving little attention to the more besic eval-
ustive skills. The investigstion also revealed that the two listaning
tests required the administretor to retd orally the selections to be
tested, which would ellow many wvsriables to change every time the test

vas given. -
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SD®ARY (P EVALUATIVE LISTENIRG SKILIS

A,

Canxebengion:
—1. Comprebension of wvhat is said

2.

3.
1.
2.
3.
1.

2.
3.

4.

L+
3.

Bacognition
.ﬁl liztemr's dehayigrs
—Detarxtrthe—ap=

Reecognition of cuss to wsaning offered by seaker's
vosl qulity and piyaicsl activity
Selsotion of 1deas vartd ressabering

9f the atructwre of rwsgoming:
Identification of centrzl idee

Awmreness of sudardinxtes—poimts
Recognition of arganisatiomal pattern

3 $beEindof syidence gapd appralsal of

Conaideration of the argamnts and evidence [we-
sontad .

baressss of emotioml appeal

Diatingurishing vhether osrtain statements vere
sctirlly statsd or implied

withholding jigment

_ ikar's purpose
Detarwine vbat—the—wsmaker—wants ths listemsr to deo
Juige the mwrit axd-uppiivation of the mterial

X
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TABIE II

SBMMARY OF EVALUATIVE SKILIS MEASURED BY EXISTING TESTS

hensio

Test

~Greene Read-

Jowa Silent

Ke

ing Comprehension

Test

[Nelson-Denny Read-

On the Nature of

t

T

STEP Listening
2]

c

|Watson-Glaser Crit-

ical Thinking
Appraisal

A,

c.

D.

C
1.
2.

3.

s

Comprebension of vhat is said

Recognition of cuss to meaning offered by
spsaker's vooal qmlity and physieal activity
Seleetion of ideas worth remsmitering

&L reagoning:

% of the atrrcture
ifieationofesntral idea

2
3.

Awvarensss of subordinate points- «--
Reeognition of organisatiomal patie

mm@snmmm
of its gmiity:

1.

2.
3

Consideration of the arguments anl evidence
mresentad

Avarensss of ewotiomsl appasl

Distinguishing vhether eertain statements were
actwmlly stated or implied

Withholding juigment

&M&ssg goeeker ‘s action step depigned to in-
stener's behavioce:

2.
3.

$ ma.
Deterwine vhat—the—spsaimr wants the listensr
to do
Juige the merit and application of the material

Brown-Carlsen
M IListening Compre-

>

]

= |Minnesota Reading
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CONCLUSION OF THE FIRDINGS

A eumparison of the twvo Tables indicated that the suggasted eval-
uative ligtening ekills were not being adequstaly covered ty the teets
investigated ia this stady, Although the clementary eveluative listen-
ing test developed for Shis study, found in Chapter III, does not ate
tept to masure all the suggestad skills, the wvriter feels it does
mumwwwm of an evalustive licten~
ing test.



GEAPTER IX

AN ELEMENTARY EVALUATIVE LISTENING TEST DEVELOPED FOR THIS STUDY

This chapter cantains the Elemmmtary ZSvalpative Listaning Test
dsveloped for this study. The term glementary i used in the title of
this tast becanse it attexpts to seasure only a few of the evaluative
ekills wvhich a more advanted test possibly eculd messure.

PURPOSE OF THE TEST
The purpose of this test is toc msasure an individoal!s ebility
to identify the Qaems of sn ozal mssasge, to sslect from ssvmral pos-
sibilities the eorrect sugpgested or implied ssticn of the meamgm, to
dsternine vhether or not cartain ideas wvere «xpreassd in the message,
and of those ideas, vwhich cmee actually ‘supported the theme.

OESCRIPTICN CP THE TEST

The selections for this test are recordsd cn tape to slimiante
variables in the delivery of the material. After listening to an item
on the tape, the subjest anmwere qusstions regarding the theme, the
mggested action, end Oertein ideas expressed in the meseage., The Cest
ocusists of six resordsd messages. Problems I and II are essh two ain-
utes in langth, prohlems III and IV are e8oh four and cme half minutes
iz length, and protlems ¥ and VI are eash six ainutes in lmgid. The
entire test can be taken within a fifty minmte pericd.



DIRECTICES TC THE AIMINISTRATOR

Hand oot to essh mbject taking the test a set of directioms,
one ensvar ahoet, a questicn shest for the two pampls prolilems and cme
question eheet for ssch ©f the six gotual problems.

Require the subjects to resd eilently the DIRECTIONS TO THE
STUDEN? while you cead tham qloud, The first ssmple prodlem is elresdy
auplsted ca the ansver sheet. Aftar reeding the second semple alond,
allov the subjests two mimztes %o answer the qumstioms end then read
the cvrrest enswers to tham, If any questioas arise; try to snswr them

Diring the estual test Allov two mizmies bhatimen ensh salgetiam
for the subjects to mske their respchEps on the ansver sbeel. Baquire
goavuégogwswaogﬁonn»ﬂui!ﬂﬂpggi
mssmge has bean oumpleted, Stop the tape recorder after each selee-
tica, There is a Wlank minmte detwean each celectiom to avoid starting
the nex?t megamge before stopping the machims. At thes end of the test
oollest all paperse,

DIRRCTIONS TO THR STUIESY
You have basn given an ensvar sheot and & question sheet for
this test. Write your name in the sPace provided in the Wpper right

band curner of the ansSver sheet, DO NOT WRITR ANYTHING ON THE QURSTION
SHEEYS,

This 18 a test of your apdlity to evaluste mn orul mesmge. You
vill lieten to eix messages recordsd op §ape. After essh message you
égzsﬁzﬁa.e!:&ﬁ!@rbuisg?



four following tasks. Do not attempt to do any reading or writing wbile
you are listening to the recording.

1, From the four sentences under Themg offered cn the
QUESTION SHEET, seleat the one that mogt glogely fite
the thame of the msssage which you hzawve just heard and
circle the corresponiing letter on your ANSWER SREET,

2, Mon the several possibilities under
listed on ths QUBSTICN SHEET, choose the ection mogt
ologely euggested on implied in the message and circle
the corresponding letter on your ANSWER SHERT,

3. Select from the six statemsnts umder Ideas on your
QUESTION SHEET all those ideas which were expressed
in the measage. Circle the corresponding number of
each such statem-nt on your ANSWER SEEET, Do nothimg
to those ideas vhiech were not expressed in the message.

4. Now, consider gply the statements which you have just
marked, Prom these, select those ideas which ggpport
the themo and cirole the corresponding oumbers on your
ANSWER SHRET. Xor the purpose of this test, support
means anything that diregitly or indirectly emplifies,
developes, illustrates, reinforces, or restates. Do
nothing to those ideas that were expressed in the mes-
sage tut do not actually support the thems,

To be sure this prooses 1s clear, we vill take ono example and
20 through 1t together. Listen while the administrator resds the fol-
lowving selection aloud. If you have any queetions, wait until the en~
tire explan;ntion is completed, and then you may raise your hapnd to ask

them,

%&t&nmg ability can be improved through direct training in
listening comprehension, A recently occmpleted doctoral thesie at the
State University of Iowa reveals statistically eignificant differences
in ligtening performance hy student groupe with and without training in
listening. At the University of Minnesota elasses in listaning inetruc-
tion are held. Tests given before and after the training period indie-
ate an average of 25 per cent gain $h-+1istening proficiency and scme
classes averaged as high as 40 per cent gain., Thue listening defin-
italy can be improved through treining, Take edvantage of the courses
you hawe that emphasize treining in Jistening.

-t »’)
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Now look at Sample 1 on your question shest. There are four
sentences offered for the Theme of this mossage. Seleot the ome that
nost closely fits the theme and oircle the corresponding letter on
your ansver eheet. The correct answser for tbis sample is (D), “Through
direct truining, ability in listening can de improwved,”

Now read all of the sentences under Suggested 4Qticn anmd eelest
the ons that best fits this meesags. The correct answer is (C), "Take
courses in listening instruotion.”

Noxt, read the six statements under Idesg on your question ehset
and select all those ideas which were expressed in the messages Circle
the corresponding nunber of each such statement on your anewer sheet.
Do nothing to statements that oontain ideas not expressed in the mpsseage,
The correct statements are 1, 5, and 6, , Therefore, these numbers are
ocircled, and 2, 3, and 4 are not circled.

Now, reading only thoees statements vhich are circled, decide
vhich of them actually support the theme. The supporting statements
are 1 and 5. Those numbere are ¢iroled on your enswer sheet,

Listen as the adminietrator reade Sample 2. Do not look at the
question sheet until the message has been completed, After you hear it
you are to fill out the answver shest without any more oral instrustion
for thie sample.

(At this point the written directions, vhich ths subjest hae,
are oompleted, The following is found coly in the aduinistrator's man-

ual, The adrinistrator reads Sample No. 2 aloud sud aftervards reads

the correct answere as indicated below.)

E. 4



famls Bg- 2
‘sh ability ts listen vith disarimiastion is extressly valustle
in scdemm evcisty, To fllustrate this peint let me rumimi-ywu of the

his ideas, the advurtisars pleading vith you tc bmy
mest people do not rwally evelustu—the messages thay hearj ratbar, they
respand in a blanket faahion., If a speaker osa ixterest and entaertain
listenvith qpuroval; if they 1like a spe=kwr—tacuuse of his
reputation or his politieal allegianee, they spprove of vhat he mays al-
most vithout qualifieation; 1€ they dislike sa—spexkar, they occadum his
message, In ordsr to be useful eitismns—in our demoarutis eucisty, we
amst-evaluate vhat we hear befors assepting it. Thgrefere, I urge you
to cultivate skills in ewlustive Xistaminy so that yocu ean cistinguish
the dishonsst from the forthright, the real from the fake. Evaimate
v Ring—you hear befors ascepting it.

