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ABSTRACT 

The purpos e  o f  this study was to descr ibe sec ondary home economics 

programs in South Dakota . Spec i fical ly , i t  was des igned to ident i fy sub­

j ects be ing taught and pe rva s i ve themes running throughout the subj ects 

of home economic s  programs . A secondary ob j ect ive wa s to i nves t igate the 

re lationship betwe e n  curr icular emphases  and certain character i s t i c s  o f  

the schoo l and teacher . Var iables studied were 1 )  teaching experience , 

2 )  c lass enrol lment s , 3 )  school s i ze ,  4 )  personal preference of teaching 

sub j ect , and 5 )  profe s s iona l interaction . 

To determine the curriculum emphases of the teacher s , the 

Curr iculum Or ientat ion Survey ( COS ) , deve loped by Hal l , was used to 

measure the extent to which se le cted horne economic s  teaching obj ect ives 

were inc luded in the curricula . The instrument mea sure s  two di ffere nt 

areas of empha s i s : subj ect matter and content . Subj ect matter emphas i s  

subs cales inc luded Human Deve lopment and the Family, Home Management and 

Fami ly Economics , Foods and Nutr it ion , Text i les and Clothing , and Hous ing . 

Content emphas is subscales inc l uded Informat ion and three proce s s  sub­

scales whi ch measured the integration of the uni fying concepts of Human 

Deve lopment and Interpersona l Re lationships , Management, and Values . 

Background informat ion on the subj ec ts for de scr ipt ive and stat is tical 

operation was obtained via a Demographic Data Sheet deve loped by this 

researcher . 

Data from the Curriculum Orie ntat ion Survey showed that teachers 

are inc luding a var i ety of home economics subj ect matter areas .in the ir 

curr iculums . Foods and Nutr ition rece ived the most emphas i s ; Hous ing 

viii  



received the least emphasis . The most persis tent theme running through 

all the sub j ect matter areas was In formation fol lowed by Human De ve lop­

ment and I nterper sona l Re lations hips . Values rece ived the l east empha­

sis . Subj ect matter t aught was shown to have a significant re lationship 

to the content theme emphasized . 

Professional involvement was found to be a s ignificant f actor in 

determining both subj ect matter and content emphase s . Results o f  the 

study also s howed a significant re lationship between sub j ect matter 

emphasis and teaching experience .  Schoo l size , enro l lment in horne 

economic s c l as s e s ,  the number o f  males in home economics c las s e s , and 

persona l pre ference of teaching sub j ect did not have a s ignificant e f fect 

on sub j ect matter and content emphases . 

ix 



Chapter I 

INTRODUCTION 

"The focus o f  home economics has changed since its incept ion from 

an emphas is on ass istance to fami l ies in a product ive soc iety to one o f  

fami ly service help ing people t o  meet the ir probl ems i n  a rapidly chang­

ing soc iety" ( McMu l le n , 1 9 7 5 , p .  1 ) . Many soc ietal change s affect ing 

individuals and fami l ies have been witne ssed dur ing the pas t  two decades , 

inc lud ing an increased number of women working out s ide the home , assump­

tion of mu l t iple roles by men and women , energy shortages nece s s i tating 

conservat ion of re sources , techno logical advances ,  and economic fluctu­

at ions requ i r ing i ncreased knowledge o f  management ski l ls ( Hughes , 1 98 0 ) . 

To assess the e f fe cts of societal changes on home e conomics pro­

grams and to plan for the future , periodic re search is needed . Home 

economics has not been espe c ia l ly good about documenting what it doe s on 

a broad scale . There were only two nat ional s�udies completed un t i l  the 

ear ly 1960 ' s ,  a study entit led Home Economics in Pub l i c  High School s ,  

1 9 3 8 - 3 9 , pub l i shed by the United State s Office of Education ( 1 9 4 1 ) , and 

the Coon S tudy in 1 9 6 2 . Concern about the future direct ion o f  home 

economics educat ion was voiced at the French Lick Conference ( Home Eco­

nomics Semi nar , 1 96 1 )  and dur ing a curriculum deve lopment study conducted 

by the Home Economics Br anch of the Un ited States Office of Educat ion in 

196 1 . Concepts and Ge neral i zat ion s : The ir P lace in High S choo l Horne 

Economic s ( American Home Economics As?oc iat ion , 1 9 6 7 ) was pub l ished as a 

re sult of this study . However , the next nationa l study was not unti l  

Congre ss mandated the Nationa l Inst itute of Educat ion ( NI E )  studies o f  

1 



2 

vocat ional education , inc luding horne economics educat ion , i n  1 9 7 6 . As a 

complement and supplement to the NIE stud ies ,  a spec i a l  ad hoc research 

committee was formed by the Horne Economi c s  Divis ion of the American 

Vocational Assoc i ation in 1 9 7 8 . The committee initiated a Nat iona l 

Census S tudy a s  the ir f irst pro j ect ( Hughe s , 1 9 8 0 ) . 

One o f  the maj or reasons for the sur fac ing o f  the N I E  and Na­

tional Census studies was the impendi ng reauthor i zation o f  vocat ional 

education legislat ion i n  1 9 8 2 . Many crit icisms , such as lack of documen­

tat ion and not keeping abreast of change s taking p lace , ·surfaced as the 

planning and evaluat ion legis lat ive task force prepared its re commenda­

tions for the 1 9 8 2 vocational education reauthor i zation l eg i s l ation . 

Previous ly , the att itude seems to have been that con s i dering the 

long history of vocational educat ion in this country , extens ive e f forts 

to j ustify expendi ture s for vocational educat ion were unnecessary . 

" However , the simple fact i s  that vocational educators have to continue 

to provide documentat i on tha t vocational educat ion is needed and doe s 

make a di fferenc e "  ( Hopkins , 1 9 7 9 , p .  6 1 ) . 

The lack of statistical co llec tion and hard-nosed program eva lu­

at ion in vocational educat ion could result in loss of funding . Congre ss 

and the taxpayer cannot know whether programs are e f fe ctive or even in 

proper compl iance with federa l statutes wi thout this in format ion ( Morton 

and Cross , 1 98 1 ) . Bec ause consumer and Homemaking Educat ion i s  genera l ly 

an e lective program , i t  i s  an obv ious target for cost-cutting dec i s ion 

makers ( McFadden and Griggs , 1 98 1 ) . �ederal support. for vocat iona l horne 

economic s i s  needed more than ever to meet our goals and standards ( Hi ll , 

et a l . , 1 9 7 9 ) . 
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With so l i ttle documentation , the value o f  homemak ing programs 

has not been un iversal ly e stab l i shed ( McFadden and Gr iggs , 1 98 1 ) . Horne 

economics educator s are not able to te l l  parents , admini strators , and 

students why home economic s  is import ant and what they are doi ng . Many 

fee l that homemaking ski l l s  can and should be learned in the home . 

However , Hi l l ,  et  a l . ( 1 9 7 9 ) state that "homemaking functions are in-

creas ingly cognit ive and complex and not l ike ly to be learned i n  the 

contemporary home and fami ly sett ing without some intervention ( p .  1 2 )  . "  

Thi s  po int i s  further emphas i zed by C�rr and E l l i s  ( 1 9 8 1 ) : 

I f  consumer and homemaking ski l l s  are so s imply learne d ,  

why d o  we have s o  much mi smanagement of fami ly income s , a s  
evidenced by credit abuse , bankrupcy and fraud? I f  parent­
ing ski l l s  are automatic , why i s  there so much evidence of 
desert ion , divorce , and chi ld abuse? I f  making food c ho i ce s  
and preparing food i s  i nherently known , why i s  there s o  much 
evidence of poor nutrit ion and waste in food consumpt ion? 
It would appear . . .  that planned , educat ional exper iences can 
solve or min imi ze many problems in today ' s  soc iety ( p . 4 4 ) . 

Another effect o f  not document ing what home economic s does is that 

it is d i f ficult to d i spe l stereotyped notions . Home economics has tradi-

tiona l ly bee n  perceived as a fie ld of study for females . However ,  the 

competenc ies and att itudes necessary for homemaker role s can and should 

be learned by both men and women ( Hi l l , et al . ,  1 9 7 9 ) . An i ncreas ing 

number of ma les are enro l l ing in home economic s  at a l l  educational leve ls 

but research i s  needed to " a l low sex equity to progress from an exter-

nal ly imposed ' numbers game ' to an internal restructur ing that wi l l  

enr ich the vocat ional experience for both students and faculty" ( Smith , 

198 1 ,  p .  49 ) . 

The tradit ional emphas i s  on clothing construct ion and food prep-

arat ion is still with horne economics . Most home ec onomics educators 
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obj ect vehement ly when con fronted with this image but whi le they say what 

they are not , they cannot te ll  what they �· I n  order to escape the 

" st i tching and stewing " image home economics educators need to educate 

others about the value of the f i e ld and how the ir profe s s ion serves 

soc
_
iety ( Sp i t ze , 198 0 ) . Furthermore , they must not foo l themse lves by 

say ing that parents ,  admin i strators , and s tudents expect c lothing and 

foods . I t  i s  thei r  respons ibi l i ty to explain to each of these groups the 

rat ionale for maki ng changes ( Cross , 1 9 79 ) . 

Documentat ion would serve as_a bas i s  for planning to e liminate 

gaps and overlaps by s howing trends i n  the f ie ld and in society . Hopkins
. 

( 19 79)  state s that " I f  you define planning as ( 1 )  the rat ional determi­

nation of where you are , ( 2 )  where you want to go , and ( 3 ) how you are 

going to get there , then it is c lear that planning cannot be accompl ished 

without evaluation " ( p . 6 2 )  . 

The accountab i l ity movement in a l l  areas of educat ion in t he last 

decade has emphas i zed the need for documentation re search . With shr ink­

ing funds , i f  horne economics educators cannot show what they do , they 

cannot expect to get funds . 

Many aspects o f  homemaking education need to be documented to 

make the pub l ic aware of what i s  be ing done and the need for home 

economics programs ( Spit ze , 1980 ) . Home economic s  educators are aware 

of the need to have better i nformat ion about the i r  programs . One pr i­

or ity is to obtain data on what and how we teach in the home economics 

curr iculum .  Research must be conducted to provide con s i stent assessment 

and comparabl e  data from state to state ( Fedj e ,  Champoux , and Ho lcombe , 

198 1 )  • 



Purpose 

The purpos e  o f  the study was to descr ibe secondary home econo-

mics programs i n  South Dakota . Spec i f ical ly , i t  was des i gned to 

identi fy sub j ects be ing taught and pervas ive themes running throughout 

the sub j ects o f  home e conomics programs . Resulting i nformation was· 

corre lated with cert ain demographic data . 

The obj ec t ives were : 

(1 )  to describe the sub j ect matter taught i n  secondary home economics 

programs in South Dakota ( i . e . Human Deve lopment and the Fam i ly , 

Horne Management and Fami ly Economics , Food and Nutr i tion , Text iles 
and C lothing , and Housing ) . 

( 2 )  to descr ibe the content emphases or pervas ive themes ( i . e .  infor­

mat ion , human deve lopment , management , and value s ) o f  s econdary 
home economic s  programs in South Dakota . 

( 3 )  to determine the e f fects o f  se lected aspects of teaching and the 

teacher ( i . e .  teaching experience , c lass enro l lment s , schoo l s i ze , 
persona l pre ference o f  teac hing subj ect , and profe s s ional i nter­
action ) on sub j ect-matter and content emphas i s . 

The fo llowing hypotheses were deve loped for test ing : 

(1 )  There i s  no s igni f icant re lat ionship between the amount o f  teach­
ing exper ience and subj ect matter emphas i s . 

( 2 )  There i s  no s igni f icant relationship between teaching exper ience 

and content empha s i s . 

5 

{3 )  There i s  no s igni ficant re la tionship between c lass enro l lment ( s ize 
o f  home economic s  c lasses and number of boys ) and sub j ect matter 

emphas i s . 

{4 )  There i s  no s igni f icant re lat ionship between class enrol lment ( s i ze 
of home economic s  c lasses and number of boys ) and content emphas i s . 

( 5 ) There is  no s ignificant re lat ionship between school s i ze and sub­
j ect matter empha s i s . 

( 6 )  There i s  no s igni ficant relationship between school s i ze and con­
tent emphas i s . 



( 7 ) There i s  no s ign i ficant re lationship between personal pre ference 
of teaching sub j ect and sub j ect matter emphas i s . 

( 8 ) There i s  no sign i f icant relationship between personal pre ference 
of teaching sub j ect and content emphas i s . 

( 9 )  There i s  no sign i f i cant re lat ionship betwee n  pro fe s s ional i nter­
act ion and sub j ect matter emphas is . 

( 1 0 )  There i s  no sign i f icant relat ionship between pro fe s s iona l  inter­
act ion and content emphas i s . 

6 

( 1 1 )  There i s  no s igni f icant re lationship between sub j ect matter taught 

and content emphas is . 



Chapter I I  

REVIEW OF RELATED LITERATURE 

Accountab i l ity has been a growing concern in e ducat ion . Pre s-

sures have increased for education to demonstrate concrete unders tand-

able results for the b i l l ions of dol lars it spends . The wave o f  

accountab i l i ty has a l ready resulted in fundamental s hi fts i n  the ways 

that administrators and teachers view the ir j obs . " There i s  an 

increased emphas i s  on behavioral obj ective s and the need to de f ine 

spec i f ically the e nd results of instruct ion " ( P ine , 1 9 7 6 , p .  4 9 ) . 

tors : 

The demands for accountab i l ity emanated from a var iety o f  fac-

. . .  the escalat ing cost of educat ion ; deve lopments in the 

f i e ld of management t echniques which have spurred sharpening 
of goals , spec i f i c i ty of planning , and the estab l ishing of 

cost effectivene s s  measures ; the Coleman report , which 
emphas i zed educ at iona l output rather than input ; the po l i ­
t ica l i zat ion o f  the s choo l s ; and the ris ing educational ex­

pectations among mi nority groups without a correspondi ng 
rise in educational achievement ( Landers , 1 9 7 3 ,·p .  5 3 9 ) . 

One can a l so speculate that the accountab i l i ty movement 

reflect s to some degree the American obsess ion with rendering 
every human acti vi ty- - inte l lectual , physica l , moral , soc ial , 
and even sexua l--accountable in terms of do llar e xpend iture s .  
Behavioral ob j ectives , systems analys is , and per formance 
contract ing fit the American phi losophy of things . The y  are 
logica l , ordered , obj ective , pragmat ic , prec i se , and lend 
themse lves to me chani zed, computerized , and bus ine s s - l ike 

ways o f  learning and measur ing outcomes (We l ch ,  1 9 7 4 , p .  6 0 ) . 

Accountabi l i ty i s  forc ing educ ators to ask que st ions about the 

goal s  and values of the educational system . Unl ike the pa st , when 

fai lure to learn was seen as a weakne ss in the student , the popu lar 

view is that if pupi l s  have not learned ,  the teacher has not taught . 

7 



Can the schoo l or can teachers be he ld accoun table for results ? P ine 

( 19 7 6 ) answers : 

Yes ,  but only for the results of instruction whe n  that 

instruct ion reaches· a measurable state . Instruction in 

basic ski l l s  and knowledge can be tested reasonably we l l , 
but this i s  not true for higher order cognit i ve ski l l s , 

a f fect ive and va luing behav iors , or problem-solving s ki l l s . 
The more the pre s sure for accountab i l ity mo�nts , the more 
the school w i l l  con fine its work to results that can be 

te sted . The more thi s  is the case , the less the schoo l 

w i l l  be abl e  to a ssume responsibi li ty for affective goal s  

and those long-range l ife outcome s t o  which education 

should contribute ( p .  5 4 ) . 