(Allow the subjests two mizutes to snswer the questicns end then
eal the correet ansvers to them.)

The sorrest anevers for Suuple No. 2 are: Ihemis (C), "The
abdlity to listen witk dissrimination i{s an extrummly valusble skill;®
Suzented sstic. (B), *Praluate evarytifng you bear before sseepting
14° Jdsas expressed in the mesmage; 1, 3, 5, snd 6; Jdeas support-
ing the amt 3 and 6.

If you still bave eny questiane ask them now, besause %hare vill
be no opportunity efter the test begins,
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ANSWER SHEET
Salect the theme of the 280eE0ecesssscssscne A B &@
Select the action suggested ' the message.. B D
Seleot the ideas axpreseed in the meszsage... 2 9.4 @
Select the vhich expport the themesees 2 3 4

Seleet the ideas vhich gupport the theme.sss

Salset the thamg of the BEesaRccccccccccece A
Selvst—the soticg vaggestad Yy the meseage.. A
Seleot the ideas expreseed in the meczage,.. 1
Saleat the ideas whiich support the themgesee 1

Select the theme of the w.-..ooocoo.oo
Select the action suggested by the message..
Select the ideas expressed in the message...
Select the ideas wvhich support the theme.ess

Select the thame of the MeSSEgReccscvcccnces A B
Seleet the actiom ouggested Yty the message... B
8elest the idams expressed in the message... 8
Belect the idaas which support the theme....
(]
é ¢
3
a2 3

Select the Chams of the BOBBALOccccc0000 000 00
Selest the sction suggeeted—ty—the meseage,.
Salect the 18eas expressed in tho message,..
Sslect the 1dsas which support the Q@@ .c..

Sslect the theap of the MBBBAGReccesecccccee
Select the acticn suggested—ty—thomwvssge..
Sslect the idses expressed in the message v
Belect the ideas uhich support tho hempeeys
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the mesBagGessssessevssne A
by the messages..
expressed in the meesagless.
the theme,seee

ch

v B 5%
K
5344
i



QUESTICN SHEET
20 JNOT MRITE ANYIHING ON INIS PAGE

Sample 1

Elgamﬂ institutiams ere doing reemrch in listeming profisiensy.
;_Manmueummapmmwm

Ce. m Mmﬂa of Minnescta hes exdellent listening courses.
D. Through direet treiniag, ability—in2Yistening omnbe improwed,

Mﬂmw of Ninnesota.

Bs -Go- to the State University of Iowa.
C. Teks ovwrees in listening instyustion.
D. Try to improve your listening ability.

{. Classes in listaning instruction at the University of Mimesuta hawve
shoun positive results,

2. A good public speaker is usmally a guéd listener,

3. m. can improve his listening ability without the aid of instrue-

b, 00«! nm are desired in a democratis scaiety,

S. 8kxills in listaning can bs learnsd—through

6. The-Dtats nivereity of Imhudmumhmwdum—
ing,

Seample 2

As Redio ead television are a great asset to onxr sosiety.
B. BExtertaining spesksre are easzy to listen to.
Ce The abdility to-listen vith diswrimination {e¢ ean axtramsly wvaluable

aktll .
D. Politicians are very good persundsre,

A, mtoymndiom oftan,

B. BEwmluate everything you hear before accepting 1t.
Ce If you dislike a cpeeker, don't secept anything he says,
D. You should lieten—withwun open mind, ~
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‘ '{-'. Modern soclety creates an increasing need for diserimination in listen-

2,
3

4
5

6s.
¥ WQ

ing. .

A public speaker often tries to deceive his listeners.

ﬁrttn listening helps to distinguish the dishonest from the forthe
::n;mm'moumomt&ulnm,homalmmn-
s«-; pecple accept an individual's message because of his political
allegience *

h cu‘lutiw listener is & more useful citizen in a demoeratic soe-



QUESTION SHEET

Probtlem I

Ao !mmmmmwmmwuwuum

etood,

8. Prurequisites for effestiveness are bteing heard and misretocd in a
speaking situation,

C: Inordar to be effective a spsaker mnst use proper volume and em-
phaeis,

De If an andiance 1s not paying attention to the speaker, he vill not
bs affestive.—

%umlyWamwonmmnhm

osition.

B. If the speaaksr's wvoios is not lond enocugh ¥o be heard, dantt sftrain
yourself tryingto eadaretand him.

C. Ifyour wvoice imn't vary loud, be stre you spesk clearly so that you
vill be wdarstood. [

De Bpaak londly encugh to be bdaard and olearly encugh to be mierfiami.

Q. A speskar abould use a moderate rute in order tc be effective.

2, Propur—tireath emtrcl Vi1l help to projest the voice &nd to inaruese
thg—volmme,

3. Unplessent vooal quality arises from tensiom in the throat,

4. Kk spamiwr-wust use emcugh wvoluse 80 that he ean be heard in all parts
of the romm.

5. Intervisus ty telephmme may lead to mismiarsCaniding.

6. A speaker must be beard and mdarstood in order to de effective,



D, Vote to change Amwriee's futuwre foreign poliay.

Ho-aﬁmhztnmwhadit»pod
Poliap-ection in eaxrroumding nations inareases Ammrican good will,
3. The Korwmn situstion—wes—=s—Tesult of the eontrolling perty in Vash-

ington,
4¢s The shooting oould bave been stopped defore it tegan.
5. The mud in Kcrea makes truweling ty foot wery diffieult.
6. The scldier in Koree axpedta death with evary splatter of tnllsts.



QUESTION SHEET

2O NOT VRITE ANXTHING ON THIS PAGE

Problem IXI

I - oaly pereon vho ean know exactly what a vosrd msans 18 the umes of

*

Ba. Many pecple confupe reality with vhat they think it ought to de.

Ce There are many pitfalls in commmiocation.

Dy  If people are to awid sisummierUtandings they smist use the same
vordfor-the seme thing,

Aation
mug.mtlwm«sﬂn interprutation of oardsin vards,
B. Den't confusw reality vith what you thisk it ought to be,

Cs T¥y to egree On word definitions with the persons with o Jou ere
oammmicating,
D¢ You sbould alvays uee the same vord in the same \ay.

H.mmwwuwmtmomuwh.

2, Vords whioch are indefinite in meaning are often used as {f ¢y mant
samcthing fixnd and definite.

3« Oftan the dafinitiocn of a pertieular word vill end an argumamits

4 Chllaren are allowed to leave s6hool at the age of fiftemm.

5. 'The vord lxpeficisl hes a fixmd and stable mesning,

6 Clear language is necessery for elear thinking.
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were telsphones in 1791, thay aleo wvould have been mem-
ticned in the Athimexviment.

Vire tapping would de limited to gullty persms.

Podernl officers are handisapped in thelr hunt for subversives £
they eamot tap dres,

Vire tapping takes aWmy a person’s proparly vithout reccipmise.
The Attorngy Gemeral's offioetamrepply w1little quist—blaskmsi) o

mmbers of xNEIees,



QUESTION SHEET

29 NOT WRITE ANXTHING O IHIS RAGE

Problem V

%Mmmzummymmmwmmw

Bs College life today is chaotie, exhsusting, conforming, end artifieial,

Cs College should teash an individual to think for himself,

Ds Our college cempuses are preparatory schools for the golf eourse snd
the calub porch.

fumppisf otn

A for yourself; doanl't socnfam to cthers,

B Reriwyour-oollsge mumom,hmmwdm
fhings to belanes the sperficlality,

Ce thmmmmuwmmw
o8 of cmpus life,

Ds Do Bmy with oellage adtivities,

&ml&h axagte nllofthodunVs onsses,

2. The ocollege studmt®s 1dea of succesa gfter wrk,
servioce, and sincerdty.

3¢ Cellsge lif'e 1s rough 1f one faile to cunform to the mold of his oem=

pad,

A The Nitigh stuient is interested in \hat his univeretity will make of
him,

S. The mmder of co0lleg® esotivities tamds to increase with a rise ia the
nindar—-of-students.

6. A sollega edusation belps s student to think for himeelf.

T8



QUESTION SHEET

20 NOT MEZIE NTHING ON JHIS RAGE

Problem VI

h-smmueummwemwsumw.

B. r-z«m.mmm.mwtewzumm
C. mm;mmmmtmmummmwm-r
De mzi-uummathennormu

L.—ﬁ-m—ummhmudhiulmrorahﬂdun.
B. Deat be afruid to say ®¥o."
Bagardlags of the cost, go wbat you fesl 1s right,
D. You sbould halp to establish genaral eminomioc ev®urity if you waut
’-'dmv.

§. axrisan colleges ednit fallure to mirtain integrity bessuse WOy
foar sooncatio failure.

2+ Omoch-attendancs has been increasing during the past five yeare,

3. (One of the results of this lack of integrity ie a marml fNtimre,

4. Proxising plogywrights dreg their talutsthrungh the guttar bessuse
gatter<ttterature pays.

6. huumwotmnuwhlmdbmmotm
athlsten.



SCRIPT FOR THE RECORDED MATERIAL
Problen I

Two of the first duties of a public spesksr are to be hemrd and o
bs umdaretood, Without either of these factore a epeaksr capmet be of-
fective,

Firet, let's comeider being heard, The epeaker mist have enffi-
clmt wolume of voice to be beard in the back of the rocm in a publie
speaking situation. He must epeak loudly encugh 80 that everyme ia the
0GR Gan esuily hear him without struining. If a listenar has to etreia
to gst ubst the speaker is sxying, he vill probably socon tire of the ef-
fort and let his mind wandsr to another sudject. Naturally 4f the and-
ien0e imn't puylng attemticn, the Speakar cun have 1little effeet wpon it.
fTharefore one of the first duties of the spuakar is to be heard iy his
endience in order to be effective.

Bovw let's consider the secoond pointesthst of being emdwetood.
The story is told of the reporter who interviewved a furmsr by telephame
and reported in his nevspeper that ths farmesr had just purchased “2008"
pigs. 7The farmar bad actmlly told him that be had bought "two sove end
eight pige.” A difference of only one sownd resulted in en error of 1998
hogs! Exrars of this ssgnituds do not often cosur becsuss the eontext
prevents them, but many tines a listener is eanfusad unti) eamsthing is
ssid later in the diecussion to alarify the point; msantime, hovever, the
wmamorwemmmmh_-&mmmm. Even
though a speaker has a 1oud, earzying voioe, if his vards are not Qsarly
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pronownoed so that the listener can wnderstand them, there vill be 1ittle
effegtiveness.

In stmmry, thes, a speaker mmst be heard end umderstood before be
cen assomplish anything else. The next time you have to spesk before a
@©owp of people, reemmber these two points: epeak loudly emough %o be
hesrd and clearly emough to be understood.l

Problem II

The order is, "Forvard mareh"—end off they gov, feet sucking a-
gainst the Korear mud, every bone crying, "I'm tiredi® The order is
"Mop and eat"=and they flop and try to eat, no metter hew little they
1ike the foode The order is, ™Take hill number 63]"—and thay fight for-
vard, not ready for death, btut expecting it with every splatter of bulletes.

Then, in the quiet moments, one soldier vill turn to anotber and
kalf grin and say, "You never had it so good.* A joke—a classic Army
Joho—=but thess days it has a real bitter note to it. Because at the
ssme time everyone is vondering and eaying: Did 1t have to ocome to this?
Couldn't the shooting have been etepped before it began? What's the mete
ter vith our foreign poliey? Wiy didn't the Administration cee thie oom-
ing? Must we keep pgying for their nistabee? What? VWe've never had it
®0 good? COME INTO MY FOXHOLE AND SAY THATS

All right—the damage 18 done-=and we all knov what has bean bedly
begun must be well ended., But—shall we forget or forgive thoce whe

Tmptod from Beterial in Alan H'. ¥mroe's
of Bpoegh (Chieego: Scott, Foresman end Cempeny, 1935’, PP 12%15,




hlundefed? Wil you? Do you dare? Will yoo trust imsrim's futare for~
slgn poligy to those respanmible for Xorwesa? Is thie offiaial fudling
vhat you vunt for fhwias? You kmov it im™! BNot if you wilue the
1ives of your ense Not if you wmlue your oun life ead valfure ead thad
of your famdly, Not if you walue the pease and prospurity of Amxita,
So=goa V111 wnt to olemn house, You vill want to mmep out of pover
the Adminigtration that twonght your oommtry to this. You will wete In
a way which vill be of benefit to your oommtry and mine.2

Problem IIX

I beard a iMrese exnlainming eboat her mmid the other dxyt *N's
no good, X don't pretend to understend her, and she doesn't wmderstand
me. Ve mightn't be speaking the same language.®

Nov, vhen two pedpls carmot reach g mxtual mmderstanding, it 1s i
fregamtly beszuse Way intarpret the smme word diffawtly, or besauss :
t\hyy use diffgrent wrds for the smme thing, In Chie partimilc emge,
mistress and mid ®xld oot eges m the aast interpretatiom of eayly
vising end ecming home 1584,

I pecple arve to live and work together emicably, if dispubes are
to be settled without resorting to viclence, if discussion of problems is
4 lasd to fruttrul results, then the partise emamrned mmst "speak the
teme langmgn.” That is, thay must see e to e v they ecms %0
iatarpret Nndumenita)l temns, They mmst use the maxe mams for the seme
thing, ZXo fast, vamn the partiss to a disgute hawe mrtually agreed o

2 Adapted from an wnidentified elipping of a newspaper advertise-
ment sponsored hy the Republican State Cesmittee, M. Harvey Teylor, Chair.
man. The newspaper and date were not acdéssible to the writer.
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how to interpret some particular word, very often the dispute is as good
as cwr.

S0 our mistress and maid will begin to "spesk the ssme language®
vhean they have agreed ca the definition of garly end Jaig. Bt thad
defiaitian vl not apply to other people iz differwnt cirwmwtances.
W@at 1s Jzig %o a ailkman on his mormniag ruvunds aight well be gaply te a
bdask cdlerk) emd vhat is gurly to a tright young persmn at a aight elub
1e 11ikely to be Jate to a staid spinster in a ecwmtry village. You emm-
2ot wse such terms as g47ly and Jate in a diseuseiocn wntll you have de-
taruiped their precise msining emd applicatioa. 4As loag as they wvmadn
vagus and indefinite, cunfusion may arise, mnd differwmt Dechle mey put
different coastructicas on >,

Another obstaale in trying to reeck mxtual wdarstandiag 1s the
fast that mxy pecpls eanfuse reality with vhat they think 1t ought ¢o
bs. Supposs smme political reform 18 proposed. We do act btappem te like
1t, perhape, becsuse it would msan disturbimg owr usual mode of 1ife.
Then 1t 1is wvery tampting %o call sush a rroposal IRCoRSAliNtigmsl. Bet
batsuse it emnfligts vith the Caastitution as 1t setmlly exists, buwt
hacanse it confliets vith our ides of vhat the Camstitution cugdt to de.
Than we @hould Yo using a tern vhich caght to have a dafinite meaning in
& epesial private sense of our cwn, which we leave cmvenisntly vagne and

indufinite,

We also find the reverse prveess at wrk, Vords Wiad are in-
dafinite iz meaning are often used as if hep meent something fized ead
dafisite, samothing which cen be nmsured eraxding to scms sbeslute and



perisnant standard, vhich, sa a matter of faot, does 2ot exist., I neam
suahh vords ss "benefiaslal,” "harefu),” "dangerous,® “objesticmabdle,® amd
the 11ka, It is usaless to 0call a project hemadicial, wless yvu make
it plain vho 1s to bemerit frum it. It is usalass to cal]l samsthiag gh-
degiicaalble, ™iese you explain vho is joing to ebjest to St. Toe oftam
sush t@wms are ysed rather like blapk cheques vhioh ths readsr asn £111
ia to his taste, The cnly psrscn vho oam know exactly st s st 19
the user himself, end them he prolahly has his o\a ressces for not bedng
axplicit, Prolahly he doss net veat tc comxit himself t0o dagply. Bud
often enough hia ovn 1deas are too vague to be put iate precise tams.

As you knov, the schooleleaving age was a year or $wo ago raised
% fiftemn. &t&ﬂhmnﬂoﬂhi&w.ﬁmlm&ltmh
eter hegfigia] employment. Bemeficial to vhem, we should 1ike to lmew.
The ahildren thamsalves? Or is it the purwts, or the emplayer, or \he
ceammnity at large? It really does meke a 41fferemce.

8o, vhen we hear of & bamaficfal or desireble sehime) we should
asks "Te vbam?® ‘ben we hear of a mowwsmist Galled gulsgpgive, oF ppye-
IigmiIy, o daghaustive, ve are quite just*led in taguiring what it e
ging to upset, or shange, or destruy. If preeise infermatica is not
forthoouing, we should prebahly not be far wrong if w susSPested that all




Problen IV

I the Presidmt set w a bootleg vhiskey still in the White House,
or the Semate operzted sa 1llegnl gamhling establishient in cme of its
Qsnous reams, peopls would 1ift an eyebrov at such a vmten violatiom of
the lav on the part of those who are swegn to upheld it. But vhen the
Attanqg General announces that he would like Congress to let his FBI
agmts and Arxy sssurity officers tap private telephone cunversatioms,
people alap their hands joyfully. Yet the prinoipls is emsetly analo-
@ous, for the Departnant of Justice is svorn to uphold the Gamstitutiom,
vith its gunarmntees of individusl rights and freedcms, incluvdiag freedom
from arbitrary searches and seizures.

of ecwrve, the Attornsy Ganerel has a retiocmalisation, This time
the vire tapping is for csres inwvolving nsticoal security, A fine, vagns
«xressisn, They dem't ask for dire-tapping privileges for cmvisting in-
oome tax violaters, kidmapperwy or svindlers. Ko, the Attarnsy Capersl
ealy wunts tc be allewed to esveadrup on telephcme conversaticms wbere
thay cuspect that somebody is spying or giving avey seorets. Thay doa't
hntoh'!m. just suspicicns-and they vant to be the caes te
Mid.'h-‘toéoit. vith no interfarende from the eourts.

Mmmm‘-’alm? Thare vould hardly be ea innesent eom~
versstion betveen a young man end his sweetdeart that vould be free from
having & hired mmoop hreathing down their necks. And mo doudt making e
Mgmt‘mummm.wmummtug. 1f neo-
samry, to estadliad aliemation of artuuafifthoymmmh offa

Of ecuree, Ve mmst be socuwre, That is axmcotly uhet the 4th
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Amadniat saye--"The right of the pespls to be meswre in their psreams,
houses, rapars, snd effests sganinst wrwasmable csaredes and seistres
shall act be violated." They didn't have telsphomss iz 1791, or tale-
phene ecevarseticas vould certeinly have bean added Ly the Fumding
Puthare. Thqy are just as private end personsl as pepare) there is me
relsvent difference thnt I can see.