The growing emphasis throughout education on bei ng accountab le 

has given impetus to documentation e fforts . " Persons within the home 

economics pro fession and those who s upport home e conomic s  programs at 

the local , state , and national level
.

are increas ingly asked what i s  

being taught today in home economics c lasse s "  ( Hughe s , 1 98 0 , p .  vi ) . 

Thi s  study was dev ised to aid home economics educators in 

document ing the ir programs . Its prima ry purpose was to de scr ibe sec-

ondary home economics programs in South Dakota by identi fying the sub-

j ect matter emphases and pervas ive themes runn ing throughout the sub-

j ects of home economic s  programs . A secondary obj ective was to re late 

8 

f indings to demographi c  data . The l iterature review focused on previous 

effort s  at documenting program act ivit ie s and legi slat ive inf luences on 

documentation . 

Documenting Program Ac tivities 

One of the f i r st e f forts at documenting home economic s program 

act ivit ies was a s tudy entit led Home Economics in Public High Schools, 

1 9 38 - 3 9 , pub l i shed by the u.s. Off ice of Education ( 1 94 1 ) . I n  1 95 9 ,  



Beulah Coon , Spec i a l i s t  in Re search , Horne Economic s Educat ion , U . S . 

Department o f  Health , Education and We lfare , conducted a nat ional sur-

vey of homemaking programs to update the findings of the 1 9 3 8 - 3 9  study 

( Coon , 1 96 2 ) . The purpo se of Coon ' s  study was to obtain in format ion 

about the avai lab i l i ty of horne economic s  in the publ ic secondary 

schoo l s , the nature of the programs , and the propo rtion of s tu dents 

having instruct i on . Coon found that seventy-f ive percent o f  the t ime 

spent in home economic s  courses was in the foods and c lothing areas . 

On ly twenty- f ive percent o f  the t ime was spent on fami ly relat ions , 

9 

chi ld deve lopment , and hous ing comb ined , with s l ight var iations depend-

ing on grade leve l . Management and consumer economics , i f  any time was 

devoted to them , were integrated with food s and c lothing r e l ated 

learnings . Coon conc luded : 

The proport ion of t ime spent on different areas and 
aspects within areas , even though a crude estimate , i s  
worthy o f  ser ious s tudy . I n  viewing these proport ions , 
horne economic s teachers and leaders must ask themse lves 
such que st ions as the fol lowing : What areas of horne eco­
nomics and what aspects are of ma j or concern to the fami ly ' s  
we l l  be ing? I s  the emphas i s  being given that which is most 
needed by boys and girls in the public secondary school s?  
Do the courses re f l ect as c lear ly as leaders bel ieve t hey 
should the s igni f icance of chi ld deve lopment , of  re lations 
between ind ividua ls and between homes and communi t ies , of 
the consumer and management re spon sib i l it ies , of  hea l th 
and nutrition? Wou ld a more deta i led study of the way 
many of these topics are taught reveal greater dif ferences 
between grade leve l s  than the t ime spent on them indicate s ?  
Have the teacher educat ion programs given adequate prepara­
t ion in the consumpt ion , management , re lationships , and 
chi ld deve lopment aspects of horne economics?  I s  the re la­

t ive proport ion o f  time spent on manual ski l ls j ust i fied 
in compar ison with the other aspects in each grade ? Are 
the se more d i f f icult to teach? I s  the proportion spent on· 
d i f ferent areas in fami ly l iving courses any more cons i s tent 
with today ' s  needs?  Are the areas and aspects taught in 
dif ferent grade s those most important in the stage of deve l­
opment of those pupi ls?  ( 1 96 2, p .  1 10 )  
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The re su l t s  of the Coon ( 1 96 2 )  study , rapi d soc ial , technologi ­

cal , and economi c change s ,  and the need for a more prec i s e  de finition 

o f  the field of home economics led to two national con ferences i n  the 

196 0 ' s .  I n  19 6 1 , a conference was cal led by the Home Economics Branch 

of the U . S .  Office of Educat ion to instigate a curr i cu lum deve lopment 

study at the sec ondary level . The possibi l ity of ident i fy ing important 

concepts and some supporting general i zat ions for secondary home econo­

mics programs was discussed ( American Home Economics Assoc iat ion , 1 96 7 ) . 

At the same t ime , the A s soc iat ion of State Univers ities  and Land Grant 

College s met at French Lick , Indiana , to discus s  the probl ems of art icu­

lation and d i f ferent iat ion of home economic s  sub j ect matter at various 

educat ion leve ls ( Horne Ec onomics Seminar , 196 1 ) . The focus o f  the sem­

inar was to expl ore the " ' concept approach ' as a pos s ible way of identi­

fying , organ i z ing , structur ing , and uni fying s igni ficant subj ect-matter 

content in the f i e ld o f  home economic s "  ( American Home Economics As soc-

iation , 1 9 6 7 , p .  2 0 ) . The results of the se two conferences led to iden­

ti fication o f  key concepts as  a bas i s  for curr iculum deve lopment and 

emphas i s , pub l i shed in the booklet Concepts and Ge neral i zations : The ir 

Place in High School Home Economics Curricu lum Deve lopment ( Amer ican 

Home Economics Associat ion , 196 7 ) . The " Bird Book " , as it is  commonly 

referred to , has p roved to be a valuable re source in he lpi ng home econom­

ics teachers se lect goa ls and exper iences that are mean i ngful to student s .  

Leg i s l at ive Inf luences on Document i ng 

Fede ral legis lat ion has also inf luenced the direct ion 6 f home­

making programs . The Smith-Hughes Act was pas sed in 1 9 1 7  as a perma-
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nent appropriation o f  over $7  mi l l i on annual ly to vocationa l  educat ion . 

The next important Federal vocat ional education measure, the George­

Reed Act was adopted in 1 9 2 9 . Additional funding for agr i cu l tural and 

horne economics educat ion was authori zed . The George-Deen Act o f  19 3 7  

and the George-Barde n Act of 1946 further increased the leve l o f  fund­

ing for home economic s . I n  1 96 3 , the Vocational Educat ion Act stre ssed 

the need for high qual i ty programs of vocat ional educat ion that were 

read i ly avai lab le to persons of a l l  age s in al l commun i t i e s . Thi s  Act 

permitted a state to trans fer federa l funds al lotted urider the Smith­

Hughes Ac t from one to another category of students to as sure programs 

that met local manpower needs and j ob opportun ities ( Exton , 196 4 ) . 

Amendments to the Vocat ional Education Act of 19 6 3 , pas sed in 1 9 6 8 , 

broadened federal aid to vocational educat ion . Liberal i zed funds for 

home economics were inc luded in this b i l l , and home economists were 

called to be aware of soc ial and cultural condit ions and needs in order 

to prepare youth a nd adu lts for the dual role of homemaker and wage 

earner . "Very few pieces o f  legislation have given stronger support 

than this to the f ie ld of home economics or cal led for more of the kind 

of profess ional expertise that home economists have to g ive " ( Poyner, 

196 7 , p .  6 9 2 ) . 

Pr ior to the Educational Amendments of 19 7 6 , hear ings were he ld 

to assess the progre s s  made in vocational educat ion s ince the Voca­

tional Amendments of 1 9 6 8 . The hear ings magnifi ed the need for current 

data about home economic s  programs . ·The Coon study was " out of date, 

narrowly focused , and des cr ibed the state of affairs before the s igni­

ficant restructuri ng o f  vocational educat ion that occurred in 196 3 , 
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and long be fore the introduct ion of a separate legis lat ive section for 

consumer and homemaking educat ion in 1 968 " ( Hendri ckson and David , 1980 , 

p .  1 5 )  • 

Hughes ( 1 980 ) summari ze s : 

Federal legis lation , from the Smi th-Hughes Act i n  1 9 1 7  to 
the Education Amendments of 1 9 7 6, Title I I , has both guided 
the direction of homemaking programs and re f lected the con­
cerns of pro fess i onal home economists and soc iety as a 
who le . Among the purposes stipu lated for vocat ional consumer 
and homemaki ng programs by the 1 9 7 6  legis lat ion were ( 1 ) to 
encourage parti cipation of both males and females to prepare 
for combining the dual ro le of homemaker and wage e arner , 
( 2 )  to prepare males and female� to enter the work �f the 
home , ( 3 )  to give greater cons iderat ion to economic , soc ia l , 
and cultura l conditions , and ( 4 )  to emphas i ze education , 
management o f  resource s ,  promotion o f  nutrit ional knowledge 
and food use , and the promotion of parenthood education in 
order to meet current soc ietal needs " ( p . 1 )  • 

The National I n s t i tute o f  
Education Studies 

The 1 9 76 leg i s lation specifically requested an evaluation of the 

ef fec tivene s s  of all  vocatio nal educat ion programs with consumer and 

homemaking identi fied for spec i f i c  study ( Caputo and Haymore , 1 98 1 ) . 

Congre ss wanted the study of vocationa l education programs so that 

better j us t i f icat ion could be available in reauthor i zing the Vocational 

Education Act in 198 2 ( Hendr ickson and David , 1 98 0 ) • Because the 

reauthor i zation commi ttee would be too preoccupi e� with o ther educa-

tional leg i s lation to devo te adequate time to the study of the current 

vocational educat ion system be fore the reauthor i zation heari ngs , Con-

gress asked the Nat ional Ins titute of Educat ion ( NI E )  to complete the 

studies reque sted by Congres s . 

Three studies within the study of consumer and homemaki ng educa-
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tion programs were de s igned t o  answer the Congre ss ional que st ions . The 

NIE studies of consumer and homemaking programs were des igned to 

determine ( 1 )  the respons ivenes s  of the consumer and homemaking educa-

tion system to the i ntent of the 1 9 7 6  legislat ion; ( 2) the e ffec tiveness 

of consumer and homemaki ng programs as measured by acquis i t ion of 

consumer and homemaking knowledge and ski l l s ; and ( 3 )  the knowledge , 

ski l ls , and abi l it i e s  that people wi ll need to be e f fect ive con sumers 

and homemaker s  ( He ndr i ckson and David , 1980 ) . 

Respons ivenes s  study . The respons iveness  study was divided into 

three categories o f  inquiry : 

1 )  An examinat ion o f  the f low of federal funds for con­
sumer and homemaking education programs , the purposes for 
which they are a l located , the amounts a llotted , and the 
mechani sms u sed for fund a l locat ion ; 

2 )  An exam ination o f  state and local needs , prior it i e s , 
po l i c ie s , and other factors that may influence the use and 
impact of federal funds and attainment of the legis lation ' s  
purpose s ; 

3 )  An ana ly s i s  o f  enrol lment and other data regarding 
populat ions served and program content and offerings . 

( Webb , S iege l , and Jones , 19�0 , p .  1 6 ) 

Informat ion on vocat iona l l y  approved home economic s  programs 

for the respons ivenes s  study was col lected dur ing the 1 9 7 9- 8 0  school 

year in ten states : C al i fornia , Flor ida , I l l inoi s , New York! Texas , 

Georgia , Idaho , Maine ,- Nebra ska , and We st Virginia . Data were col lected 

on one hundred programs through i nterviews , a review of documents , 

quest ionnaires , and on s ite observat ion . 

The N I E  find ings showed that the degree of re spons ivenes s  to 

the 1 9 7 6  Federal Leg is lat ion var ied cons iderably among State s . Several 

state and local factors were c ited for the var iance , such as : 
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1 )  the extent to which consumer and homemaking educat ion 

is integrated into a State's larger vocat ional educat ion 
administrative s tructure; 

2 )  the goals of the consumer and homemaking education 
network ; 

3) the v i s ib i l i ty o f  Federal funds at the local leve l 
( a  factor potent i a l ly sub j ect to direct Federal control ) ;  

and 
4 )  S tate educat ion laws, poli c ies , and funding pract ices . 

( U . S . , The National Institute o f  Educat ion , 1 98 1 ,  p .  V I -2 0 )  

Program content data revealed that comprehensive consumer and 

homemaking educat ion c lasses were offered the most frequent ly and had 

more students e nrolled in them than in the other s ix content areas of 

home economic s  studied by the NIE . However ,  the re was beg inn ing to be 

a shi ft in enro1 lment from comprehens ive courses to the more spe c i fic 

content area s . Enro l lment in food and nu trition and in c lothing and 
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text i les courses w a s  t h e  highest o f  the six content areas whi le e nrol l-

me nt in consumer educat ion was the lowes t .  The two k inds of consumer 

and homemaking education programs focus ing most on the content areas 

emphas i zed by the Educat ional Amendments of 1 9 7 6  were the outreach 

programs for adults and " adult l iving " courses for h igh school students 

( U . S . , The National Inst i tute of Education , 198 1 ) . 

According to the NIE  f indings from the 1 0  States studied , the 

maj ority of the students enrol led in consumer and homemaking education 

programs were secondary schoo l students , fol lowed by adu l ts and post-

secondary student s ,  respective ly .  Enro l lment in consume r and home-

making educ at ion programs increased 1 7  percent between 1 9 7 2  and 1 9 79 

and more students were enrol led in consumer and homemaking education 

programs than in any other voca tiona l educat ion program field . · The 

growth dur ing this period was ma inly a result of the increased ma le 



enrol lment in consumer and homemaking educat ion . Male enrol lment rose 

from 6 percent in 19 7 2  to 19  percent in 19 7 7 . Adult parti c ipation 
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also increased great ly duri ng thi s  t ime . A 5 9  percent i ncrease was 

noted in enrol lment in adult programs from 1 9 7 2  to 1 9 7 8 . O f  the spe c ial 

groups l isted in Subpart 5 o f  the 1976 legis lation , the educationa l ly 

disadvantaged , the handicapped ,  and the elder ly were the most exten­

s ive ly served ( U . S . , The Nat ional Institute of Education , 1 9 8 1 , p .  VI-

10)  • 

E f fect ivene s s  study . Program effec tivene ss was asse ssed by 

analyzing exist ing research that described the impact of homemaking 

educat ion programs o n  learners . The data used for thi s study was 

obtained by standard l ib rary searches , solicitat ion to state horne eco­

nomics supervisors and col leges and universities that offe r  graduate 

degrees ,  and general appeals through profe s s iona l meetings and pub l i­

cat ions ( Gr iggs and McFadde n ,  1 98 0 ) . 

Because of the lack of methodo logi cally sound research on the 

effects of consumer and homemaking education programs on learners in 

terms of changes in knowledge , attitudes , or behavior , the N I E  

researchers could not make a conc lusive statement about the e f fective­

ness of consumer and homemaking educ ation programs . A lthough s tudents 

reported that the sub j ect matter they had learned was very usefu l , 

s igni ficant evidence that students ' attitude s and behavior were affected 

was lacking ( U . S . ,  The Nat ional Inst itute of Education , 198 1 ) . 

Proj ect ions s tudy . The third ·study by the N I E  on consumer and 

homemaking educat ion was des i gned to " proj ect what people wi l l  need to 
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know in 1 9 8 2  and beyond t o  b e  inte ll igent consumer s  and e f fect ive home­

makers " ( Simpson , 198 0 ) . It  was thought that the " pro j ec t ions s tudy " 

would promote pos itive fee l ings in the field . Results o f  the study 

prompted profe ss iona l s  to plan updated programs whi ch address such 

topics as inflat ion , consumer i sm ,  energy con servat ion , nutri t ion , par­

enting ski l l s , management of resources , l iving environme nt s, stre s s  

management , coping ski l l s , interpersonal re lat ionships and human deve l ­

opment at a l l  stages o f  t h e  l i fe cycle . I t  was recommended that home­

making programs cont inue to he lp individuals and fami l ie s  imp rove the 

quality of personal and fami ly l i fe , and prepare them for the dua l role 

of homemaker/wage-earner . Ski l l s  should be deve loped to aid students 

in value s c lari ficat ion , per sonal re lationships and dec i s ion mak ing . 