It has tekmn centuries to dsvelep end ostahlisb safegmmrds against
inwsians of privacy Yy poliee wvhan they are on the provl for evidmas,
Searsh varrents are not issusd umless there is positive evidanse of
wwmg-doing sad the eitisen vhose bouss 1p esarabed vitheut s wmrraat em
obtein redress through the courts. Wire tapping is indiserimimxie, Lt
oimet be limited to omly the guilty. UWire tapping 1s to be doms mmruly
oR suspieicp; thare would be no vay for a p@san to oBtain redress, sinee
he vill net kmov ubsther his linss sre being tapped umless the polies tall
hin,

The cunly explanation I can thisk of fer Chis dangarcus and {11 oé-
vised proposal is that the Attarngy Genesul is searetly aimiag to destry
the imdespendence of the legislative dody, If he ean tap vires of Com~
Sesmmen and Sematers without anyvos's belag the wisar) be emn dig Wp all
esria of dirt ca them. And vhen it eames to dissgreemints bestwmen the
Addnistration and the Congress, the Attornay Geseral's offiee ecsn apply
e little quiet hlackmmil. Ch, I kmow this wild be demied, but 1t fits
the nuota,

niomﬁrw.&uhm.&awm'omuw
meniupenss, and this is vhat the vire tapper does. A persca‘’s ecanvazwation



and vords, just like bis writings, are his own propertye The dilemmm
dbat eafronts us is simple and clear: Either we strungthan curselves
against the enemy vithout bty taking every precaution agsinst sples, neo
matter vhat the cost; or we strengthen ourselves sgainst the enemy witb-
in, Yy stending wp for justice, liberty, and ecanamio prosperity. If we
do the formar, we vill have vire tapping; if we do the latter, we shall
preserve the heritage of our forefathers.s

Problem V

This audiencs offiers a favorable ccoesion for my subject, ome that
Seuches eollegs life. Your intercest here proves that you are Shinking
of the more serious features of campus activities. So with confidanoce I
¢lve you the words of a challenge flung at us from the pén of en eminent
writer, vho has stateds “The chief differwnce betwean the Britiéch and
the Amariean student 1s that the Eritish stodant is interested in vbat
his miversity will make of him; the American student 1s int«rested caly
in wvhat peopls vill thimk he 1s.® In other words this oritie has said
that the one seeks growth end progress, the other outward show; that you
aad I are yrvimiare; that wve are not seekxing for ¢rue vslues in our col-
1age edicetiocn, but for a mere polish that vill give us oaly the sppear=
ante of the ocllege—btred.

With this challenge before us let us drav a picture of campus life
vith sueb oclerity of purpose, such hcnesty of intention, such eandor ef
statemamnt and accurucy of delineation that pgpl.ng beck from the canvas

A Adapted froo Mamrve C. Beardalgy,
Cliffe, Hew Jersay: Prentice-Hsll, Ins., 195:>), pp. J12=315,

. |
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ve may sxy,; "There are our faults, those are our mistakes.” Permit m» %o
mke the pleture with lzvad etrokss, elloving you to apply the tints end
the hmpa, Lat us begin,

First, oollege todsy is chactic., It 1 lmsisr then the traditiom-
el three-ring cirous, you end 1 the porformmre tiying to play ia all three
ringe at omce, It {s a salad of multifarious sctivities, with a dressing
of sthocl spirit emriching the taste of the whcle and a dash of asademde
pepria giving « pmgent flavor.

Next; college 1ife is exhausting, We eitonr the aress of eamped
11fe; we study; ve plan great scholastio triwhs. Sooa enough we Legia
emrching for the livellest psth amidss the Bm.l.v of oollege evumts., We
cannot stand the pace, and ecvery Jums sees us friyed end Dedruggled. IV

is a 1ife that exacts all the vitality of which we are pessessed. Iitlle .

tims 1z thers or repose end almost mo time for miet thinking., Y do=
i:EE-g!oof-lraooF&l'cliﬂono&t
lege activitiss vith the inerease in the sumbar of students, It seems as
Wough the student’s parpose is to scllest wsay ocllege pins, balges, hew-
ors, snd pleturvs in the ocllege publications, and to de comsidered a
Mg’ man on Sampus, With sush an sxistemce for four yeers should we
mrvel that our average college graduite is a veary, sophisticsted, blase
ipAvidusl with a coe-trask embiticn, end that merely of gaining premine-
enoe in the sight of his fellow-men even at tha Gost of abeating mot caly
bimself but poelety also?

And next, ocllege is comforming. aowtil. is going to college
exclusive; scoiety has deerved that her youmg ;@0pls be fiven equal oppor-
tunity in seeking an education, From the fimust howes snd from the most
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asdioere homes wo eome, bringing our own cherished college purpose vith
us, anly to loee it in the stamping mill of college mnfuoraity. At the
ad of our senior year we Ray vall waoder vhat the prpose wvas, and hew
ve ocould have lest it. An odssrver of life might wtoh with plsasure the
frechman vhile being stripped of idioeyncrasies that might distinguish
hin frem the arowd; rough is his path if he fails to conform to the mold
of his particular aampus. *Think for youreelf® has beGoms an emply
phrass. &y should you and I think for curealvee vhan car imstructors,
our textbooks, cur superiors have doas @ll our thinking for uwsi

And finally, college life is artificial. All the folbles of our
eallege life can be pictured Yy saying, we htr a country=club attitude
of ximndi. Our idea of sucoess five years after graduation e, nst dard
wvork, not service, not sinmrity, but a teo-thousand @ollar selary, a
big ear, membership in a golf elub, and the name of being a big man in
the ommmity. Ouwr college exmpuses are being preperatory scbecls for
the golf ocourse and the alud poreh,

80 nov the picture 1s drewn, There it is; college is chactio,
sxhensting, emfuruings ertificial. Well them, vhat is to be dome abowt
1t? The extermal exvitemmt has crovded out internal dsvelopmeot; that
saparfiociality has seeped into our very thought and act.

If we could frame an ancver to the challenge, perbaps it wvould be
something 1ike thie. We would not say, Do ewvsy vith all college sctiv-
fitien. Ve wvould not say, Abolish sll oollege soeial 1life. Rather we
would sgy, Let ue check the #ving of the paifmiun of oollege 1ife vhich
has gooe from the extreme sincerity end restraint of the old Nev Pngland
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ccllege to the fevarish superficlality of present-day cuspas aotivities.
Let us just tone down, lLet us use this animeticn, this life, this vi-
tality wve poseess, for enough serlous things in college life to balanes
the 1lighter. We can pramise ourselves that W at least vill striwe for
these internal restrainis and for a life of genuinenesc and simcerity.
Ve can desalare ourselvee masters of our oun @ollege destinies.’

Problm VI

Probably the most videsPread term of oontespt in Amsrica today i
“He's just a yeo-@en,” Ko co0 Questicas its meaning. It demotes a msn
vho bes sold out, a man vio doos not dare stand on his prineiples, Com~
petent obesrvers tell us there are eowtless yes-men in the United States
today. Take a lock at ocur fastory wriars, who, senth after month, tura
owt mmrehesdiss vhieh they knov to be thoddy and sdultereted. Of all cur
n{lliors of wvorkere, how many teke pride in vhat they made? Yot bov many
dare pay the price of refusing to make 1t?

Ve find in /maries s multituds who sell these cosmodities which owt-
rage their etandards of walue. TNey lie hlatantly to tell the public that
tmd produots are good, that impure is pure, that ugly is besutiful, They
nay got used %0 it; they aey evn tske pride in moumting sales; dut eame
plate behind the ascummilation of subterfugé there 1s a man vhose spirit
deplores that he cannot do something he belisves in.

No doutt you have heard of editorial writers vho keep charts indio-
ating the editorials to vilab they personglly can subseribe. An sversge

3 adapted from a spesch by Prannes Eillefer entitled The Challengs
to College Students,® Interocllegiste Oratory Cantest, 1936,
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soore 1s one out of sever] The other six, vith the sscxmmnying intallee-
tnal abesemant, ere the price thay pay for their jobal—the price of in-
tagrity! In )ike mamner prumising playwrights and nowelists drug their
talents through the guttear because gutter-literature pays. The writer
«rushes his fingst seneibilities, maraly to hold a stsady-paying job,

The price of integrity s too high! Pev dare pay it. For the prise may
be the job, and the job means 1ife or death,

We eall knov athletes uwho, as studants, cannot pess artrma@» «xERS,
psy the fees, or even live under existing rules. Bt presto! if thgy
cxn %sviwvel hip® a foothall, every existing :ule wanishes. \Rat of the
huadreds of oclleges that ere bresmly bidding for students by dangling
before their ayes workless jobs and wmearnsd seholarahips to sustaia
languishing treasurias ead ever-avuting expenses? With the doors of
ten colleges slready tmrred, others, fearing the Gams, have ahosen to sd-
wit any studant ruther than 20 stadant, bridige him 4f nesessary. Com-
palled to investigate this saandalous treffiec, the Americen Assoeiatiem
of Onlleges emimged with tbe statement that "the tusiness world hes had
fov prestices in msthiml cogpuetition that cennet be matoched somevhere
in the college wrld,® The imarican ocellege adauits Chat it has felled
% mintain stalwvart prineiples of integrity because it fears eeceomie
fallure! o

Our economio failure is unquestionably an acoompaniment of our
msrel failure. It 1s pot popular to megdica susk facts, but ve are an
imroral nation., Our disrespeset for lav is evineced in a thirtesn billion
dollar annual arims bill. The lewdness of cur taste in the movies has
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attached opprobfiwn to the entire industry, Our ladk of a ssnse of sooial
respousibility hae cast a shadow of doubt over our office=bolders as a
class. loose soxual r3lationships have produced an appslling increase in
divoroes., Living in the ehadov of thousands of elmréh spires, £ifty mil-
lion Amsricans belong to no church at all., In the face of these facte
there is an ominous wvarning in the words: "Bé not deceiveds God is not
mocked "

Economic suocess has bead cur mnational ideal, We have been 80
busy worshipping before the shrine of matarial achievement that ws bhawe
forgotten to 1ive. Encoursged by the optimistic belief that every alerk
vas a potential Charles M, Schwab, we have bean led to mortgage ourselves
to the hilt to put up a €ood frant—byying things we do not need vith mon-
€y we chall never have, In oountless cases the priee of integrity is the
sum of the next lot of installment payments.