( U . S . ,  The Nat iona l Inst i t ute o f  Education , 1981 ) . 

The impact o f  the N I E  studies has already been fe lt . " There i s  

a n  increas ing awarenes s  of the question of re spons ive ness  t o  federal 

legis lat ion . Th is awarene ss i s  caus ing state s to look more crit ically 

at the ir consumer and homemaking education programs in relat ion to the 

purposes and emphases spe c i f ied in the 1 9 7 6  legi s lat ion " ( S impson , 

1980 , p .  1 8 ) . 

The Nat ional Census Study 

Des igned to complement and supplement the N I E  studies, the 

National Census Study was init iated by the ad hoc re search committee 

of the Home Economi c s  Divis ion , American Vocat ional As soc iat ion in 

1978 ( Hughe s , 198 0 ) . This committee was given standing comm ittee 

status as of January 1 ,  198 2 . The census study identi f ied what was 
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taught and who was served by vocat ional consumer and homemaking programs 

in the secondary schoo ls across the country . A maj or goa l  o f  the study 

was to provide bas e l ine data for use in program planning , implemen­

tati on , and revis ion . 

The popul at ion for the study consisted o f  publ ic s c hools in a l l  

5 7  state s and territorie s offering courses in vocati onal consumer and 

homemaking in grade s  9 - 1 2 .  A nationwi de sample of about 2 000 schoo l s  

was des ired , with t h e  restr iction that n o  state sample exceed 7 5  schools . 

On the que stionnaire , 2 0  topics cons�dered essent ial by home e conomi cs 

teachers ,  s tate supervi sors o f  home economics , and teacher educators 

were l isted for each of the s ix sub j ect matter areas i nc luded in voca­

t ional con sumer and homemaking programs . Teachers were asked to indi­

cate in which cour s e s  of fered in the ir schoo l each topic was inc luded . 

Student enrol lment wa s requested for each taxonomy category inc luded 

in a schoo l ' s  program . 

The data from the Nat ional Census Study revealed that a l l  1 2 0  

topics considered e s sential for vocat ional consumer and homemaking 

programs and l i s ted on the survey instrument were be ing taught in 

approximate ly two -thirds o f  the schools in the sample , with 52  percent 

of the topics included in more than 8 7  percent of the schoo l s . By_ 

subj ect matter areas , food and nutrit ion topics were inc luded most 

frequently , fo llowed in descending order by the topics in fami ly 

relations , c lothing and text i les , chi ld deve lopment/parenti ng, consumer 

educat ion and management , and hous ing/home furnishing/equipment . The 

data indicated that increased attent ion to consumer educat ion and 

management and hous ing concept s wou ld be appropr iate ( Hughe s ,  1 980 ) . 
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Enrol lment data indicated that approximate ly 2 0  percent o f  the 

students in vocational consumer and homemaking programs are male , an 

increase from two percent reported in the Coon s tudy . Males were more 

frequent ly enro l led in courses in foods and nutr i tion , comprehens ive 

homemaki ng ,  fami ly re lat ions , and consumer education . Fema les e nrol led 

more frequent ly in comprehe ns ive homemaking , chi ld deve lopment , foods 

and nutr ition� and c lothing and text i les ( Hughe s , 1980 ) . 

Looking at the l i sts o f  content topics a s  a who le , and the 

number of schoo l s  inc luding these , �orne broad areas of emphases were 

evident throughout vocat ional consumer and homemaking programs . For 

example , the number of topics taught in each of the f ive sub j ect matter 

areas that related to dec i s ion-making was s igni ficant . And these 

topics were inc luded in more than three- fourths o f  all the schoo l s  

part ic ipat ing in the study . Furthermore , topics frequently inc luded by 

large numbers o f  schools in the sample were directed at current needs 

and trends within soc iety, which i l lustrates that the content of home 

economi c s  does inc lude topics of concern for today ' s  students ( Hughe s, 

1980 ) . 

When compared to the Coon ( 19 6 2 )  study , the empha s i s  on foods 

and nutr it ion was s t i l l  prevalent . Coon not ed that the amount o f  Manage­

ment and Consumer Educat ion inc luded in the curr iculum at the t ime of 

her study
.

was negl igible . Even though the emphas i s  on the se two topics 

had increased by the t ime of Hughes ( 1 980 ) study , it was suggested that 

more attention be focused on Management/Consumer i sm and Hous ing . 



Other Documentation 

I n  1 9 7 5 , Janet S .  McMullen conducted a study entit led The 

Re lationship of Undergraduate Home Economic s  Education Programs to the 

Home Economics Curricula i n  the Secondary School s . The purpo se o f  the 

study was to inve s t i gate the profess ional practices of first year 

teachers who were graduates of two distinctly d i f ferent home economi c s  

educ ation programs . The sub j ect s for the study were 7 3  f ir st year 

home economics teachers who were employed in middle school s ,  j un ior 

high schools , and senior h igh schools in seven states . 

19 

To compare the re lat ionship between the cur r iculum in the sec­

ondary schoo l s  and the teacher education programs , the undergraduate 

programs were c las s i f ied as Traditional or Contemporary . Tradit ional 

programs emphas i zed product ion courses in foods and c lothi ng and had 

only one student teaching experience in the senior year . T he contem­

porary program emphas i zed human deve lopment and management , and pro­

vided for three student teaching exper iences beg inni ng in the sophomore 

year ( McMullen , 1 9 7 5 ) . 

Two measures ,  the Farr is Pupil  Feedback Instrument and Ray ' s  

Student Est imate o f  Teacher Concern questionnaire , were used to provide 

data which exami ned the students ' perception of the teache r s . Three 

structured interviews provided the data to ident i fy the home economic s  

content provided b y  f i r s t  year teacher s .  Spec i f ically , t h e  interv iews 

ident i fied the concept emphasis in each area , the length of t ime the 

unit was taught , and the place of thi s concept in the un it . Data from 

the quest ionnaires were subj ected to analysis of var iance ; to analyze 

data from the interviews chi-square distr ibut ion was employed ( McMul len , 

19 7 5 )  . 
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The f indi ngs o n  the curriculum emphases from the interviews 

varied among teachers from the two Tr aditional programs and among 

teachers from the Trad it ional and Contemporary programs . Some teachers 

from the Tradition al programs spent as much t ime on contemporary areas 

as did the teachers who had graduated from the Contemporary program . 

The f indings revealed that a l l  f ive areas of home economic s  

are inc luded in the secondary curri cu la . The amount of t ime devoted to 

each area and the number of c lasses in each area wa s con s i stent with 

Coon ' s  f indi ngs . The average length of the un its in food preparat ion 

and c lothing cons truction was much longer than uni t s  in human deve lop­

ment , re lationships , management and consumer education . Over 50 perc ent 

of the c lasses  taught were in c lothing construct ion and food prepara­

tion as compared to approximately 14 percent in human deve lopment and 

re lationships and e ight percent in management and consumer e ducation 

( McMul len, 1 9 7 5 ) . 

He len C .  Hal l  conducted a fol low-up to the McMul len study in 

1 9 7 8 . The purpose of the study by Ha l l  was to invest igate the re la­

tionship of undergraduate home economics teacher education curr iculum 

emphases to curr i culum pract ices of profe s s iona l ly mature teacher s . 

Graduates of three d i f ferent home economic s teacher educ ation insti­

tut ions in P ennsy lvania were the sub j ects for the s tudy . The programs 

were c las s i f ied as Traditiona l or Contemporary j ust as in the McMu llen 

( 19 7 5) study . 

To determine the curricu lum emphases of the teachers , ·the 

Curriculum Orientation Survey ( COS ) was deve loped . The instrument 

measured sub j ect matter and content emphases .  Sub j ect matter subscales 
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inc luded : Human Deve lopment and the Fami ly , Home Management and Fami ly 

Economic s , Foods and Nutrit ion , Texti les and C lothing , and Hou s i ng . 

Content emphas e s  s ubscales included Information , Human Development and 

Interpersonal Re lationships , Management , and Values . 

As a total group , sub j ects in this study ind icated that they 

emphas i zed the sub j ect matter area of Foods and Nutr it ion , fol lowed by 

Human Deve lopment and the Fami ly , Text iles and C loth i ng , and Home 

Management and Fam i ly Economics . Hous ing rece ived the leas t  empha s i s . 

The rank order for content emphases ,- from most to least emphas i s , was 

Informat ion , Management , Human Deve lopment and I nterpersona l  Re lation­

ships , and Val ue s . Graduate s  of traditional programs emphas i zed In for­

mat ion content more than graduates of the contemporary teacher educa­

tion programs . Other d i f ference s were not s igni ficant ( Ha l l , 1 9 7 8 ) . 

I n  add it ion to the Census Study , the ad hoc research commi ttee 

of the Home Economics Divis ion , Amer ican Vocational A s soc iation 

inst igated var ious studies on the e f fectivene s s  o f  consumer and home­

making programs . The e f fe ct ivenes s  o f  consumer and homemaking courses  

for menta l ly handicapped s tudents was reported by Fed j e ,  Champoux , and 

Holcombe ( 1 98 1 ) . The study focused on the three sub j ect matter areas 

mandated for s tudy by Congre ss in the Vocational Amendments of. 1 9 7 6  

child deve lopment/parent ing , nutr ition , and consumer education . 

Because evaluation o f  mi ldly mentally hand icapped students was c ited 

as a special c hal lenge for educators , the study was spec i f ically 

des igned to deve lop re liabl e  test instruments for mi ldly mental ly hand i­

capped students enro l l ed in the three consumer and homemaki ng sub j ect 

areas studied ( Fedj e ,  Champoux , and Ho lcombe , 1 98 1 ) . 
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The sub j ects for the study were mi ldly menta lly hand icapped 

students from 2 0  programs in Minnes ota . A control group con s i sted of 

mildly mental ly handicapped s tudents who had not taken any of the con­

sumer and homemaking courses  being tested . A group of regular s tudents 

were also tested for compar i son purposes . 

Results s howed that the child deve lopment/parent ing courses 

were e f fective in increasi ng the knowledge of mi ldly menta l ly handi­

capped students enro lled in the course . However , the results from the 

nutrition and consumer educat ion te�ts indicated that m i ldly menta l ly 

handicapped s tudents not enro lled i n  the consumer and homemaki ng courses 

scored s l ightly higher than the mi ld ly mentally handicapped s tudents 

who had taken the course . Poss ible explanations i nc luded : 1) more t ime 

in c lass was spent on food preparation pr inc iples whi le the te st was 

composed o f more knowledge leve l items ; 2 )  the factua l  i nformat ion could 

have been learned from other sources ,  i . e .  the media or other courses 

in schoo l ; 3 )  the groups may not have been very homogeneous because o f  

a wide range o f  IQ s core s , d i f ferent readi ng abi l it i e s , a d ispropor­

t ionate number of females in the mi ldly mental ly handicapped control 

group , and the d i ffe r i ng backgrounds re lated to the content areas ; 

4 )  no prete s t i ng was done to assess knowledge pr ior to instruct ion . 

On the bas i s  o f  these results , it was recommended that both the nutri­

t ion and consumer educ ation te sts be revised ( Fedj e ,  Champoux , and 

Ho lcombe , 1 98 1 ) . 

A case study method of determin ing the e f fective ne s s  of con­

sumer and homemaki ng programs was employed by Caputo and Haymore ( 1981 )  

i n  The Va lue of Home Economics Educat ion : Observat ions o f  Students, 
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Teachers , and Parents . The study i nc luded 7 4  succes s  stories from horne 

economics teachers ,  students , and parents in 2 9  state s . The qualita­

tive research approach he lped to gain understanding o f  the e f fective­

nes s  o f  consumer and homemaking education from the sub j ect ' s  point of 

view and , when comb i ned with the results o f  the Census study , provided 

a valuable overview for program evaluation . As s tated by Caputo and 

Haymore : " The cens us study identifies what is  be ing taught and who is  

served by vocational consumer and homemak ing programs in the secondary 

schoo l s  whi le the case studies revea l how the programs are be ing 

uti l i zed by and affect i ng the students enrolled" ( 1 9 8 1 , p .  3 ) . 

A third study to he lp determ ine the e f f e ctivenes s  of consumer 

and homemaking programs , Dimens ions of Horne Economi c s  Programs : Seven 

Case Studies , wa s des igned by Mears , Ley , and Ray ( 1 98 1 ) . The 

researchers deve loped a mode l to use as a framework for investigating 

and analyz ing the var i ab l e s  from the case studies . Vari ab l e s  in the 

mode l inc luded : teachers , students , parents , support personne l ,  

curriculum , fac i lities and resources ,  and community . General i zations 

were then deve loped from the analys i s  of the case studie s . 

A packet o f  instructions and guide l ines for asse s s ing program 

elements was sent to twenty- four individuals who had indicated an 

interest in doing a case study of an e ffe ctive program for the pro j ect .  

However , only seven completed case studies were returned by the dead­

line . 

The curr iculum emphase s ,  a s  measured by the Curr i culum Or ien­

tation Survey ( COS ) and observations by the researchers ,  are in agree­

ment with the find ings of the Census study ( Hughe s , 198 0 ) . 



After ana lyz ing the data from a l l  seven case s tudie s , the fo l lowing 

generali zations were drawn : 

1) Te achers appear to be the key factor i n  e f fe ct ive 
programs . 

2 )  Students see teachers of outstanding programs as  
concerned about them and how they fee l . 

3 )  Teachers o f  outstanding programs are knowledgeab le 
about the goa l s  of home economics and i ncorporate these 

goa ls into thei r  curriculum , care about s tudents and what 
they learn , are c ommi tted and involved , gai n support from 
admini strators and community , and estab l i sh a c la s s  c l imate 

where s tudents are goal directed and interested . 
4 )  The goa l s  o f  e f fective programs tend t o  be c ompre­

hens ive of home economics sub j ect matter , related to 
he lping s tudents i n  everyday l i fe , and fac i l i tate learn ing 
he lpful in future fam i ly l i fe .  

5 )  Students i n  e f fe ctive home ec onomics programs tend 
to have e xtreme ly pos itive fee l ings toward the sub j ect 

. matter o f  home economics , the teachers , and the c la s s  

env ironme nt . 
6 )  Student i nvo lvement �t a l l  leve ls , p lann i ng , c lass 

act ivities ,  and outs ide act ivit ies , re lates h ighly to a 
succe s s fu l  program . 

7 )  Parent s , s tudent s ,  support personne l ,  administrators , 
and other faculty have a cons istently pos it ive v iew o f  home 

economics . 
8 )  Commun i ty i nvo lvement enhances , but i s  not an e s s e n­

t ial e lement o f  succe ssfu l  programs . Some programs had 
good commun ity invo lvement but other programs did n ot . 

9 )  Re source s aid but do not make or break a home econo­
mics program . 

1 0 )  Changes i n  exi st ing programs are fac i l itated by a 
teacher ' s  part ic ipation i n  graduate or in-service programs . 

1 1 )  Vocati onal education money i s  he lpful to programs 

but i s  not identi f ied as  a key succe s s  factor . Vocat ional 
education money was identi f ied as more he lp ful i n  some 

programs than i n  other programs . 
1 2 )  Programs ' re sponses to legis lative mandates d i f fer 

according to the needs of the local community and the local 

schoo l structure of home ec onomics . 
( Mears , Ley , and Ray , 1 9 8 1 , pp . 3 6- 3 7 )  

An evaluat ion o f  chi ld deve lopment/parenting e f fectivene s s  was 

the fourth and f inal s tudy initiated by the ad hoc committee in 1 9 7 8  

( Grit zmacher , et  al . , 198 1 ) . A prete st/posttest des ign was used to 

asses s the cogni t ive learni ng of child deve lopment/parenti ng concepts 
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taught in h igh s c hool Chi ld Deve lopment/Parenting c l as se s . Secondary 

students in four s t ate s enro l led in Chi ld Deve lopment/Parent ing courses 

were the sub j ects for the s tudy . A group of students not e nro l led in 

such a c lass was r andomly se lec ted for compar i son purpo ses . 

Results indicated that the pretest score s  were h igher for the 

chi ld deve lopment/parenting group than those of the compar i son group . 

Both groups gained knowledge i n  child deve lopment/parent ing concepts 

from prete s t  to pos tte st , but the gain was greater for s tudents 

enrol led i n  the Ch i ld Deve lopment/Parenting c lasse s . Femal e s  scored 

higher than males . However ,  the number of males included i n  the samp le 

was very sma l l  so conc lus ive statements were not pos s ible . The con­

tent of Ch i ld Deve lopment/Parenting cours es var ied wide ly from s tate 

to state . Poss ibl e  e xp l anat ions inc luded the exi stence o f  d if ferent 

state recommended cur r i culums and d i f ferent emphase s of State Super­

visors or leaders ( Gr i t zmacher , et al . , 198 1 ) . 

It  was sugge sted that additiona l informat ion on what i s  taught 

in Chi ld Deve lopment/Parenting courses from state to s tate wou ld be 

he lpful . Studie s o f  s tudent a tt itudes toward parenting and leve l of 

parenting ski l l s  are needed ( Gr i tzmacher , et al . ,  1 98 1 ) . 



Chapter I I I  

DES IGN OF THE STUDY 

The maj or purpose of the study was to de scribe curricular 

emphases o f  secondary home economics programs in South Dakota . A sec­

ondary obj ec tive w as to investigate the re lationship b etween curricular 

emphases and certain characteristics of the school and teacher . Vari­

ables studied were 1 )  teaching exper ience , 2 )  cl ass e nro llments ,  

3 )  school s i ze ,  4 )  per sonal preference of teaching subj ect , and 5 )  pro­

fes sional interact ion .  The factor s were chosen becau se of the ir per­

ceived inf luence on deci s ions about what to teach . 

De scr ipt ion of Sample 

Secondary home e conomics programs in South Dakota were the 

population for this s tudy . P ublic and non-publ i c  school s were inc luded 

in the population . A strati fied r andom sample from the fol lowing four 

·
population subgroups wa s sought . 

Group I - -under 1 0 0  s tudents in grade s 9 - 1 2  

Group I I- - 1 0 1  t o  2 5 0  students in grades 9- 1 2  

Group I I I - -2 5 1  to 5 0 0  students i n  grades 9 - 1 2  

Group IV--over 5 0 0  students i n  grades 9- 1 2  

Secondary schoo l s  with home economics programs were l i sted 

alphabe t ical ly and numbe red within the ir respective population sub­

groups . The table of random numbers method wa s used for the random 

selection of a sample . An e ntry number was obtained by looking at a 

dol lar b i l l  and choo s ing the first two digits of the ser ial number . 
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By fl ipping a coin i t  was det ermined which number was the hor i zontal 

and vertical d igit . I f  the coin came down "heads " ,  the first digit 

would be that o f  the hor i zontal series . Us ing this method , 2 5  schools 

were randomly se lected for each of the four popu lat ion s ubgroups for 

a total of one hundred to be included in the sample . 

The name s and sc hool addresse s of the home e conomics teachers 

se lected for the s ample were obtained from a l isting o f  a l l  secondary 

home economic s  t eachers and their schoo ls compi led by the South Dakota 

State Superv i sor of Vocat ional Home_ Economics . A letter ( Appendix A )  

describ ing the study and request ing the teacher ' s  partic ipation was 

sent with the instruments to be completed,  the Curr iculum Ori entat ion 

Survey and the Demographic Data Sheet ,  in October of 198 1 . A stamped , 

self-addressed return enve lope was inc luded . In structions for com­

plet ing and retu rning the survey were stated . A postcard reminder was 

sent to those teachers who had not responded within three weeks . 

Deve lopment and Se lection of Instruments 

The Curriculum Or ient at ion Survey ( COS ) , deve loped by He len C .  

Hall i n  1 9 7 8 , was u sed to determine the teachers ' curr icul a  emphas is 

( Appendix B)  . The COS was des igned to diagnose two type s o f  curricular 

emphases : subj ect matter and content themes or processes integrated 

throughout a program . Concepts and Generali zat ions : The i r  P lace in 

High School Home Ec onomic s  Curricu lum Deve lopment ( AHEA , 1 96 7 )  was the 

bas i s  for instrument deve lopment ( Hal l , 1 9 7 8 ) . In Concepts and General­

izations f ive sub j ect matter areas of secondary home economics were 

ident i fied : 



1 .  Human Deve lopment and the Fami ly 
2 .  Home Management and Family Economic s  
3 .  Foods and Nutr ition 

4 .  Text i le s  and Clothing 
5 .  Hous ing 

The content emphases or prevas ive themes were categori zed as 

informat ion or proces s . " In format ion content i s  the fact s , substance , 

and arrangement o f  knowledge for a part icular sub j ect matter area"  

( Hal l , 1 9 7 8 , p .  3 1 ) . Thi s  type of content repre s ents the knowledge 

and comprehens ion leve ls of the cognit ive domain . Proces s  content 

involves using , communicating , and integrating home ec onomic s concepts 

through one of three un i fy ing themes that cross all subj ect matter 

areas : human de ve lopment and interpersonal relationships , management , 

or value s ( AHEA , 1 96 7 ) . The h igher leve ls of the cogn i tive domain are 

more character i s t i c  of proce s s  content . These four theme s , 1 )  infor-

mat ion ,  2) human deve lopment and interpersonal re lationships , 

3 )  management , and 4 )  values, became the content emphase s  headings for 

the COS . 

A table o f  spe c i f ications ( Figure 1 ) , us ing the Concepts and 

Generali zations subj ect matter and content emphases headings , was 

devi sed with sub j ect matter areas listed vert ical ly o n  the le ft-hand 

s ide . The hor i zontal entr ies acros s the top of the table are the 

content emphase s . 

Us ing the ce l l s  of  the table of specificat ions and var ious 

teaching resources , 100  instruct ional obj ect ive s were generated ; f ive 

per ce ll . Each ob j ect ive wa s typed on an index card and a master 

chart was compi led to indicate the intended subj ect matter areas and 

content emphas e s  ( Hal l, 1 9 7 8 ) . 
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S UBJECT MATTER 

AREAS 

Human Deve lopment 

and the Fam i ly 

Horne Management 

and Fami ly Econom i c s  

Food a n d  Nut r i t ion 

Text i l e s  and 

C lothing 

Hou s i ng 

I n format ion 

CONTENT EMPHASES 

Human Deve lopme n t  

a n d  I n t e rpersona l 

Re l a t i on s h ips 

F i gure 1 

Manageme n t  

Tab l e  o f  Spec i f i cat ion s f o r  the 

Cur r i cu lum Or i e n t at i on S u rvey 

Va lue s 

Source : - Ha l l , He l e n  Ce ce l i a . " Th e  Re l at i onship o f  Unde rgraduate Horne Economi c s Educ a t i o n  P rogr am 

to the Home Ec onom i c s  Cur r i c u l a  in the Se condary S c hoo l s : A Fo l l ow-up Study , " 

The Pennsylva n i a  State Un iver s i ty , November 1978 , p .  3 0 . 

f\.) 
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A j ury o f  experienced teachers who were graduate students i n  

Home Economics Educat ion at The Pennsy lvania S tate Univers ity was 

se lected to determine the accuracy of the obj ect ives in fu l f i l l ing the 

cr iteria for ce l l  as s ignment . Jury members were asked to sort the 

obj ective s  into the appropriate cells  according to subj e ct matter and 

content emphas i s . Three i tems per ce l l  were chosen for the instrument 

from those for which there was unanimous agreement on c l as s i f i cation 

by the j ury member s .  The se 6 0  items became the COS measure . The COS 

was administered to a c lass of undergr aduates in Home · Econorni cs Educ-

ation at The Pennsylvania ? tate Univers ity who recently had completed 

student teaching . The ir response s  were used to make further rnod i f i -

cations ( Ha l l , 1 9 7 8 ) . 
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Respondents indicated the extent to which se lected horne econom-

ics obj ec t ives were inc luded in the ir cur riculums ac cord ing to the 

following choice s : 

A .  Thi s  i s  

B .  Thi s  i s  

c .  Thi s  i s  

D .  Thi s  i s  

not an ob j ect ive in my 
--- --

an inc idental 

an important 

obj ect ive 
obj ective 

a ma j or ob j ective i n  my 

teaching . 
�n my teaching . 

in my teaching . 
teaching . 

To obtain a score , the re sponses were we ighted a s  fol lows : A= 1 ,  

B=2 , C=3 , D=4 . Each o f  the f ive sub j ect matter emphas is sub s c a les 

inc luded 12 items ( Appendix D ) . Pos s ible scores for each scale ranged 

from 12 ( no emphas i s )  to 48 ( maj or emphas is ) . The content empha s i s  

subscales inc luded 1 5  items ( Appendix E )  with pos s ible score s for each 

scale ranging from 1 5  ( no emphas is ) to 60 ( maj or emphas is ) . Ha l l  ( 1 9 7 8 )  

reported a re l iabi l ity for the total instrument of . 9 5 ;  subscale rel ia-

b i l ities ranged from . 7 4 to . 9 3 .  



The Demographi c  Data Sheet ( Appendix C )  was deve loped by this 

researcher to provide background i nformation for des c r iptive purposes 

and stat i s t ical operat ions . Res pondents were asked to i nd icate the 

number of years they had taught , profess ional i nvo lvement , home 

economics c lass enro l lment s , number of boys in home economics c lasse s , 

and favorite and least favor ite home economics sub j ects . Profess ional 

invo lvement was measured by the membership and amount of partic ipation 

in four profes s ional organ i zat ions . A total score for pro fe s s ional 

invo lvement was computed with a pos s ible score ranging from 0 ( no 

involvement ) to 8 ( very i nvolved ) . 

Reasons for obtai ning information on the f ive background 

factors are indicated be low : 

3 1  

1 )  Teaching experience wa s inc luded to determ ine whether or not the 

extent o f  teaching exper ience inf luenced the content leve l of teaching . 

Does an experienced teacher emphas i ze higher cognit ive leve ls o f  

proce s s  content ( human deve lopment and interpersonal re lat ionships , 

management , and value s )  more than a begi nning teache r ?  Are experi enced 

teachers better abl e  to provide a balanced subj ect matter emphas i s ?  

2 )  The as sumption that profes s ional i nvo lvement i ncrease s  teacher 

classroom ski l l s  is commonly accepted . Th is may be becaus e  of educa­

tional programs and wr i tten materials provided by the organi zat ions or 

because as soc iat ing with other pro fe s s ionals in home economic s  encour­

age s the shar i ng of ideas and resources . I s  there a bas i s  for this 

assumption? 

3 )  Class enro l lments ,  e spec i a l ly the number o f  boys i n  home economics 

classe s , may inf luence the subj ect matter and content empha sis . Some 
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pre l iminary observations showed an increase i n  the number o f  boys 

enro l led in home economi c s . Would that change teacher s ' ideas about 

what to teach? For example , would c lassrooms with a l arge number of 

boys emphas i ze c lothi ng concepts as much as those with low mal e  enro l l -

ment? National data are ava i l able for compar i son with data from South 

Dakota home economics programs . 

4 )  Large schoo l s  with large home economics c lass enrol lments may have 

a different sub j ec t  matter and content emphas i s  because t hey may be 

able to provide more courses on a semester bas is and more materials . 

For examp le , a seme s ter course in child deve lopment woul d  be able to 

present more concept s than a short uni t  in a comprehens ive homemaking 

course . 

5 )  A teacher ' s  personal pre ference for a sub j ect area may inf luence 

him/her to spend more time teaching in that area whi le leaving i nade­

quate t ime for other important areas . Favorite sub j ects may be 

taught with a di fferent content emphas i s  or theme than less favored 

sub j ect areas . 

Procedures 

Re spondents ' answers were summar i zed and stati st ical operat ions 

were per formed at the SDSU Computer Center . The f requency , mean score , 

and standard deviation was computed for each o f  the five subj ect matter 

areas , the four content areas , and the i ndependent var iables . Thi s  

data provided descriptive in formation for the overal l sample and for 

each of the four school s i ze subgroups . 



Correlat ional techniques l inked content emphas i s  and s ubj ect 

matter emphas i s  with each of the independent variab l e s . Correlation 

analy s i s  was chosen to determine which of these independent var iables 

are highly re lated �o sub j ect matter and content emphas i s , e ither 

direct ly or by a common connection to another var i ab l e . Mult iple 

regres s ion was u sed to analy ze how combined variab l e s  a f fe cted the 

sub j ec t  matter and content empha s i s . 
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Chapter I V  

ANALY S IS AND DISCUS SION O F  DATA 

The purpo se o f  this study was to describe the curriculum i n  

secondary sc hoo l  home economics programs in South Dakot a . Curriculum 

emphase s  in the s econdary schools was s tudied through the t eachers ' 

se l f  reports via the Curriculum Or ientation Study ( Appendix B )  . The 

COS measured the extent to which s e lected home economic s  teaching 

obj ectives were inc luded i n  the implemented curr icula . Background and 

descr iptive informat ion on subj ects was obtained from a Demographic 

Data Sheet ( Append ix C)  . 