American geniuses have produoed a miraculous array of timeo-saving
and lebor-saving inventions. Machines have replaced meny jobs have be-
came precarious; and the constant threat of unsmployment bas filled our
soul vith an acid of fear. And the prioce of fear ir integrityl

As to our national ambition for wealth, it already begins to appesr
that the terrible experiences of the past Iive yeers are bearing fruit;
for the first time in their lives Americapp everywhere are beginning to
resligs hov few of 1life's real values lie in money. The preliminary step
in our striving is to establish economig';%acurity. Assure a man of his
job, and his instinotive Americanicsm will ;nnntoe bis being a man and
not a rubber stamp., We must redirect our emphasis and put first things
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first, The important thing is not the job but it is what the job implies:
freedom, the right tc eay, "Nol* Our battle today 1s not for the means
of living tmt for life iteelf,

America, a nation emong nations, wmivereally crowmed with success
in var, treaties and trade; blessed with every matural resource; gunius
of ssienes; @halienger of the world im art and literature; the most fa-
wveyed, most fortumste, most wealthy nation im the world, is a nation sunk
in the mire of defeat, not from the Flows sf fareign enemies, bLut W a
strectural weakening in cheracter, &She eannot afford inftegrity.6

® Adapted from Winning Vol. VI,
"The Price of Integrity,” by Paul Marreim i Yorks Boge loble,
Publishers, Inc., 1936), pps 129-135,



CHAPTER IV
THE TEST AND CRITERIA OF A GOOD EXAMDIATION

The purrose of this ehapter 1s to oampare the slemantary evalua-
tive listaning test developed for this stady with the oriteria of a goed
emzinstica. Ae this study 1s caly a repart of progress tevard the en-
perimnntal developmast of an evalustive listening test, reliability and
walidity have not yet beem estadlished,

EELIABTLITY

The reliability of a good examinatich depends upan its ability teo
messure consistently whatever it msasirevs, The tsst abonld be objectively
sacred, should oantain a large mumber of items, and the items sdoald repre-
smt an sxtensive sempliag of the meterial.l

Gne meens of establisding reliability for the test dsvaloped for
this study wvould be to use the plit-half eethod. This Process eorre-
lates the pmmbder-right secre of the oddenmberad items vith the smmdex~
right of the evencmbarel items.2

In an attempt to occostrust a reliable test, sume effort was made
%0 vary the items from eegy to difficult. TRers wvas difficulty ia fiss-
iag en euthority to support the theory that ome type of speech $s harday
to 1isten to than smother type, beeause of e leck of exparimmmtal date
in this area, Hovever, Nichols and Levis indiceted that in an unorganised

Y 5. Murrey Les, A Gidde fo EMpi in Secondaxy Sehegl (New
York: D. Appletan-Centwry Calpenyy,

2 Kenneth L. Bean, Comgtruetieon of Liucatiomal and Berscunel Teste
(Bev Yorks McGraw-H41l Bock Companmy, Ino., 1953), pp. 167<168.
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spesech the listener!s task of picking out the central idea, the suggested
or implied, action, and the structure of the argument as a whole, is defi-
nitely harder than vhen the spcaker clearly states his purpose, the de-
velopment used, and the action he vants his 1isteners to accept.3 There-
fore, the writer assumed that gradients of factors pertaining to oclarity
of organizetion would to some extent contritute a variety of items from
easy to difficult on the pert of the listener.

For the Summer Conferense of the Natiomal Socliety for Study of Commam-
iocation, Dr. Carl L. “ilson prepared a paper entitled "When the Criterion
Is Clarity,” in which he listed various criteria for a clearly structured
meseage. This is an untested hypothetical 1ist of factors which he aseumed
contributed to clarity of structure in a message.

I. Unity

Unity can best be pguaranteed Yy converting anmy implieit
proposition of policy into an explicit one and arraying it
wvith the necessary four subsidiary propositions of faot, the
nececeary relation of inference-~to-evidence, the retention
of the neceseary coordinating conjunctions, end the die-
playing of appropriate indentions and symbols. The fin-
ished product is a complete brief accompanied by approp-
riately subordinated supporting evidence.

II. Coherence

Coherence is more likely to be achlieved by:
A. Ueing:

1. Linear development

2. Relevant forms of support, with relevsncy evident

or established

3. Relevant content in the support
B. Avolding: a

1. Cireulsr or spiral develogthents

2. Misplaced modifiers

3. Hazy end faulty reference of pronouns

4. Disagreemsnt between verb and subjeot, promoun and

noun. ¥
5. Undeveloped ideas
6. Unfamiliar undefined terms

3 Nichols and Lewis, 52.
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7. Changing referentes vithout warning
8. Enthymmmmes
9. Truncated shaine of reasoning
10, Invalid chains of reasoning
1l. Unvarranted inferences
12. Unwarranted generalizaticne

I1I. Emphasis

Enphaels 1s more likely to be achieved by:

A, Using
1, Deductive arrangummt
2. Initial, medial, end final sumnmaries of each per-
agraph, section, division, and whole
3. Stated topiec and theme sentences
4. Announced transitiones
5. Announced forms of eupport
6. Normal sentence order
7. Parallel structure at coordinate levels
8. All conjunctions named but "and®
9. Proper proportimn of ¢oncrete-abetract, specifio-
general L5
10. Application to the receiver eithexr self-evidant or
made munifest
B. Awciding
1, Unstated acsumptions
2. Flgures of speech
3. Suggestion
4. "Nolee® in voeshulery and presentation

Gradients of each of the atove fuctors could be contained in the
items selected for an ewvsluative listening test, along with others such
as shor¥~to-long, non~controversial-to-controversial, non-emstionsl words-
to-aemotion~laden words.5 However, for the purpose of en elementary eval-
uative listening test the writer chose the following factors to be gradated
in the itemes selected for ths tests

deductive=to-inductive developmant,

explicitly stated theme-to-implicit’ theme
amoumnced transitionse—to-no transitioans

Z Carl L. Wilson, *When the Critéften Is Clarity® (Pgper prepsred
for presentation at the Summer Conference of the Natiomal Soclety for
Study of Commnication, Estes Park, Colorado, 1958). ppe 2-3.

5 Nichols anc Lewis, 19-21,



ovidet eprlicaticn to the intended receiver-to-
impllcit suggestica
short-to-lonyg

The massages used in the test were adapted to contain gradients of
the five abova factore. The writer analysed the organization of caeh mes-
sage and deenribed them in the folloving way:

Problem I
Deductive
Explieitly stated thems
Announced transitions
Self-eviient
shert (2 minutes)

Probhlem IX

Inpliocit theme l:

No transitions o

Implicitly euggested application
Short (2 minutes)

Problem IIX
Deductiva deralopuent
Implicit theme
Transitions

Implicitly application
Medium length (4% minutes)

Problem IV
Induetive development
Implieit theme
No transitions
Implicitly application
Mediun length (44 minutes)

Problem V
Deductive development
Explicitly stated theme
Amnouneced transitiods
Self-evident lication
Long (6 minutes

Problem VI -+~
Inductive development
Implieit theme
No transitions
Implicitly suggested application
Long (6 minutes)
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A group of expartsé were invited to discuss the elementary evalua-
tive listening test. Their quzlifications ae experts were baged on their
positions at South Dakota State College. The group agreed on the above
analysis of the 1tems in the test. Therefore, based on the theory that
an unorganized speech 1s harder for the listener to ¢rasp, Problem II
should be somewhet mors difi'icult than Problem I, Proulem IV should be
more difficult than Problem IIX and both Probhlews IXII and IV should be
harder than Problems I and II; Problem VI ehould be more difficult than
Problen V and both Problems V end VI should bo harder than Problems III
and IV. Although a high degree of reliability has not yet been estab-
lished for this test, the abuvs factors I-ﬁdicated thet 1ts reliability

is wvery promiesing.

VALIDITY
The wvaligity of a grod exmmination depends upon the efficlency with
vhioch it measures what it attemptes to msesure. 4 test can be described ss
valid cnly 1n oconnection with its intended use end &t ite intended ability
lovel of subjeots. Therefore, a test oould be highly valid in one situa-

tion and highly invalid in another manner.?