Descriptive Information on 
Subj ects 

Of t he one hundred surveys dis tributed , 88 perce nt were re turn-

ed ; four set s of data were unusable . Subj ects for the s tudy were the 

84 randomly se lected secondary home eco nomi cs te ac hers who returned 

complete sets of data . A summary of the characte r i s t i c s  of the subj ects 

is presented i n  Table 1 .  Subj ects are described i n  relat ion to the 

enrollment o f  the school in which they taught : s ubgroup I ,  under 1 0 0  

student s ; subgroup I I , 1 0 1  to 2 5 0  students ; subgroup I II ,  2 5 1  to 500 

students ; and subgroup IV , over 5 0 0  students . All enro l lment subgroups 

were represented ; there fore , the researcher con s iders the data to be 

representative o f  the state as a whole . 
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TABLE 1 

Number and Percent
1 

of Responses on Demographic Character istics 

by Population Subgroup 

Populat ion Subgroups 

Demographic I I I  I I I  I V  

Character istics ( Under 100 ) ( 101- 2 5 0 ) ( 2 5 1- 500 ) ( Over 5 00 ) 

# % # % # % # % 

Tota l  Re sponses 24 100 . 0  24 1 00 . 0  19  100 . 00 1 7  1 00 . 0  

Years of Exper ience 
- - 1 st year 4 1 6 . 7  2 8 . 3  0 0 . 0  1 5 . 9 

- -1 to 2 years 6 2 5 . 0  1 4 . 2  1 5 . 3  1 5 . 9  

- - 3  to 5 year s 5 20 . 8  6 2 5 . 0  3 1 5 . 8  1 5 . 9 
--6  to 10 ·years 5 20 . 8  1 1  4 5 . 8  4 2 1 . 1  5 29 . 4  
- - 1 1  to 1 5  years 1 4 . 2  3 1 2 . 5  6 3 1 . 6  3 1 7 . 6  
- - 1 6  or more years 3 1 2 . 5  1 4 . 2  5 26 . 3  6 3 5 . 3  

Profess iona l Organizat ions 
2 

- -SDEA Members 9 3 7 . 5  14 58 . 3  1 3  68 . 4  1 2  70 . 6  
- -SDEA Attended Meeting 5 . 20 . 8  5 20 . 8  6 3 1 . 6  6 3 5 . 3  
--SDVA/AVA Members 18 7 5 . 0  16 66 . 7  1 3  68 . 4  1 0  5 8 . 9  
--SDVA/AVA Attended Mee ·ting 1 2  5 0 . 0  1 3  54 . 2  1 3  68 . 4  8 4 7 . 1  
--SDHEA/AHEA Member 14 58 . 3  9 3 7 . 5  7 3 6 . 8  10  5 8 . 9  
--SDHEA/AHEA Attended Meet ing 8 3 3 . 3  5 20 . 8  4 2 1 . 1  8 4 7 . 1  
- -FHA/HERO Member 1 5  6 2 . 5  18 7 5 . 0  1 4  7 3 . 7  3 1 7 . 6  
--FHA/HERO Attended Meeting 1 7  70 . 8  19  79 . 2  1 3  68 . 4  3 1 7 . 6  

Favor i te Teaching Subj ect 

- -Human Deve lopment 10 41. 7 9 3 7 . 5  3 1 5 . 8  6 3 5 . 3  
--Home Management 0 0 . 0  0 0 . 0  0 0 . 0  0 0 . 0  
- -Foods and Nutr i t ion 6 25 . 0  5 20 . 8  4 2 1 . 1  4 2 3 . 5  

Tota l 

# % 

84 1 00 . 0  

7 8 . 3  

9 1 0 . 7  

1 5  1 7 . 9  

2 5  29 . 8  

1 3  1 5 . 5  
1 5  1 7. 9  

48 5 7 . 1  

2 2  2 6 . 2  

5 7  6 7 . 9  

4 6  5 4 . 8  

40 4 7 . 6  

2 5  2 9 . 8  

5 0  5 9 . 5  

5 2  6 1 . 9  

2 8  3 3 . 3  

0 0 . 0  

19 2 2 . 6  
w 
lJ1 



Demograph ic 

Characte r i s t i c s  

- -Text i l e s  and C loth i ng 

- - Hou s i ng 

- -No Re sponse 

Le a s t  Favo r i te Te ach i ng Sub j e c t  

- - Human Deve lopme nt 

- - Horne Manageme nt 

- - Food s and Nut r i t i on 

- - Text i l e s  and C loth ing 

- - Hou s i ng 

- -No Re s ponse 

Number o f  Teache r s  i n  Departmen t  

- -One Teacher On ly 

- -Two or mo re teache r s  

TABLE 1 ( Cont i nued ) 

I 

( Unde r 1 0 0 )  

# % 

7 

0 

1 

29 . 2  

0 . 0  

4 . 2  

1 4 . 2  

1 5  6 2 . 5  

0 0 . 0  

1 4 . 2  

5 20 . 8  

2 8 . 3  

24 1 00 . 0  

0 0 . 0  

Popu l a t i o n  Subg roups 

I I  I I I  

( 101- 2 5 0 )  ( 2 5 1- 500 ) 

# % # % 

9 

0 

1 

3 7 . 5  

0 . 0  

4 . 2  

1 4 . 2  

1 2  5 0 . 0  

0 0 . 0  

1 4 . 2  

9 3 7 . 5  

1 4 • . 2 

2 4  100 . 0  

0 0 . 0  

1 2  

0 

0 

2 

9 

1 

1 

6 

0 

1 7  

2 

6 3 . 2  

0 . 0  

0 . 0  

1 0 . 5  

4 7 . 4  

5 . 3  

. 5 .  3 

3 1 . 6  

0 . 0  

89 . 5  

1 0 . 5 

1 
Doe s not a l ways equal 100 . 0  pe r c e n t  due to roundi ng . 

I V  

( Ov e r  5 00 )  

# % 

7 
0 

0 

1 

8 

1 

3 

4 

0 

1 2  

5 

41 . 2  
0 . 0  

0 . 0  

5 . 9 

4 7 . 1  

5 . 9  

1 7 . 6  

2 3 . 5  

0 . 0  

7 0 . 6  

2 9 . 4  

Tota l  

# % 

3 5  

0 

2 

5 

44 

2 

6 

2 4  

3 

7 7  

7 

4 1 . 7  

0 . 0  

2 . 4  

6 . 0  

5 2 . 4  

2 . 4  

7 . 1  

2 8 . 6  

3 . 6  

9 1 . 7  

8 . 3 

2 
Mu lt iple respon s e s  i n  some ca tegor i es resu l t  in numbers greater than tota l number o f  re spon s e s . 

w 

(j\ 
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Teacher exper ience . Of the 84  teachers parti c ipat ing , 8 . 3  per­

cent were first year home economic s  teachers , compared to a statewide 

average of 5 . 8 1 percent new publ ic school c lassroom teachers ( Compara­

t ive Stat i s t i c s  on Classroom Teachers by Schoo l District , 1 98 1 - 1 98 2 ) . 

When the percentage o f  a l l  new public teachers wa s extrapolated from 

the pub l icat ion c ited above for e ach enrol lment subgroup , it was found 

that schoo ls with sma l l  enro l lments ( le s s  than 1 0 0  s tudents ) averaged 

10 . 08 percent new teachers whi le 1 6 . 7  percent of the home economics 

teachers were f irst year teachers i� that group . As schoo l enrol lments 

increased the number of first year teachers employed by thos e  schoo l s  

decreased . Thi s  i s  evidenced by only 3 . 2 5 percent new pub l i c  schoo l 

teachers and 5 . 9 percent new home economics teachers i n  school s  with 

large enrol lments ( over 5 0 0  students ) .  St i l l , tpe percentage o f  new 

home eco nomics teachers is almost double the overa l l  percentage of new 

pub l ic schoo l c las s.room teachers . 

Over two-thirds o f  the teachers in the study had taught less 

than ten years ; approximately 1 8  percent had taught for more than 1 5  

years . As schoo l enro llment increased the number o f  exper ienced 

teachers also increased . Over 35 percent of the home economic s  teachers 

in the large schoo l s  had over 15 years of teaching experience . These 

results are simi lar to the findings of The National Census Study of 

Secondary Vocational Consumer and Homemaking Programs ( Hughes , 1 980 ) . 

The census study reported that "while 5 0  percent of the teacher s had 

taught for seven years or less , 2 5  percent had taught for more than 

15 years " ( Hughe s , 1 980 ) . The Hughe s study showed a greater percent age 

of very experienced home economics teachers nat ionwide than d id the 
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South Dakota data . When compared to other South Dakota c la s s room 

teachers ,  horne economics teachers were s l ight ly less expe r ience d .  The 

average amount of teaching exper ience for all  publ ic school teachers 

in the state was 1 1  years ( Comparative Stat i st i c s  on C las sroom Teachers 

by School D istrict , 1 9 8 1 - 1 9 8 2 ) .  The fi gure was approximate ly 8 years 

for home economics teachers i n  South Dakota . 

Most o f  the South Dakota home economic s  teacher s  i n  the sample 

( 9 1 . 7  percent ) we re i n  one teacher departments . The Nat i ona l Census 

Study reported approximate ly one-ha l f  of the schools had one home eco­

nomics teacher and two homemaking teachers were emp loyed in 3 3  percent 

of the s choo ls ( Hughe s , 1 98 0 ) . Hall ( 19 7 8 ) indicated that most of the 

teachers who parti c ipated in her study were employed in mul t iple 

teacher departments with on ly 1 9  percent o f  the teachers being the only 

home economic s  teacher in the ir school . The high rate of one teacher 

departments in South Dakota could be exp lained by the low populat ion , 

the few h igh populat ion centers and the large number of sma l l  schools  

in the state . On ly 1 7  schoo l s  in South Dakota have over 5 00 students 

in grades 9 - 1 2 ,  whi le 1 9 8  s choo ls have fewer than 500 students in the 

high schoo l . Eighty-s ix schoo l s  have fewer than 1 00 students in the 

high school ( Comparati ve Stat i stics on C lassroom Tea cher s  by Schoo l 

District , 1 9 8 1 - 1 98 2 ) . 

Class e nrol lments . South Dakota home economics c l assroom enroll ­

ment var ied wide ly as i ndicated by the large standard deviat ion ( Table 

2 )  . Student enro l lment for home economics departments ranged from 5 

students to 190  students . The mean number of students i n  a home eco-
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nomic s  program was 6 4 . 4  and the median was 5 4  students ( Table 2 ) . Home 

economic s  enro l lment i n  South Dakota tends to have more departments in 

the lower hal f  of the 5 to 1 9 0  range than the upper hal f . 

The mean number o f  s tudents for each populat ion subgroup i s  also 

shown in Table 2 .  Total enrol lment in home economic s  c la s s e s  increased 

as the s i ze of schoo l increased but the amount of variation in home 

economics enro llment a lso incr eased as s i ze of schoo l i ncreased . 

School s  with sma l l  e nrol lments had � more cons i s tent leve l o f  enrol lment 

in home economics c lasse s . Schoo la with large enrol lments had a h igher 

var iance . 

Thirteen s c hoo l s  ( 1 5 . 7 percent ) reported no boys e nrol led in 

home economic s programs . Approximate ly hal f  of  the s c hoo l s  studied i n  

the sample had fewer than 1 0  boys enrol led i n  home econom i c s  c las se s . 

The mean number and standard deviation of boys enro l led i n  home eco­

nomi cs for the total sample , 1 3 . 69 and 1 3 . 60 ,  respective ly , shows that 

( assuming a normal curve ) 68  percent of all school s  i n  South Dakota fal l  

into a category of having between approximate ly 1 t o  2 7  boys enrol led 

in home economic s .  About 9 5 . 5  percent of South Dakota schoo l s  have 0 

to 4 1  boys i n  home economics c las ses . 

The mean number o f  boys in home economic s c las se s , 1 3 . 69 ,  

divided by the mean number of a l l  students enro l led i n  home economics , 

64 . 36 ,  sugge sts that- a lmost 2 1  percent of the home economics enrol lment 

in South Dakota i s  boys . Th i s  i s  higher than the 19  percent boys 

reported by Hughes i n  The Nationa l Census Study of Secondary Vocational 

Consumer and Homemaking Programs ( 19 80 ) . The Coon s tudy ( 196 2 )  reported 

an enrollment of 98 percent females and 2 percent males in vocat iona l 



TABLE 2 

Me ans and Standard Deviations for Number o f  Boys , 

Tota l Clas s Enro llment , an� Profe ssional I nvolvement 
for Total Sample and by Population Subgroups 

Total Number of 
Population Subgroup N Enro llment 

_
Boys 

-

X S . D .  X S . D .  

Total Sample 84 6 4 . 3 6 ( 4 1 . 6 7 )  1 3 . 69 ( 1 3 . 6 0 )  

I ( Under 1 0 0 ) 2 4  3 2 . 46 ( 1 5 . 0 3 )  6 . 3 8 ( 5 . 3 2 )  

I I  ( 10 1 - 2 5 0 )  2 4  5 3 . 7 4 ( 19 . 3 8 )  1 3 . 0 4 ( 8 . 7 3 )  

I I I  ( 2 5 1- 5 0 0 )  1 9  7 6 . 5 9 ( 38 . 8 7 )  1 3 . 2 8 ( 1 5 . 6 7 )  

IV ( Over 5 00 )  1 7  1 1 1 . 5 3 ( 46 . 0 3 )  2 5 . 3 5 ( 1 7 . 6 4 )  

40 

Pro fess ional 
Invo lvement 

X S . D .  

4 . 1 0 ( 2 . 1 2 )  

4 . 08 ( 2 . 3 0 )  

4 . 1 3 ( 2 . 1 1 ) 

4 . 6 1 ( 2 . 1 2 )  

3 . 5 3 ( 1 . 88 )  
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homemaking programs . 

The Educat ion Amendments Act of 1 9 7 6 , Title I I ,  stre s s ed that 

both males and females be encouraged to partic ipate in , and have e qual 

acce s s  to , vocational education programs . An i ncrease from 2 perc ent 

nationwide to near ly 2 1  perc ent in South Dakota indicate s cons iderable 

progres s  in male part ic ipation in home economic s  programs . The reasons 

for the increase may be that i nc reased efforts to encourage male enro l l­

ment in consumer and homemak ing programs have been succ es s fu l , and 

that att itudes about the male and t:_emale roles in the fami ly are 

changing . Hughes ( 198 0 )  c ited the need for home ec onomic s  c lasses to 

be made acce s s ib l e  to male students in terms of c la s s  schedu l e s  and 

for providing nonsexi s t  course descript ions . Perhaps an awarene s s  of 

these factors has brought about some of the increase in male home 

economic s  enrol lment . 

The number o f  ma les enro l led in horne economic s  i ncreased 

s l ight ly as the s i ze o f  schoo l increased ( Table 2 ) . However ,  the amount 

of var iance increased a s  schoo l s i ze increased , so the re lationship of 

number of boys to school enro l lment was not cons istent . Having more 

students did not nece s sari ly contr ibute to having more boys in c lass . 

Personal pre ference of teaching subj ect . Teacher s  were asked 

to indicate their favor ite and least favorite subj ec t  matter to teach 

by putting · the f ive sub j ect matter areas into rank order . Almost 42 per­

cent of the sample chose Text i les and C lothing as the ir favori te sub­

j ect matter to teach ( Table 1 ) . One-third chose Human Deve lopment and 

the Fami ly as the ir favor ite ; Foods and Nutr ition was the favor ite o f  
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the remain ing teacher s  responding t o  t h i s  question . No one chose Home 

Management and Family Economics or Hous ing as their favorite sub j ect to 

teach . A breakdown of these re sponses by popul at ion subgroup ( Table 1 )  

showed that teachers i n  sma l ler schools ( Popu l at ion Subgroups I and I I )  

indicated Human Deve lopment and the Fami ly a s  a favor ite more o ften 

than teachers in larger schools ( Populat ion Subgroups I I I  and IV) . 

Texti le s  and C lothing wa s a favori te of a few more teachers i n  popula­

tion subgroups I I I  and IV than in I and I I . 

Over one-ha l f  of the sample 
.. chose Home Management and Fami ly 

Economics as the least favori te subj ect to teach ( Tabl e  1 )  . Hous ing 

was next with 2 8 . 7  percent , fol lowed by Text i les and C lothing , Human 

Deve lopment and the Fami ly , and Foods and Nutr ition , respective ly . A 

breakdown o �  the data by populat ion subgroup yielded the s ame rank-order 

resul ts as the ent ire sample . Horne Management and Fami ly Economics was 

the least favorite sub j ect matter to teach in a l l  four populat ion sub­

groups . 

Profe s s i onal involvement . Re sponse s re lated to membership i n  

pro fess ional organ i zat ions and attendance a t  mee tings indicated that 

the South Dakota Vocat ional Associat ion/American Vocational Assoc iation 

( SDVA/AVA) was the most popular profess iona l organ i zation i n  both mem-

bership and attendance ( Table 1 ) . About 68 percent of the sample were 

members of SDVA/AVA and over 80 percent of the membership attended 

regu lar meetings . The South Dakota . Educat ion Assoc iat ion ( SDEA) had the 

second greate st membership in the sample but the attendance at SDEA 

meet ings ranked l ast . The high membership in SDEA i s  probably due to 
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the pres sure exerted on teachers b y  peers t o  j oi n  for legal reasons , 

and to show uni ty in the profess ion . The sma l lest membership per­

centage be longed to the South Dakota Home Economic s  Assoc iat ion/American 

Home Economic s  Assoc iat ion ( SDHEA/AHEA) but over 60 percent of the 

members attended regular meetings . Future Homemakers o f  America/Home 

Economic s  Re lated Occupations ( FHA/HERO ) involved about 6 0  percent of 

the sample as advi sors with 100 percent of the advisors in attendance at 

the State Mee ting . The large percentage of attendance at FHA/HERO meet­

ings may be attr ibutab le to it be ing a student activity . Teachers 

accompany students to supervise and share the learn i ng exper ience . 