© The experts involved in the discussion group vere Mr. Edmnd G.
Blinn, Assooiate Professor and Acting Head, Printing and Rural Journaliem
Department; Mr. Meynard Fox, Professor, Englich Depertasnt; Dr. James M.
Aarrison, Associate Professor, Muglish Department; Mies Eva H. Nelson,
Assoolate Professcr, knglish Depmrtment; Dr. Merion L, Shane, Associate Pro-
fesmor, English Department; Dr. Donald E. Sikkink, Aseistsnt Professor,
Director of Forensios, Speech Departmemt; end Dr. Carl L. Wilscn, Assoco~
iate Profersor, Speech Depsrtaant, .

7 Harry A. Graseme, Albert N, Jorgensen, and J. Raymnd Gerberich,

Measurement and Ivnlustion in the Secopdary School (New Yorks Lomgmans,
Green and Coapanys PP 53=54.
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For the purpose of this study the gronp of experts mentioned above
met an two cocaglons to discuss the correst snswars for the lietening test.
Esoh mgmbar of the group received a copy of the test several days befure
4dde mscting., The first meeting revealed that the test had to be revised
&8 there wvas too much subjectivity involved in snswaring the quastionse.
The test vas revised 2s vas indicated in Chapter I, The group again met
%o discuse the revised test. Zach member anevared the questions end ccm-
pared his respoases with the rest of the grogp. ‘ben disagreament arose,
‘the mmmbderes gave reesoms for the choices thay had made. Through the pro-
‘coss of dissuseien, with mimor rovieions in the test, ocmplate agraemeat
vas reached ss to the correst anevers, Althrugh a high degree of velidity
was not technioally proved ty this etudy, the above process indicated that
it was wvery probables.

ADMINISTRABILITY

For guod administradility of an exssination all ecnditions of ed-
ministration should be elearly specified. Direct lastructions to the sub-
Ject taking the test should be clear and simple. han a partioular type
of rospamnse 1s called for, it siculd be clearly illustrated in ths test ly
cse or more amples,® Considering the above criteria and becmmss of the
faot that no problems arose during the Mmtlouofthotut. the
writer felt that the evaluative listening tédst developed for this stody
bas good administrability.

SCORABILITY
For good scorability of an examination objective type questimms

8 Ibid., 68.



53

should be used and the responses should be obtainable in a simple, rapid,
and routine mamer.? The writer felt that the test developed for this
study fulfilled this requirement.

CONCLUSION
Although more experimmnta) work is required before the elementary
svaluative listening test ean Lecame a proved measuring instrament, this
chapter has indicated that itz probebility of possessing the criteria of
a good emmmination is very high,

9 Ibid., 70.



CHAPTER V
A GENERAL SIMVMARY OF THE STUDY ARD SUGGESTIONS FOR FURTHER WORK

For this study the writer has surveyed scms of the litersture in
the fields of listening, resding and thinking in an attexpt to ddseover
vbat evaluative skills were suggested by the suthors., She has slse in-
vestigated the existing listening tests vhich came to her attention emd
tests of reading and thinking, From this suvey the writer has estab-
lished that thare 1s a need for an evaluative listening test. The writer
developed an elemsatary eveluative listening test and described its re-
1iability, wvalidity, administrability, and seorability.

SUGGESTIONS FOR FURTHER WORK

Thare 1s mueh work that could be done to ocontinue thie study. Scme
suggestions aret

l. The test developed for this study should be administered to mmy
subjects, vith revieioas if necessary, in ordsr to establish a high degree
of reliability.

2, 8teps should be teken tc establish the validity of the listeming
test,

3. Another form of the test should be developed to enable measure-
mant of ability before and after a unit of .ﬁutructim in evaluative lieten-
ing,

A« A unit of instrumoction should be developed to inmclude the best
methods of teaching evaluative lietening skills.

5. Other skills should be added to those in this test to create a



mere advanced listening test.

6. A sustained study of the whole process of evaluative listening
abould be ounduoted in order to determine what all oould be tested.

7. An attempt should be meds to isolate various factors involved
in the listening test in order to determine all that is being mmswred,
S8ome such feotors are reeding the printed material apd the lecatica of
the subject in the room during the test pericd. If the subject is a elow
Or poor readar, those factars vill affect his adility to read the state-
amts on the question sheets. If the subject has hsariang diffisulties,
his location in the roam may affect his total reeponse to the test.



APPENDIX I

CORRESBPONDENCE REGARDING THE NEED FOR AN
EVALUATIVE LISTERING TEST

A« Dr, Sam Duker
B. Dr, Ralph Nichols



APPENDIX IA

BROCKLYN COLLEGE
Bedford Avenue and Avenus H,
Brooklyn 1C, N.Y.

Department of Education Oeteber 14, 1957

Mise Dorothy West

Speech Department

South Dakota State College
Brookings, Soutk Dakota

Dear Miss “'t,

Thiz is written im reply to your lstter of October 7. I wish
that I could be more helpful than to say thaet your project sounds
most interesting and vorthwhile to me. I do not know of any test
of the sort that you have in mind.

I am inclined te agres that such a tast as you mention wruld
be of much greater value than the kimd of eomprehension teste now
available, You will, of ocourse, hawe the same problem as the makers
of those tests. How do you establish velidity? I am puszled no end
bty this question and have not arrived at any sort of en enswver that
satigfies me.

I am working on a revieion of my present bibliography and
vill gend you a cepiy vhen I complete it, in the hope that it may be
h.lrml ta youo
Cordially yours,
/e/ Sam Duker

Sa®= Daker
Asslistant Professor of Edusatiom



APPENDIX IB

ONIVERSITY OF MINNESOTA
Institute of Agrioculture
Ste. Paul 1, Minnescta

Qepartment of Fhetorie
Cetober 10. 1957

Miss Dorothy Vest

Division of Sciemoce snd Applied Arts
Speech Department

South Dabkota State College
Brookings, South Dalcta

Dear Miss West

Becauese of his heavy duties in ocnmeotion with the begianing of the Fall
Qoarter and hie Dev book on listeming, Dr.. Ralph Nichole has found that
he wvill not be able to amsver your recent l8tter for a oconsiderable time.
He has asked me to write to you to nrevent a dslay for you in receiving
the informatiom you requested.

Te our knowledge, the type of msasuremsnt you appear to wvant is not avail-
able. W%hem Dr. Nichole referred toc the reseerch whioh msaeured the in-
fluenoce of propaganda, he was referring to studies which measure changes
in the attitude of the listener after axposure to persuasive speech or to
tests developed to axamine retention in a pertiocular situation,

Your interest appears to be centered o objeotive messuremsnt of evalua-
tive listening skille. If a test of oritiocal thinking ability would serve
your needs, the Wateon-Glaser test would be adequate. There 1e no teet ve
knov of to determine the adility of the listener to detect argument amd
evidence in a general way. The studies that have bdeen dome have used
tests developed for the specifioc research involved.

I eam sorry we cannot be of more help to you. Dr. Domald Sikkink of your
staff is familiar vith the general research awsilable in thwfiwld of
persuasive speesh and I believe he is aleso familiar with the Watson-Claser

appraisal of oritical thinking ability.

%

Best wvishes.
S8incerely youre
/s/ Psul R. Cashman

Paul §, Cashman
Profecsor



APFEIDIX II

THE INITIAL ELEMENTARY EVALUATIVE LISTENING TEST



ELEMENTARY EVALUATIVE LISTERING TEST

Duxreepe of Tect
The parpese of this elementary listoning test is to measure an in-
dividual's ability to identify the theme of an oral message, to select
frea several choices the suggeeted or implied aotion of the messege, and
tc evaluate the evidence and the reasoning presented in the following ways
1, Seleoting relsvant statements either eupporting or
oontradioting the themse.
2. Selecting statements that suppart the theme, and
3. Indicating weak points in the message by selesting
statementa that are inadequately supported.
The skills above are basio for the evaluation of an oral messsage. 4lthough
there ere other skills that oould be tested, these are the only ones in-
oluded in this elamentary test.
Dasqricvtic of Iast
The seleotions for this test are recordsd cd tape to eliminste var-
iables in the delivery of the matarial. After listening to an item on the
tape, the subjeot ansvers questions regarding the theme, the implied ac-
tien, snd the relevenqy and adequacy of the support pressated ia the mes-
ssge.

Directions for Tast
The admindistrator of the test should reed the following direotioms

aloud as the subjects read thea eilently.
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DIRECYIONS TO THE STUDENY

You have been givsn en ansver siset and a question sheet for this
test. Write your name in the spade provided in the upper right hamnd oor-

per of the anevor sheet, DO ROT WRITE ANITHING OR TRg QUESTION SHEETS
WHICE YOU HAVE.

This is a test of your sbilily to evaluate sn cral mgsssge. You
vill 1isten to aix messages recordsd cn tape, After each mesesge time
vill be allowed to perform the five following tasks, Do not sttempt to
do amy vriting vhile you are listening to the recording,

1, Frem the four seatances offared an ke quesrtion sheet, eelect
the cge that mest alosely fits the theme of the lnuio wvhich

you just heard and cirele the corresponding letter om your
enover sheet.

2, Proa the seversl possibllities 11isted om the question sheet,
choose the sotioca implied in the message and eircle the cor-
resp®Aing letter on your snsver sheet,

3. Selest fram the six statements om your question sheet ell those
yvhich are relevant to the theme in the nes »

sage, aiilier MoREEk
4pg or seatxadisting ihe maln idag. Cirele the correspending
pumbsr of wash—such-statement oo your ansver sheet, Do not @0
anything to those that ere irrelevant,

A, Nov, Teed ower only the statemsats which you heve just parikeds
From these, select those statemsats vhich guppory the theme ad
olrele the eorreeponding oumbers ta your angver sheet. Do Bo%

do enything to those statemants thet are relevast to the theme®
but do not suppert 1t,

S, How, read over coly the epporting statements wvhish you have Just
marhed. From these, select those statemente wvhich ygu 4o
ccnsider adequately supported on the basis of vhat you heard, but
whioh you ocnsider necessary if the implied action is to be Jus-

tified. Cirele the ocorresponding humber of such statements 0D
your snswer sheet. i

To be sure this prooees is clear, we vill take ope example and €°
througk 1t together. Listen while your instructor reads the folloving



selestion aloud, If you hawe any questions, wait until the entire explsn-
ation 1s ecompleted, and them you may reise your band to ask Cenm.
a“t

Listening abtdlity ocan be improved through direot trasining im
1listening comprehension. A recently campleted dootorsl thesis at the State
Gatverstty of Iowa reveals statistically significant differences in listen-
ing performance Yty student groupe with and withcut direet treining ia
listening. At the University of Minnesota classes in ligtening instruotion
are helds— Testes given before and aftar the training period indicate an aw-
srage of 25 per oent gain in listening proficiency end some claswes aver-
eged as high as 40 per cent gain, Thus listening definitaly can be im-
Froved through truining, Teis advantage of the courses you have that em-
phaeise training in listening,

Now look at Sample Fo. 1 cm your question sheet., There are four
sentence soffiered for the fheme of this mewsage. Seleot the cne that
mest closely fits the theme and circle the correspunding letter oa your
snsver sheet, The correet ansver for this semple is (D) - Through direct
traiaing, ability in listening ean be impruved.

Nov read all of the sentences under jmplisd actiop and select the
ane that best fits this message., The correct answer is (C) - Take courses
in 1listening instruotion.

Next, read the oix giatangnis on your question shset and select all
those that are relevant to the theme in the meseage, gither mupperting sr
ssntradicting e 3eiD Jdes. Circle the corresponding mumber of each euch
statennt cm your answer sheet. Do not do agything to those stataments
that are irrulevant, 7The relevant statezsnig are 1, 3, 4, and 5. There~
fore, these mumbars are ciroled and 2 and 6, wbich are irrelevant, are
left elcne.

Bov, reading oaly those statements vhich are circled, decide whieh
of thea support the theme. The supporting etatements are 1, 4, and 5.

These numbers are ciroled on your answer sheet.



Of ths suwporting stataments, decids which ones are imadequately sup-
ported In the message whioh you heard and cirels the ecrresponding DU~
bers. The correct answer is number 4.

Now, listea to Sample No. 2. After you bDear it you are to £i11
out the ansver sheet without any more oral Iinstructiom foar this eazple.

% abllity to listen vith dissriminatior is extremely wvalusble in
modern soeiety. To illustrate this point let me Pemind you of the bhun~
dreds of oral messeges you bear delly, Radio end television bring into
your homes the politician urging you to vote for him and to support his
1d4eas, the advertisers pleading with you to Wxy their produots. TYst,
most people do not really evaluate the mescaged thgy bear; rather, Cley
respad in a dlanket fashion. If a speuktar—osn interest and entortaln
tham, they listen with approvaly if thwy 1tke a opsaksr because of his
reputation or his pontical anoglanoe, thap approve of wbat he says al-
mest vithout quelificetion; if they dlslike a speaker, they condesm his
nessage, In order to be useful oitizens in our demmooratic socisty, Ve

must eveluate vhat we hear before acsepting it. Therefore, I urge you
to0 cultivate skills in evzluative listening so that you esm distingwieh
the dishonest fram the forthright,—thereel from the faks. Evalusts
evaything you hear before bellieving it.

(Allov the mubjects cne minute to answer the qusstions and them
fesd the sorreet snsvers to them,)

the ocorrect ansvers for Sgmple Ngs 2 are: Theme - (C) -« The abil-
1%y to listenm vith disurimination 1s san axtremely vslusble ekill; Implied
astice - (B) - Evaluate everything you hear befcore balleving it; Bpleyenk
patments ~ 2 3, 5 end 6 Supportiag siatepels -~ 2, 5, end 6 lnad-
equately suvperted gtatesmtis - 2, 5 and 6,

If you #till have any questions ask tﬂfm now, because there will be

no oppartunity after the test begias.



Saxple Hes &+

2,
3.
4
5

Saxple HQ. 2

¢
2,
3

by
S5e

Problam Hoa I.
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Drebdles No, II.
2.
3.
4
5

ARSWER SHEET

1, Select the CQeme of the BOBBAZCcecc0scce s

Select the action implied in the message.
Select statemente relevent to the theme,..
Seleot stetemente supperting the theme...
Select inadsquately supperted statemente.

1, Seleat the theme of the mesBaLBeecescense

Seleat the action implied in the message.
Seleot stateaments relevant to the theme,,
Selact statements supporting the theme,...
Select irmirTuntuly supported statemmts.

1. Seleat the thene of the MmeE88EG.ccccsctes

Select the aoction implied in the messsage.
Select statemente relevant to the theme..
Seleot statements supporting the theme...

Seleet fnadequately supported stateaants,

m the theme of the BeESBER.cscc0csse
Seleot the action implied in the mesaage.
Select statenments relevant to the theme..
Select statamants mporting the theme,..
Seleot inadsquately supported statemants,

Problem Ee, gxo
o Select the theme of the mess8aEOsssesscee

2,
3.
4.
5.

Ao
5.

Select the action {mplied in the mesesage.
Seleot statemants relevant to ths theme,.
Ssloet statemente supporting the thems,.
Select imadequately supported statements,

Select the theme of the -38..&.00..0.....

8¢lect the aotion implied in the message.

Select statemsnts ralevant to the thams..
Select statements supperting the theme...

Selest inadoqustolr-wwum‘-sht«mte .
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Broblem Eos Y.
1. Select the theme of tho messsgeccccsosess A

2. Selest the astion implied in the message. A
3. Salect statamanta relevant tc the thems,, 1
4¢ Selest stateamnts supporting the theme... 1

5. Salset inadequately supported statements, 1

Erehlen Xo, YI.
1, Seleet the thema of the MessaAgOsesesscers A
2, Salest the action implied in the msssage, A
3. Selest statements relevant to the theme., 1
4. Salest statements supporting the thame... 1
5. Seleet insdequotely—wapportad stataments, 1
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20 NOT VRIIE ON IHIS PAGE
Problea I

ome

A. A epeaker must pronomnce essh vord distinetly in order to be undar-
stood,

8. Prerequisites for effectivenese are being heard and understood in
a speaking situation.

Coe In ordar to be effective a speaksr mist use proper volume snd em-
phaeis.

D, If an sudience is not pnaying attention to the speaker, he will not
be eoffective.

Depliad sqticn

Ao—Be_gure you clearly wdarstand & spesker before you ascept his
propositiam,

B, If the speaker's voice 1s not loud enough to be heard, don't etrein
yourself-trying to wnderstand hinm,

C. If your voice im*t very loud, be suwre you spesk clearly so that
you will be wdarstcod.

D. Speak louwdly emcugh t0 be hemrd and.plearly emotgh to be wmdar-
otood -

1. A spesksr should use a andsrate rete iz order to be effective.

2. Proper treath oamtrol vill help to project the voloe and to in-
Crease the volume,

3. Doplessant wvoeal quality erises frus tensiom in the throst.

4e A speadsr must use snough volume s0 that he can be heerd in all
parts of the room.

S. Memdarftanding resulting from poor pronunciation is often oleared
up by the comiext.

6. A spesker must be beard end upderstood in order to be effective,

Protles II

R dssoeratio administratios was totally responsible for the Xor-
B, ihat has been tedly begun mst be wll ended.
Ce A change in aéministretion is needed,

De The—Esresn situsation-was-eompletely tmnedeseary,

B. Vote Demcaratia, ‘
C. Vote to change the adwinistration responsible for Kerea.
D. Vote to change America'es future foreign poliey.

m fighting in Korea never had 3} so good.

2. Police-actica in surrounding natione in@esees Amsrican good will,

3. The Eorean situaticn vas a reeult of the comtrolling party in
Yashington.

4. The shooting eoculd have been stopped before 1t began.
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Problem II (continued)
5. The mad in Korwa makes traveling by foot very difficult,
6. A soldier must be reedy to face dsath at any minute.

Preblem III

Thone

A. Thare are meny pitfalls that lie in commmieetiom.

B. If people are to live and work togetbher—anicably they must epeek
the sames lmnguage.

c.'l‘l;o’.oabt person vho can knov exaotly vhat a wvord msans is the user
© .

D. Many pecple ecnftse reality with wvhat they think it cught to be.

A. Lﬁi arguments Yy ageeing on the interpretation of oertain wvords.

B. Dy*totafuse Teslity vith wvhat you think it ought to be.

C. Try to speak the same language of the people you are commmicating
wvith,

D. !ﬂﬁodddwlmtbomwﬁiaﬂumw.

Statmuate

1. Words vhich are indefinite in meening are often used ss if they
meant svawthing fixsd and definite.

2. Clsar langmge is necessary for elear thinking.

3. The meenings of words ehange just as we—dound-as everything
avextus-does.

4 In an argumsnt it 1s possible to uUse a word first in its wide and
tben inmitsmarTOV sense

Se Wards poesess fixsd and é..u. mseningse

6. The werd bepeficia) hes an indefinmttemmening.

Problem IV

Hn Sepping 1is wnoonstitutiosal.

B, Wire Ctapping is a msans of lkeeping naticnal security,

Coe The Atternay Gemeral 1s attempting Vo destruy the indspendanes of
the legislative—dody.