Attendance may be better at SDVA/AVA and SDHEA/AHEA meet i ngs because the 

vocat ional organ i zat ions are more spec i f ically a imed at home economics 

concepts than SDEA . 

A profe ss ional involvement score was computed with a pos sible 

score of 0 ( no involvement ) to 8 ( very involved in profe s s ional organi ­

zations ) . The mean score ,of 4 . 1 0 for the sample ( Table 2 ) , shows that 

home economi s t s  in South Dakota are moderate ly i nvo lved in pro fess iona l 

organ i zations . The percentage of attendance for the orga n i zations 

indicate s that for some home economi sts , the extent of i nvo lvement may 

be j ust membership and not active ly attending meeti ngs . 

Table 2 shows the profe ssional i nvolvement mean scores for each 

population subgroup . Popu lation subgroup I I I  ( 2 5 1  to 5 0 0  students ) had 

the highest mean score of 4 . 61 and population subgroup IV ( over 5 0 0  

students ) had the lowe st mean score " of 3 . 5 3 .  

Mears , Ley , and Ray ( 1 98 1 )  reported that a reoccurring factor in 

report s on teachers o f  exemplary programs was their involvement in pro-



fe ss ional organizations . A variety o f  profess ional act ivities enabled 

them to con t i nual ly update the ir profe s s ional competence . 

Sub j ect Matter Emphas i s  

i n  Horne Economics 

44 

The Curricu lum Orientation Survey ( COS ) was used to measure the 

subj ect matter emphase s i n  South Dakota home economics programs . Pos -

s ible scores for each subj ect matter subscale ranged from 1 2 , indicating 

that the sub j ect matter was not inc luded in the teacher ' s  curr iculum ,  

to 48 , indicat ing that the subj ect �atter was a maj or part o f  the cur-

riculum . The mean score s for a l l  of  the subj ect matter areas were 

above the median of 3 0 . 00 ( Table 3 ) , indicating that a l l  of the subj ect 

matter areas i nc luded in the survey are emphas i zed to a moderate extent . 

Hous ing had the least emphas i s  with a mean score of 3 1 . 3 3 .  The greate st 

emphasi s  was given to Foods and Nutr it ion with a mean s core of 3 8 . 66 

followed by Human Deve lopment and the Fami ly ( 3 5 . 9 2 ) , Home Management 

and Fami ly Economi cs ( 3 5 . 1 2 ) , and Te xt i les and C lothi ng ( 3 4 . 9 2 ) . Human 

Deve lopment and the Fami ly and Housing showed the greate st var iance in 

mean score s , ind icating that home economics teachers i n  South Dakota 

differed mo st in the ir emphas i s  of these areas . 

Ha l l ' s  f ind ings ( 19 78 )  were comparab le to these result s . The 

rank order was a lmo s t  the same , the exception being that the teachers 

in Hal l ' s  study ranked Textiles  and Clothing be fore Home Management 

and Fami ly Economics . Sub j ect area mean scores in Hal l ' s  study were 

cons iderab ly lower than in South Dakota ' s  home economics programs . In  

the Hal l  s tudy ( 19 7 8 ) , Foods and Nutrition was the only sub j ect area 

wi th a mean above the median of 3 0 . 00 .  



TABLE 3 

Mean S core s and Standard Deviation for COS 
Subj ect Matter Emphases Subscales 

Subj ect Matter 

Emphases  Subscales N
1 

Mean 
2 

Stand ard Deviat ion 

Human Deve lopment 8 3  3 5 . 9 2 6 . 4 2 

and the Fami ly 

Home Management and 8 3  3 5 . 1 2 5 . 7 2 

Family Economic s  

Food and Nutr i tion 8 3  3 8 . 66 3 . 5 6 

Text i les and Clothing 8 3  3 4 . 9 2 5 . 5 4 

Hous ing 8 3  3 1 . 3 3  6 . 19 

1
N doe s not always equal 8 4  because not everyone responded to a l l  the 

questions . 

2 . 
Pos s 1b1e scores ranged from 1 2  ( no emphas i s )  to 48 ( maj or emphas i s )  . 

45 



The results o f  th i s  study were supported in a study by P ickard 

( 198 3 ) . The sub j ect area given most emphas i s  by the South Dakota home 

economics teachers sampled was Foods and Nutr ition . It  was emphas ized 

by 6 2 . 3 5  percent o f  the respondents . The second mos t  emphas i zed sub-

j ect matter was Parent ing/Ch i ld Deve lopment ( 2 1 percent ) , fo l l owed by 

Consumer ism/Management ( 1 2 percent ) and Clothing and Texti le s  ( 4  per-

cent ) . None o f  the participants c ited Hous ing as a maj or area o f  

emphasis . 

Content or Pervas ive Themes 
in Home Economic s 

Content emphases score s had a po ss ible range o f  1 5  to 6 0 . A 

score of 1 5  indicated that the teacher did not i ntegrate the concept 

in teaching , and a s core of 60 indicated total i ntegration of the con-

cept in a l l  units . The subscale mean scores were a l l  above the median 

46 

of 3 7 . 5  ( Table 4 ) . I nformation oriented obj ectives rece ived the great-

est emphas i s  with a very h igh mean score , fo l lowed by Management , and 

Human Deve lopment and Interpersonal Re lationships . Value s  received the 

least emphas i s  ( rnean= 3 8 . 6 3 )  of all  the content or perva s i ve theme sub-

scales . var iab i l i ty range d  from 5 . 1 3 for Informat ion content to 6 . 10 

for Human Deve l opment and Interpersonal Re lat ionsh ips content . Even 

with this much variab i lity ,  the maj ority of
-

horne economic s  teachers in 

South Dakota were within the parameters of at least a moderate emphas i s  

for a l l  the content areas . 



TABLE 4 

Mean Scores and S tandard Deviation for COS 
Content Emphases Subscales 

Content Emphases Subscales N
1 2 

Mean S tandard Deviation 

Informat ion 8 3  48 . 3 0 5 . 1 3 

Human Deve lopment and 8 4  4 2 . 86 6 . 1 0 
Interpersonal Re lationships 

Management 8 2  46 . 1 8 5 . 44 

Values 8 3  3 8 . 6 3  6 . 0 2 

1 
N does not a lways equal 8 4  because not everyone responded to a l l  the 

que s t ion s . 

2
Poss ible scores ranged from 1 5  ( no emphas is ) to 6 0  ( ma j or emphas i s )  . 

The rank order o f  content areas was the same in Ha l l ' s  s tudy 

( 1 9 7 8 ) as in South Dakota . However , the Hal l  study mean score s were 

lower in every content area , ranging from . 40 . 3 2 for Information con-

tent to 3 0 . 9 3 for Values content ( 1 9 7 8 , p .  5 3 ) . 

Testing the Hypotheses 

Eleven hypothe ses were deve loped and tested by ana lys is o f  

variance to determ ine the extent of interaction between s ubj ect matter 

and content emphases and certain demographic var iab l e s . The minimum 

leve l o f  probabi l i ty acceptable for s igni ficance was set at . 0 5 for 

probab i l ity of F and R values . 
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Hypothe s is One 

There is no s igni ficant re lationship between the amount 
of teaching experience and subj ect matter empha s i s . 

The hypothes i s  was tested with the Pear son r and analy s i s  of 

variance . The re lat ionship between teaching experience and Foods and 

Nutrition was found to be s igni ficant at the . 0 5 leve l but the corre-

lation coe f f ic ient was not part icu larly high ( Tab le 5 ) . There fore , 

experience did not e xplain a very large percentage o f  the var iance in 

48 

Foods and Nutri t ion score s . Re sults from the analy s i s  o f  var iance test-

ing also s howed that a s igni f i cant relat ionship existed between teaching 

experience and sub j ect empha s i s  ( Table 6 ) . Teachers who were in the ir 

first year o f  teaching had a s igni ficant ly lower emphas is on Foods and 

Nutr ition than teachers with more exper ience . The h ighe s t  mean scores 

in Foods and Nutrit ion emphas is were found in the upper leve l s  of 

teaching exper ience ( over 10  years ) .  Perhaps the newer teachers are 

re flecting the push to get away from the " sti tching and stewing " image 

that some fee l  to have been preva lent in home economics . Another 

explanat ion could be that o lder teachers are responding to commun ity 

demands .  The hypothe s i s  was · re j ected because a s igni f icant re lat ion-

ship was noted betwe e n  sub j ect matter emphas is and exper ience . 

Hypothe s i s  Two 

There is  no s ignif icant re lationship between teaching 
experience and content emphas is . 

Re sults from us ing the Pearson r and the analy s i s  o f  var iance 

tes ting revealed that there was no s igni ficant re lat ionship betwee n  

teaching exper ience and content emphas i s  ( Tables 5 and 6 ) . The 



TABLE 5 

Corre lation Coefficients and Probabi lity o f  r for Subj ect Area and Content 

by Exper ience , Professional Involvement , Number of Boys , and Class Enrol lment 

Variables Sl S2 S3 S4 S5 Cl  C 2  C 3  

Experience 

--Pearson ' s  r 0 . 1 5 0 . 1 3 0 . 2 5 *  0 . 19 -0 . 1 2 0 . 1 4 0 , 1 6 0 . 1 4 

--Probabi l ity of r 0 . 1 7 0 . 2 3 0 . 0 3 0 . 08 0 . 2 7 0 . 2 0 0 . 16 0 . 2 2  

Involvement 

- -Pear.son • s r 0 . 4 3*  0 . 4 1 *  0 . 24*  0 . 19 0 . 1 3 0 . 3 3 *  0 . 3 6 *  0 . 3 7 * 

- -Probabi lity of r 0 . 0001 0 . 0002  0 . 0 3 0 . 08 0 . 2 6 0 . 00 3  0 . 0007 0 . 0008 

Boys 
--Pear son ' s  r -0 . 1 0 -0 . 1 0  0 . 0 2 -0 . 04 0 . 1 1 -0 . 0 3 -0 . 0 7 · -0 . 0 1 

--Probabil ity of r 0 . 38 0 .  3 7  0 . 8 3 0 . 7 4 0 . 3 1  0 . 76 0 . 5 6 0 . 9 1 

Class Enrol lment 

--Pearson ' s  r 0 . 08 - 0 . 0 1  0 . 10 0 . 0 2 0 . 08 0 . 0 5 0 . 06 0 . 0 7 

--Probabi lity of r 0 . 48 0 . 99 0 . 3 6 0 . 8 5 0 . 48 0 . 68 0 . 59 0 . 5 6 

C4 

0 . 08 

0 . 4 7 

0 . 2 9 *  

0 . 00 7  

0 . 0 1 

0 . 9 5 

0 . 09 

0 . 4 2 

S l  = Human Deve lopment and C 1  = In format ion * Less than . 05 

the Fami ly C2 = Human Deve lopment and 

S 2  = Home Management and Interpersona l Re lationships 

Fami ly Economics C3 = Management 

S3 = Foods and Nutr it ion C4 = Va lue s 

S4 = Text iles and Clothing 

SS = Hous ing � 
� 



TABLE 6 

Analys i s  o f  Var iance , F Values , and Probab i l i ty of 

F for Content and Sub j ect Mat ter Emphases and 
I ndependent Var iables

1 

Favorite 

Dependent Sub j ect 

Var iables S i ze Experience Matter 

Sub j ect Matter Emphas e s  

--Human Deve lopment 0 . 5 2 0 . 8 5 1 . 2 4 

and the Fami ly 0 . 7 1 9 3  0 . 4 9 5 0  0 . 5 86 2  

- -Home Management 0 . 49 1 . 5 7 0 . 1 0 

and Fami ly Economics 0 . 6 9 5 1  0 . 1804 0 . 90 2 4  

--Foods and 0 . 2 2 2 . 4 7 0 . 2 2 

Nutrition 0 . 8 809 0 . 0 4 1 8 *  0 . 80 1 7 

--Text i le s  and 0 . 49 1 . 1 7 1 . 8 8  

C lothing 0 . 69 7 2  0 . 3 3 2 6  0 . 1 6 5 7 

--Hous ing 0 . 9 3 0 . 4 7 1 . 46 
0 . 4 3 26 0 . 7964 0 . 2 4 4 3  

Content Emphase s 
-- Informat ion 0 . 4 4 0 . 5 2 0 . 2 6 

0 . 7 3 0 7  0 . 76 1 4  0 . 7 6 9 7  

--Human Deve lopment and 1 . 0 0 1 . 8 1 0 . 2 1 

Interper sonal Re la- 0 . 4 0 2 6  0 . 1 2 3 7  0 . 8 1 1 3  

t ionships 

--Management 0 . 1 8 0 . 9 2 0 . 4 1 
0 . 9047  0 . 4 7 6 7  0 . 6 6 4 6  

--Values 1 . 49 1 . 1 9 0 . 2 3 
0 . 2 24 2  0 . 3 2 4 3  0 . 7 9 8 0  

Least 
Favorite 

Sub j ect 
Matter 

2 . 09 
0 . 1 56 1  

0 . 6 6 
0 . 6 2 46 

2 . 0 7 
0 . 106 2 

1 . 6 0 
0 . 1 9 7 6  

6 . 2 6 
0 . 000 5 *  

0 . 5 2 
0 . 7 2 4 2  

0 . 3 4 
0 . 8 4 7 7  

0 . 2 1 
0 . 9 28 7  

0 . 8 2 
0 . 5 20 3  

1 
In the tabl e , the top number i s  the F Va lue and the bottom number is 

probab i l ity of F . 

* Les s  than . 0 5  

5 0  

( \ 
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results did not support the premise behind thi s hypothe s i s  that teache rs 

with more exper ience wou ld teach at a higher cogni tive l eve l by in-

e luding more Human Deve lopment and Interpersona l Re l at ionships , Manage-

ment , and Values c ontent rather than In format ion or ien ted content . 

There fore , the hypothe s i s  could not be re j ected . 

Hypothes is Three 

There is no s igni ficant relationship between c la s s  e nrol l ­

ment ( s i ze o f  home economics c lasses and number o f  boys ) 
and sub j ect matter emphas i s . 

Pearson ' s  r corre lat ion tes� ing provided the bas i s  for analysis 

o f  the hypothe s i s . With the increas ing number o f  boys e nrol led i n  home 

economics , it was thought that there might be a corresponding change in 

subj ect matter empha s is . However , the relat ionship was not s igni f icant 

( Table 5 ) . The hypothes i s  was not rej ected . 

Hypothes i s  Four 

There is no s ign i ficant re lat ionship between c la s s  enro ll­
me nt ( s i ze of home economic s classes and number of boys ) 
and content emphas i s . 

The Pearson r was again used to test the hypot he s i s  o f  corre la-

tion between c lass e nrol lment and content empha s i s . The c orre lation 

coe f f ic ients i n  Table 5 indicate that very l ittle o f  the varjance in 

content emphas i s  could be explained by c lass enro l lment . Hypothes i s  

four could not b e  re j ected on the bas i s  o f  these test results . 



Hypothe s i s  Five 

There i s  no s igni ficant re lationship between schoo l 
s i ze and sub j ect matter emphasi s . 

5 2  

The mean score s for subj ect mat ter empha s i s  by popu lat ion sub-

group did not show a s igni ficant dif ference between the four s i zes of 

schoo l s . Sub j ec t  matter emphas i s  mean scores were very s imi lar in each 

s i ze subgroup ( Table 7 ) . When probab i l i ty of F value s were computed 

for school s i ze and sub j ec t  matter emphas i s , no s igni fi c ance was found . 

Thus , the hypothes i s  was not rej ected . 

Hypothes is Six 

There is no s ign i f icant re lationship between schoo l 
s i ze and content emphas i s . 

Analys i s  o f  var iance was used to test thi s  hypothe s i s . None of 

the F va lues revealed a s ign i ficant re lat ionship between schoo l s i ze and 

content emphas is . The mean scores for content emphas i s  were very 

s imi lar in each s i ze subgroup , with one except ion . Popu lation subgroup 

IV ( over 5 0 0  student s ) had a s light ly higher emphas is on Value s  and 

lower emphasi s  on Informat ion than the other three subgroups ( Tab le 8 )  . 

However , the hypothes i s  was not re j ected because thi s re lationship was 

not sign i ficant at the . 05 leve l . 

Hypothes i s  Seven 

There is no sign i f icant re lationship between persona l 
preference o f  teaching subj ect and subj ect matter 

emphas is . 

Personal preference o f  teaching sub j ect i s  subdivided into the 

teacher s •  favor ite and least favor ite sub j ect to teach . As descr ibed 

ear l ier ,  Text i le s  and C lothi ng was ranked first and Home Management 



TABLE 7 

Mean Scores and Standard Deviation for Subj ect Matter Emphases 

Subscales by Populat ion Subgroup 

Population Subgroups 

Subject Matter Areas ! ( Under 100 ) 1 1 ( 10 1- 2 50 )  1 1 1 ( 2 5 1- 5 00 )  IV ( Over 5 0 0 )  

N=2 4  N=2 3  N=l9 N==1 7  

--Human Development and 35 . 29 ( 6 . 7 3 )  36 . 2 2 ( 6 . 6 5 )  3 6 . 58 ( 4 . 94 )  3 5 . 6 5 ( 7 . 5 1 )  

the Family 

--Horne Management and 3 5 . 50 ( 5 . 5 4 )  3 5 . 00 ( 5 . 7 9 )  3 5 . 4 2 ( 5 . 5 3 )  3 4 . 4 1 ( 6 . 49 )  

FarnilX Economics 
I 

--Foods and Nutrition 38 . 2 5 ( 3 . 66 )  38 . 6 1 ( 3 . 5 9 )  3 8 . 9 5 ( 3 . 08 )  39 . 00 ( 4 . 08 )  

--Text il�s and Clothing 3 4 . 58 ( 4 . 3 1 )  3 5 . 78 ( 3 . 80 )  3 4 . 2 6 ( 6 . 0 7 )  3 4 . 9 4 ( 8 . 20 )  

--Hous ing 3 1 . 04 ( 4 . 99 )  3 1 . 78 ( 6 . 2 5 )  30 . 8 4 ( 4 . 36 )  3 1 . 65 ( 9 . 20 )  

Ul 
w 



Con tent Area 

- - I n f ormat ion 

- - Huma n Deve lopme nt 

and I nterpe r sona l 

Re l a t i onsh ips 

- -Manageme nt 

- -Va lues 

TABLE 8 

Me an Scores and S tandard Deviat i o n s  for Cont e n t  Emphas e s  

Subs c a l e s  by Popu l at ion Subgr oup 

Popu la t ion Subgroups 

! ( Under 1 0 0 ) ! ! ( 1 0 1 - 2 5 0 )  ! ! ! ( 2 5 1 - 5 00 ) 

N= 2 4  N= 2 3  N= l 9  

48 . 96 ( 4 . 06 )  48 . 4 4 ( 6 . 06 )  4 8 . 5 8 ( 4 . 5 1 )  

4 2 . 4 2 ( 7 . 1 1 )  4 3 . 5 4 ( 6 . 0 4 )  4 3 . 1 1  ( 4 . 8 6 )  

46 . 0 4 ( 5 . 0 2 )  46 . 00 ( 6 . 0 5 )  4 6 . 4 2 ( 5 . 0 2 )  

3 7 . 2 5 ( 6 .  7 5 )  3 9 . 48 ( 5 .  7 3 )  3 7 . 9 5 ( 5 . 3 5 )  

I V ( Ove r 5 0 0 )  

N= 1 7  

46 . 8 8 ( 5 . 9 2 )  

4 2 . 2 4 ( 6 . 3 0 )  

4 6 . 3 5 ( 6 . 0 7 )  

4 0 . 1 8  ( 6 . 0 1 )  

Ul 

� 
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and Fami ly Economic s  last . 

One very s igni f icant re lat ionship ( . 0 0 0 5 ) was discove red between 

Hous ing emphas i s  and the teachers '  least favor ite sub j ect to teach by 

applying the F-te st ( Table 6 )  • Teachers who rated Hous i ng a s  the ir 

least favorite sub j ect to teach put less emphas is on Hous ing concept s 

in the ir curr iculum . There fore , the hypothes i s  was re j ected at the . 0 5 

leve l . 

Hypothes i s  Eight 

There is no s ignificant re lationship between personal 
pre ference o f  teaching subj ect and content emphas i s . 

Analy s i s  o f  variance was used to test this hypothe s i s . It  was 

thought that teachers who pre ferred a certain subj ect matter may teach 

that sub j ect on a higher cognitive leve l than one that was d i s l iked . 

However ,  no s igni f i cant relationship between the teacher s ' favor ite and 

least favor ite sub j ect and any of the content areas wa s found ( Tab le 6 ) . 

The hypothe s is cou ld not be re j ected on the bas i s  of  the se find ings . 

Hypothes i s  Nine 

There is no s ignificant re lationship between profes­
s iona l interaction and subj ect matter emphas is . 

Profe ss ional interact ion was measured by the membership and 

amount of part ic ipat ion in four profess ional organi zat ion s . The hypo-

the s i s  was te sted us ing Pear son ' s  r corre lation test ing . The results 

indicated that profess ional interact ion was a s igni f icant factor in 

three of the five subj ect matter ar�as ( Table 5 ) . Involvement was a 

very , very important factor in determining what was taught in both 



Human Deve lopment and the Fami ly and Home Management and Fami ly Eco-

nomics . Foods and Nutr ition scores were also s ign i f icant ly e ffected 

by the amount of profe s s i onal interaction . Teache r s  who were more 

profes s ional ly i nvo lved had highe r mean scores in these three sub j ect 

areas . 
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The hypothe s is was re j ected a t  the . 0 5 leve l and the researcher 

conc luded that profess iona l involvement does influence what is taught 

in South Dakota ' s  home economics c lassrooms . 

Hypothe s i s  Ten 

There i s  no s igni f icant re lationship between pro fes­
s ional i nterac t ion and content emphas i s . 

Tabl e  5 s hows the results of the Pearson r corre lat ion test 

between profes si onal interac tion and content empha s i s . It  appears 

that all of  the content areas were significant ly e f fe cted by the amount 

of teacher i nvolvement i n  profes s iona l organ i zations . As profess ional 

interact ion increased , content mean score s increased . The results were 

extreme ly s igni f icant in the Informat ion , Human Deve lopme nt/ Inter-

personal Re lat ionships , and Management conte nt areas and very s igni -

ficant in Value s emphas i s . Therefore , the hypothe s is was re j ected at 

the . 0 1 leve l . 

Hypothe s i s  Eleven 

There is no s igni f icant re lationship between sub j ect 

matter taught and content emphas i s . 

The five subj ect matter areas were corre l ated ( Pearson ' s  r) with 

the four content areas or pervas ive themes of home economics to de ter-

mine if a re lation ship exi sted between what was bei ng taught and the 



TABLE 9 

Cor r e l at ion Coe f f i c i e n t s  for C on t e n t  

b y  Subj e c t  Mat t e r  

Content Ar eas 

- - I n forma t i on 

- - Human Deve lopme nt and 

Human De ve lopment 

and the Fami ly 

0 . 5 2 

0 . 8 2 *  

I nterpe r sona l Re lat ionships 

- -Management 0 . 6 8 

- -Va lues 0 . 7 7 *  

* S i gn i f i cant a t  the . 0 5 leve l . 

Subj e c t  Mat t e r  Are a s  

Home Manageme n t  Foods a nd 

a nd Fam i ly Nut r i t i on 

Economi c s  

0 . 6 5 0 . 4 9 

0 . 7 8 *  0 . 5 5 

0 . 8 7 *  0 . 5 2 

0 . 8 2 *  0 . 5 6 

Te xt i l e s /  

C l ot h i ng 

0 . 6 4 

0 . 6 1 

0 . 6 3 

0 . 5 3 

Hou s i n g  

0 . 5 5 

0 . 5 3 

0 . 5 9 

0 . 5 2 

U1 

-....! 



type of content focus in the program ( Tab le 9 )  . A s igni ficant re la­

tionship at the . 0 5 leve l  was found between the s ubj ect matter o f  
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Human Deve lopment and the Fami ly and the content areas o f  Human Deve lop­

ment and I nterpersonal Re lat ionships , and Value s . Home Management and 

Fami ly Economics sub j ect matter had a s igni f icant re l at ionship ( . 0 5  

leve l )  with Human Deve lopment and Interpersonal Re lat ionships , Manage ­

ment , and Value s . I t  i s  pos s ible that the sub j ec t  areas o f  Human 

Deve lopment and the Fami ly and Horne Management and Fami ly Economic s  

are taught from a more theoreticaL- perspect ive than cour s e s  such as 

Text i le s  and C lothing and Foods and Nutr ition . Te aching methods may 

invo lve more communication and va lue c l ar i f ication exe r c i se s . 

The hypothes i s  was rej ected at the . 0 5 leve l . Subj ect matter 

does s ign i f icant ly inf luence the pervasive theme s in the home economics 

c lassrooms of South Dakota . 

Mult iple Regress ion 

Mul t iple regre s s ion tes ting was done to . determine how several 

variables comb ined e f fected the subj ect matter and content emphas i s . 

Profe ss ional i nvolvement , number o f  boys enro l led in home e conomi c s , 

schoo l  s i ze , and teaching experience were the four variab l e s  used for 

mult iple regre s s ion test ing . It was found that the se four var iables 

did not explain enough of the var iance in subj ect matter or content 

emphas is to make a s igni ficant contr ibut ion in thi s  ana lys i s  and dis ­

cus s ion of the data . Obv iou s ly ,  other factors are inf luenc ing home 

economics curr iculum emphas i s  in South Dakota that were not i nc luded 

in this study . Some pos s ible factors to be inves t igated could be : 



parental expectat ions , administrative inf luences and expectat ions , 

advi sory board recomme ndations , student te aching expe r ie nces , and 

other curriculum o f ferings in the school s that may over lap home 

economics curr iculum . 

Summary 
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Home economics teachers in South Dakota were gener a l ly a l ittle 

le s s  exper ienced than the average publ ic schoo l teacher . F irst year 

teachers tend to be employed i n  school s with sma l l  enrol lments more 

often than in large school s ;  and the number of teachers with over 1 5  

year s of exper ience i ncreased as schoo l enro llment i ncreased . Teaching 

exper ience was shown to be a determining factor in what s ub j ect matter 

was taught in South Dakota home economic s c las srooms but not i n  the 

content emphas is or pervas ive themes . One teacher home economics 

departments were the most prevalent in South Dakota . 

The average enrol lment in South Dakota home economic s  programs 

was about 64 s tudents ,  with approximate ly 1 4  of those students be ing 

male . Thi s  was a higher percentage of boys enro lled in home economics 

than was reported by a national study in 1980 . Male enrol lment was not 

a s igni f icant factor in explaining choice of sub j ect matter and content 

emphasis . 

Home economic s  teachers ' favorite subj ect areas to teach were 

Texti le s  and Clothing , Human Deve lopment and Fami ly Re lat ions , and 

Foods and Nutr ition , re spectively . .  Home Management/Fami ly Economics 

and Hous i ng topped the l i st of least favor ite subj ects to teach . S ince 

all of the subj ect areas were emphas ized to a moderate extent , teacher s 
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do emphas i ze some areas even when it is  not their favori te sub j ect 

to teach . However , personal pre ference of teaching sub j ect was shown 

to have a very s igni f i cant e f fect on sub j ect matter emphas i s  i n  

Hous ing , i . e .  teachers who d i s l iked teac hing Housing emphas i zed Housing 

concepts les s . 

South Dakota ' s  home economics teachers were moderate ly i nvolved 

in pro fe s s iona l organi zations . The South Dakota Vocat ional Associat ion/ 

Amer ican Vocational As soc iat ion ( SDVA/AVA) was the mos t  popu lar organ­

i zat ion in both membership and attendance ,  fol lowe d by the South Dakota 

Education Associat ion ( SDEA) and South Dakota Home Economics Ass oc iation/ 

American Home Economics As sociat ion ( SDHEA/AHEA ) , respective ly . The 

amount of pro fes s ional interact ion did influence both the sub j ect matter 

and content emphas e s  in South Dakota home economic s  curri cu lum . Sub­

j ect matter and content emphases mean scores increased as i nvo lvement 

in pro fe s s iona l organi zations increased . 



Chapter V 

SUMMARY , IMPLICATIONS , RECOMMENDATI ONS 

Thi s  study i nves tigated the curricula emphases of secondary home 

economics teachers i n  South Dakota . The purpos e  o f  the study was to 

identi fy the sub j ect matter emphase s and pervas ive theme s of horne eco­

nomics c lasses  and to determine if there was a relationship between 

curr iculum emphas i s  and certain demographic data . A rev iew of the 

re lated l ite rature revealed that hQrne economic s  has not been very con­

s i stent in documenting program activities . 

The subj ects for the study were the 84  South Dakota secondary 

home economic s  teachers who returned the Curric ulum Or ientation Survey 

( COS ) and the Demographic Data Sheet . The COS meas ured the extent to 

which se lected horne economi cs teaching obj ect ives were inc luded in the 

curr icu la , and the Demographic Data Sheet reques ted descr iptive infor­

mat ion about the sub j ects and the sub j ect s ' c las srooms . 

Analys i s  o f  var iance and the Pearson r were the stat i st ical 

too l s  used to analyze the relat ionships between curr icula emphases and 

the independent vari ables . De scriptive measures were also employed . 

Discuss ion of the Findings 

Data from the Curr iculum Or ientat ion Survey showed that horne 

economic s  teachers in South Dakota are inc luding a var iety of home 

economics sub j ect matter areas in the ir curricul·um . None of the s ub j ect 

matter mean score s f e l l  be low the median score , and yet the mean score s 

did not indicate a dominance in any of the sub j ect areas . Sub j ect areas 
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emphas i zed i n  secondary c las srooms , from mos t  t o  least emp has i s  were : 

Foods and Nutr it ion ; Human Deve lopment and Fami ly Re l at ions ; Home Man­

agement and Fami ly Economics ; Text i le s  and C lothing ; and Hous ing . 

Ear l ier s tud i e s  estab l i s hed that the maj or portion o f  t ime in secondary 

home economic s  on a national scale was spent on the two areas of foods 

and c lothing ( Coon , 1 96 2 ; McMullen , 1 9 7 5 ) . 

Data were analyzed to determine the pre sence o f  per s i stent themes 

in the home economics curriculum . The four themes inve s tigated we re 

Information , Human Deve lopment and Interpersonal Re lationships , Manage - · 

ment , and Va lue s . The most pe rs is tent theme running through a l l  the 

subj ect matter areas taught was I n formation fo l lowed by Human Deve lop­

me nt and I nterper sonal Re lat ionships . Management and Val ues rece ived 

the least empha s i s . Home economics teachers i n  South Dakota are teach­

ing the home economics sub j ect areas on a factual leve l  more than the 

higher l eve l s  that i nvolve u sing , communicat ing , and i ntegrat i ng horne 

economic s concepts . Pe rhaps more emphas i s  in tea�her edu cat ion programs 

shou ld be focused a t  preparing teachers who would emphas i ze human 

deve lopment , management , and value s as wel l  a s  i nformation content . 