D. By standing up for justice, libaerty, end economio prosperity, ve
shall preserve the heritege of our forefatbers.

dmliad ashicn

A, Stamtl up for your rights listed in the 4{th Amendment.

B. Write to your eongresmman about your }u‘nnerwrutn tapping.
C. Don't sllov the goverrmant to impinge cp yoor privaey.

D. Check your phons—to—tbtesure it has not been tapped.

&& were telephones in 179)1, théy slso vould have been men-
tioned in the 4th Amemdmamt.

2. TheDwpartasnt of Fustfoe—is sworn to uphold the Constitutiom
vith 1ts suarantees of individual righte and freedams,

3. ¥ire tapping would de limited to guilty persons.
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Prohlem IV (cocatinued)
4. Pedaral offioers ere handieapped in thsir Inmt for subversives 1f
thgy cannot tap vires.
,5¢ ¥hen the polise obtain a varrunt they have to say what they are
ssarching for,
6. Wire tapping takes avay a parson'e proparty without recaspense,

Problem ¢

ahome

A. Thomhdm studeat 1s interested énly in what people vill thimk
of

3. College 1ife todxy is chaotic, exhmusting, conforming, asd arti-
fieial.

Ce Cultivating the old=-fashioned ideals vil)l mabe our GOlleges Zore:
benefiocisl to society.

Do College sbould teach en imdividual to think for himeelf.

IRlisd ssticm .

AeThink for yourself; don't conform tq;ouura.

BeStrive for a 1ife of genuinees and sinocerity.

Ce College activities should be tomed dovm snd modified.

De Admit the truth of this challeagv and separate youreelf froa the
chaoe of campus life.
&

2 ]
1life exacts all the vitality that a student possesses.
2. The cld~fachicped idsals of simplioity, sincerity, and sexvice
to mnkind will {sprowve our culture,
3. Yo don't have to think for ourselves since our instruotors aad
superiors have dons all our thinking for ue.
4e College 1ife 1s rough if cae fails to comform to the mold of his

particular ocampus.
5. The British nudnnt is interested in vhet his wmiversity wvill make
of him.

6+ Tho nurnber of cellege activities tends to inGrease with a rise in
the mmber of gtudents.

Predlex VI

E’Eoriua 1s being defeated Yy its internal weekness of character.

B. Amsrica mest establish eccromie secumity to improve its preseat
ocondition.

C. There are countless yes-men in the United States today.

D. The price of integrity 1s more than Amerioans can afford.

‘ blish a moral basis of 1iving and fight for it.
B, Bedirect your emphasis and put first things first.
€e Regardless of the cost, do vhat you feel is right.
D, Raforce our colleges to require an ethical standard for sdmiseiocun.

Satemmts
1. There is an indermining foroe in intellectnal and worwl idealiem.
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Problas VI (ocontinued)
2, The academic level of our colleges is descending,
3. Church attendance has been increasing during the past five years,
he imaries is baing intermally veakened Yty its lack of integrity.
5, Classioal litereturs is being replaced Ly "gutter-literature® in
popularity,
6, Becnomic failure is an accampaniment of our moral fallure.

(The;oriptuodfwthistm 1s the same as the one found in Chapter
III,
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APPENDIX III

LISTENER EVALUATION FORMS
Pvalmative Listening Report, Carl L. Wilsen
Evalustion Chart for Listecners, C. Merton Baboook
Listening Chart for Persuasive Speeches, C. Merton Babeock
Bvaluation Form for Listeners, Charles T. Brown



APPENDIX IIIA

EVALUATIVE LISTENINRG REPCRY

ITE¢ OF PROOMs Listeasr's name: Date L
1. Analogy, fig. Speakerts neme: Subjects
2. Anl.loc, 11t.
3. Anelysie Topio sentence 1:
4. Camparisen Proof: Given: Needod;
5. Cantrust
g. mlbﬂnl::;a Topio m‘tacme 2e_
. on Proof: Given: Heededs
8. m.p ”,t'
9., Exmmple, byp. Topic sentence 3s
10, Opinion, ex. Proof: Given: JHeeded;

11, Opinion, ley
12. Opinion, 1it. Topic santence 4

13. Opinion, pers. Proof?! Givent I Nesdeds
uo M‘.’ de.

15. Reescning, in. Topic santence 5;

16. Statieties Proof: Given: —Neededs________

Themo sentancs:

Applicatica senteace:

THE MRSBAGE: THE PROOF:
1 Andible? 43210 5 Conerete? £3210
2 Intelligible? £3210 6 Relevant? 43210
3 Interesting? 43210 7 Suffiolent? 43210
4 Claar structure? {4 3210 2 Factually reliable? 4 321 0
9 logically reliable? 4 3210

VISIBLE STIMULI

10 Eye-cvntaot? 43210 no,slight,short,long,randen,evasive _ ___
11 Posture? — 43210 stiff,elumped,mvaried,candm

12 Movement? 43210 noyelightsramdom,teo muoh

13 FMucial gesturee? 4 3 2 1 0 no,few,excessivi, random

14 Hand gestures? 4 3 21 0 no,few,exceesive,random,avkvard
15 visusl aids? 4 3210 no,few,exvessive, cmall,unclear

Carl L., Wilson, Portion of an "EVALUATIVE LISTENING REPORT" ueed at South
Dakute State College, 19%8.
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APFERDIX IIIB

EVALUATION CHART FOR LISTENERS
Speaker: asssccesccescscncsnsrcrccancessase Listener: @ervereversgecnns

Mﬂ’m BOSD0000I0000000000000000080000000C00000000RE0PSNRQENBCIOQIItRSY
Spoakor's POFPOBES ceeot00000000000000000000000800000800008ss0ess0ssnsne
Central idea: 00000 N09000R0PRITERIORINNEENND0000020000CEB0000RRRIC0RIPORIY

I, Introduction: Check devices employed,

ceeseecumor sesesecStatement of purpose
essscecAnnouncement of topie sesesssRocognition of sources
vesssssSignificance of subject sessevsBxample of main idea
essssseDofinition of temms ssescasStatement of method
YT IS

Evaluation: Check or oircle appropriate

numbers Poor Feir Good
Audience attitude established 1234567890
Clarification of purpose 1234567890

II, Body of Talk, Form of organization and SUPPOrt: sceseesccseracess
Types of reacoring: ceseescescccssssanavesvissrcas
Evaluation of effectivenesss 1234567890
II1. Comelusion: Check appropriate blanke:

ssssesobrupt ending vessessAPpeal to eudience

eovsescamooth ending snceessSumary of points estadlished
vessecoRostatement of ides eessssoddmonition and edvice
-co‘oo.w' of idea sesensOther

m&m. %ﬁgﬂm of m&mm Siills (New York:
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AFPENDIX 1IXIC

LISTENING CBART FOR PERSUASIVE SPEECHES

This forn is dssigned for use in listening to and evaluating per—
masive spesches. Fill in the blanks and oirele the numbers to indicate
your estimuts of the Berit of warioues aspects of the epeech,

m 900000300000000000009¢000000 mm'..............OOI.C...C....
M. 000000000000000000000000000028000000000000000000000000000000009¢

m’ 000000000000000000000°20000000000091700000000000000¢v000000000000

EVALUATION:
I, The Problem: 1 2 34 56 17890
Foous on ides
S8ignificanee of 1dea to listenare
Analyeis of lscues
Clarity and vividness of idea

II. Patterm of Organisation: 1 23 45 67 890
Qarity of cutlins
Support of idea
Relevanay of faots and data
Adequady of introduction end eonolusion

Bphasis, suspense, and timing

111, The Argumeats 1 2345617890
Validtty of erguments
Support of generalisatione
Ethios of persuasion
Soundness of authorities
Use of snalogy

IV. VMethod and Approesh: 123 456178090
Ingaging spsech style
Taetore of interest
Speoifiolty of fllustraticns
Appropriateness of approaeh to sudienbs

V. The Speaker: 1 23456178090
Lbint—b-hold attention i
Persmmal qualities
Attituds tovard sudience
Piryeical end vooal ocamtrol
Artleseness, ease, and simpliocity
Pnotional poise



VI,

VII1,

VIII,

75

The Language: 1234567890
Appropriateness to audience

Appropriateness to subject

Clarity of dietion

Suggestiveness of language

The Response: 1 23 4 5617890
Endorsenent of the idea by audianoce

Audience reastion to speaker

Total effect of talk

Buggestions: Set down here any suggestions you would offer
the epeaker for making his talk more effective:

C. Merton Babooek WM Communication (New York: Harper & Broth-
ers, 19”)' PPa 1&1 - h



1.
2,
3
be

1.

2.
3

1.

1.
2.

APPENDIX IIID

EVALUATION FORM FOK LISTENERS
Introduction and Conclusion

Speaker
Listener

Comments on introduction:
(Check a point between 1)
and

1"‘%'345 78910
12348678910
12345678910

Attention nowr;
Attitudes established:
Bibjeet brought to focus:

P TTTYT T TY TR LY PR TR PIT PR Y
Comments on eonclusion:

How well it it fhe speech:

Effectiveness of language!

1293945678910
12345678910

COANNPIRNOB IS ROREVEDEIRIREIBRSBETYYS

The Central Idea
A statement of the central idea as I understood it:

The Outline
As I heard its

How well supported: : T 2A§;‘ s 5—3"5‘i5

Charles T. Brown, Introduction to Speech (Chicago: Houghton Mifflin Com-
P‘W’ 1955)0 Pe mo
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