The s ubj ect matter taught was s hown to have a s igni f i cant re la­

t ionship to the cont ent theme emphas i zed in some ins tance s .  Human 

Deve lopment and the Fami ly sub j ect matter corre lated h ighly with the 

content areas of Human Deve lopment/Interpersonal Re lationships and 

Value s ; Horne Management and Fami ly Economic s sub j ect matter corre lated 

with Human Deve lopment/Interpersona l  Re lationships , Management , and 

Values . The se findings are not surpri s ing s ince the two sub j ect areas 

are more theoret ical ly based , requir ing dec i sion-mak ing and comrnun ica-



t ion ski l l s  and knowledge o f  how values effect our r e lati onship and 

management dec is ions . 

A s igni ficant re lationship between sub j ect matter emphas is and 

teaching experience was found for the Foods and Nut r it ion area . 
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Teachers with greater experience emphasi zed Foods and Nut r i t ion concepts 

more than beg i nn ing horne economics teachers . Thi s  re lat ionship could 

be investigated further to de termine reasons for change s . Content 

emphas i s  was not s igni ficant ly effected by teachi ng expe r i ence . 

School s i ze ,  e nrol lment in home economic s  c la s se s , and the num­

ber of males in horne e conomics c lasses were not s igni f icant factors in 

determin ing subj ect matter and content emphases . Further studies could 

be conducted on more specific effe ct s  of male e nro l lment i n  home eco­

nomics . This study used the male enrol lment for a l l  horne economics 

c lasses and te sted for change s in sub j ect matter and content emphas is . 

Perhaps more i ns ight cou ld be gained by us ing the male enrol lment 

figures for speci fic  c lasses . 

Text i l e s  and Cloth ing , Human Deve lopment/Fami ly Re lations , and 

Foods and Nutrition were the favor ite subj ect areas of horne economics 

teachers in South Dakota . The least favorite areas were Home . Management 

and Fami ly Economics and Hous ing . However ,  a l l  of these sub j ect areas 

were emphas i zed to at least a moderate extent in South Dakota horne eco­

nomics c lassrooms . Persona l pre ference of teaching subj ect did not 

have a s igni ficant e f fect on subj ect matter and cont ent emphases  in 

most case s . The one except ion wa s that teachers who dis l iked teaching 

Hous ing emphas i zed Hous ing concepts le s s  i n  the ir c las srooms . The se 

teachers may have to make a conscious effort to inc lude mor� Hous ing 



concepts in the ir curr iculum p lans . 

Profe s s ional i nterac t ion , de fined as membership and amount of 

partic ipation i n  four .p rofe s s i onal organi zations , was found to be a 

s igni ficant factor in both sub j ect matter and content emphases . Thi s 

finding supports e f forts to cont inue to encourage horne economics 

teacher partic ipation in profess iona l organi zations . 
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Further re search could be conducted o n  what mot ivates teachers 

to be members of profe ssional organizations and active ly i nvolve them­

se lves in the activities and meet ings of those organi zations . Re search 

re lated to profe ss iona l involvement could provide sugge s t ions for pro­

fes s ional organi zations to design a format which wou ld attract more 

members and keep them invo lved with re levant programs . 

Th is study was l imited to senior high schoo l  programs . Further 

research cou ld be done on junior high leve l programs to see if subj ect 

matter and content emphases  are s imi lar . 

The results o f  the multip le regre s s ion te st ing in this study 

indicate that there are othe r factors which could be e f fecting the 

subj ect matter and content emphase s of horne economics programs in 

South Dakota . Research i s  needed to determine what these factors are 

and to what e xtent they inf luence home economic s  curricu lum . 
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October 3 0 , 1 9 8 1  

P lease he lp ! Funding for _
home economics i s  be ing c u t  because 

information on programs is lacking . We need to know what is be ing 
taught i n  South Dakota home economics c las srooms . The a t tached survey 
was des i gned to describe the sub j ect matter and content emphas i s  o f  
secondary home economics programs . 

You are be ing asked to partic ipate i n  this study because your 
name was randomly s e l ec ted from

_
a l i st of a l l  South Dakota secondary 

home economics teacher s . Al l informat ion which you prov ide wi l l  be 
kept confidential and data wi l l  be presented in group form . Name s of 
teachers and schoo l s  wi l l  not be inc luded in the research report . 

P lease complete and return the survey in the stamped , se l f­
addres sed enve lope by November l Oth . Indicate on the s urvey form i f  
you would l ike a summary of the study ' s  results . 

Thank you for your cooperation . 

Sincere ly , 

Dar lys M .  Zaske 
Graduate Student 

Edna Page Anderson , Ph . D .  
Head , Home Economic s  Educat ion 
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CURRICULUM ORIENTATI ON SURVEY 

DIRECTIONS : Read each ob j ective and then c ircle the appropr iate res­
ponse to ind icate the extent to which the obj ec t ive is 

i nc luded i n  your teaching . 

\ 

A .  Thi s  i s  not a n  obj ective i n  my teaching . 
B .  Thi s  i s  an i nc idental obj ective i n  my t eaching . 
c .  Thi s  i s  an impo rtant obj ective i n  my teaching . 
D .  Thi s  i s  a maj or obj ective in my teaching . 

A B C D 1 .  De fine the meani ng of management . 

A B C D 2 .  Analyze the resu lts of cons umer behavior in relat ion 
to i ntended goa l s . 

A B C D 3 .  Understand why food must be prope r ly s tored . 

A B C D 4 .  Compare the value orientation of i ndividual s  ref l ected 
i n  thei r  cho i ce of home furnishings . 

A B C D 5 .  Analyze financ ial management practices o f  the fami ly 
i n  re lation to the stage s of the fam i ly cyc le . 

A B C D 6 .  Ass e s s  the needs , wants , and resources o f  i ndividua l s  
and fami l ie s  i n  the se lection of l iving space . 

A B C D 7 .  I l lustrate how hous ing provide s the setting for the 
soc i a l  deve lopment of individuals and o f  fami ly members 
and the ir interactions . 

A B C D 8 .  Evaluate a var iety of l i fe-styles i n  terms o f  how they 
meet bas ic human needs differently . '  

A 8 c D 9 .  Ass e s s  the resources avai lable for mee t i ng personal 
and fami ly food needs . 

A 8 C D 10 . Propose methods of creat ing , conserving , and substi­
tuting re sources .  

A 8 C D 1 1 . Analy ze values refle cted in an individual ' s  c lothing . 

A 8 C D 1 2 . Demons trate understanding of cooking terms , measure­

ment technique s , and equipment care and use . 

A 8 c D 1 3 . I nterpret the process of s e l f-deve lopment through 
which an ind ividual deve lops a s e t  of value s which 
are important cr iteria for dec i s ion maki ng . 
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A B C D 1 4 . Explain how fami ly food pre ferenc e s  vary with the 

values p laced on food . 

A B C D 1 5 . Analy ze ways in which hous ing , furni s h i ngs , and equip­
ment inf luence the deve lopment of i ndividual s  and 
fami l ie s . 

A · B C D 1 6 . P lan for adequate maintenance o f  l iving space , home · 
furni shings , and equipment . 

A B C D 1 7 . Deve lop a system for the s torage , c are , c leaning , and 
s e lection o f  clothing . 

A B C D 1 8 . Explain maj or value orientat ions o f  d i f ferent cultural 
groups . 

A B C D 1 9 . Analyze the inf luence o f  the fami ly upon growth and 
deve lopment of a se l f-concept . 

A B C D 2 0 . Explain how c lothing reflects an i ndividual ' s  sel f­
concept . 

A B C D 2 1 . Analyze the re lationship of va lues to c loth ing pre fer­
ence s . 

A B C D 2 2 . Comprehend the importance of s e l f-understanding in 
interpersonal relat ionships . 

A B C D 2 3 . Asse ss the features t hat tots , young chi ldren , the 
e lder ly , and the phys ical ly handi capped need to have 
in the ir c lothing . 

A B C D 2 4 .  Prepare a meal implementing e ff i c ient work habits , 
organi zat i0n , and appropr iate table sett ing . 

A B C D 2 5 . Evaluate resource s  avai labl e  for meet ing c lothing needs . 

A B C D 2 6 . Explain ways i n  which value s are changed in re lat ion 
to food pre ferences . 

A B C D 2 7 . Ass e s s  the value bas is for different individual s '  use 
of  non-material re sources .  

A B C D 2 8 . Compare the value orientation o f  di fferent i ndividual s  
re lated t o  their u s e  of money . 

A B C D 2 9 . Re late prenatal nutr ition and early diet of a chi ld to 
mental and · phys ical we l l -be ing throughout l i fe . 

A B C D 3 0 . Des cr ibe the rights and responsib i l it i e s  of both the 
consumer and producer . 
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A B C D 3 1 . Explain the i nteract ion of heredity and envi ronment on 

an i ndividual ' s  deve lopment . 

A B C D 3 2 .  Cons truct a craft proj ect such a s  macrame , decoupage , 
e tc . , to use in decorat i ng one ' s  room or horne . 

A B C D 3 3 . P lan a rational approach to c hoos ing hous ing f rom among 
the mul t ip l icity of alternatives i n  the market . 

A B C D 3 4 .  P lan nutri tionally adequate meal s  stre ss ing bas ic prin­
c ip l e s  o f  food preparation and service . 

A B C D 3 5 . Recogni ze furniture represent ing var ious periods and 
style s . 

A B C D 3 6 . Ass e s s  methods of solving value con f l i c t s  re lated to 
food choice s . 

A B C D 3 7 . Ass e s s  di fferences among individua l s ' and fami l ie s ' 
value s  as evidenced by the ir behavior . 

A B C D 3 8 . Contrast construct ion s tandards o f  c lothi ng purchased 
i n  a var iety of s tores with c lothi ng constructed at 
home . 

A B C D 3 9 . Eva luate the change s in today • s  socie ty that have an 
impact on the fami ly ' s  management prac t ice s . 

A B c D 4 0 . Compare the use of l iving space of individual s  from a 
var iety o f  cultural groups . 

A B c D 4 1 . Appraise c lothing cho ices i n  te rms of soc ial , cultural , 
polit ical , and psycho logical factors . 

A B C D 4 2 . Ident i fy different options avai lab l e  for meeting hous­
i ng needs . 

A B C D 4 3 . Contrast the value orientation of d i f fe rent soc ial 
groups as reflected in the ir c loth ing choices . 

A B C D 4 4 . Analyze the dif ferent values of i ndivi dual s  related to 
the ir pre ferences for us ing per sonal l iving space s .  

A B C D 4 5 . Descr ibe the dec i s ion-making proce s s . 

A B C D 46 . Demons trate ab i l ity to use a sewing mac hine . 

A B C D 4 7 . De fine the fo l lowing terms as  they re late to people : 
( a )  deve lopment , ( b )  growth , ( c )  maturation , ( d )  be­

havior , and ( e )  learning . 
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A B C D 48 . Explain the fun ct ion o f  value s in the management 
proce ss . 

A B C D 49 . Explain the fun ction of nutrients i n  the body . 

A B C 0 5 0 . L i s t  the federal standards for food labe l ing . 

A B C D 5 1 . Identi fy some bas ic needs common to a l l  i ndividuals . 

A B C D 5 2 . Demo ns trate basic s ki l ls nece s sary to c on st ruct s imple 

garments , to make s imple repairs and alterations . 

A B C D 5 3 . Propose impl icat ions of the h i s torica l ,  cultural , and 
s oc iological s igni f icance of food . 

A B C 0 5 4 . Assess dec i sion -making proces s a s  i t  operate s in sel­
ecting a l i fe-style from among a var iety of alter­

natives . 

A B c o 5 5 . Te l l  how woven and non-woven fabrics are constructed 

and how they d i f fer in performance . 

A B c o 5 6 .  Expl ain how an individua l or fami ly consc iou s ly or 

unconsc ious ly expresses the ir value s through hous ing . 

A B c o 5 7 . Analy ze the re lat ionship o f  f inances to marital 

happine ss . 

A B c o 5 8 . Explain ways in which organizat ion can make management 

more e f fect ive . 

A B c o 5 9 . Describe ways in which management o f  re source s 
increases sat i s faction in estab l i shing a chosen l i fe-

s ty le . 

A B c o 6 0 . Explain the relat ionship o f  human values to a qua li ty 

o f  l i fe o 
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BACKGROUND INFORMAT ION 

P lease provide the fo l lowing i nformation : 

1 .  Years o f  teach ing experience 
Currently in f irst year of teaching 
1 - 2 year s 
3 - 5 year s  
6 - 1 0  years 
11 - 15 years 
1 6  or more years 

2 .  Profes s ional Organi zations-- Please check i f  you are a member and/or 
have attended a meeting within the last year . 

Attended Meet ing 

Member Within Las t  Year 
SDEA/NEA 
SDVA/AVA 
SDHEA/AHEA 
FHA/HERO ( State or Reg iona-1 Mtg ) 

3 .  Total number o f  boys curr ent ly enro l led i n  home economics c lasses 

4 .  Total enrol lment i n  home economic s  c l asses 
----

5 .  Rate the sub j ect areas in order of your pre ference i n  te aching them . 
( 1  = favor ite . . • 5 = leas t favor ite ) 

Human Deve lopment and the Fami ly 

Home Management and Fami ly Economics 

Food and Nut r i tion 

Text i le s  and C lothing 

Hous ing 
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Sub j ect Matter Emphas is Subscales 

Human Deve lopment Home Management and Food and 
and the Fami ly Family Economic s  Nutr it ion 

Letter Letter Letter 
Item Chosen Weight Item Chosen We ight Item Chosen Weight 

8 1 3 

1 3  2 9 

18 5 1 2  
1 9  1 0  1 4  
2 2  2 7  2 4  

3 1  2 8  2 6  

3 7  3 0  2 9· 

4 7  3 9  3 4  

5 1  45 3 6  

5 4  48 4 9  

5 9  5 7  5 0  

60 . 58  5 3  

Your Total CJ Your Total D Your Total D 

Text i le s  and 
C lothing Hous ing 

Letter Letter 

I tem Chosen We ight I tem Chosen We ight 

1 1  4 

1 7  6 

2 0  7 

2 1  1 5  

2 3  1 6  

2 5  3 2  

3 8  3 3  

4 1  3 5  

4 3  4 0  

4 6  4 2  

5 2  4 4  

5 5  5 6  

Your Tota l I I Your Total CJ 
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Content Empha s i s  Subscales 

Human Deve lopment and 
Interpe rsonal 

I nformation Rel ationships 

Letter Let ter 
I tem Chosen We ight I tem Chosen Wei ght 

1 5 

3 7 

1 2  8 

2 2  1 5  

3 0  1 9  

3 2  2 0  

3 5  2 3  

4 2  2 9  

4 5  3 1  

4 6  3 9  
4 7  4 0  

5 0  4 1  

5 1  49 
5 2  5 3  

5 5  5 7  

Your Total D Your Tota l D 

Management Va lues 

Letter Le tter 

I tem Chosen We ight Item Chosen We ight 

2 4 
6 1 1  

9 1 4  

1 0  1 8  
1 3  2 1  

1 6  2 6  

1 7  2 7  

2 4  2 8  

2 5  3 6  

3 3  3 7  

3 4  4 3  

3 8  4 4  

5 4  48 

58 56 

59 60 

Your Total D Your Total LJ 
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